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Britain was more successful than any other nation in
implanting its language around the globe, both in terms
of sheer numbers of speakers and in the proliferation of
overseas varieties (Holm 1989: 405).

All new Englishes are natural developments
and legitimate offspring, although some look
more like their ancestors than others do
(Mufwene 2001: 197).
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Chapter 1

Introduction

1.0. Background Information

A Roadmap to Sierra Leone English

The Republic of Sierra Leone, as the country is officially known, is a small

country in West Africa with a population of approximately six million and

two hundred thousand inhabitants. It shares borders with the Republic of

Guinea in the north-west, north and north-east, the Republic of Liberia in

the east and south-east and the Atlantic Ocean in the west and south-west. It

is almost round in shape. There are twelve districts and four regions with

their regional headquarters: the Northern (Makeni), Eastern (Kenema),

Southern (Bo) and Western Area (Freetown), Freetown, besides is also the

country’s capital city. Sierra Leone became independent from Great Britain

on 27" April 1961.

GUINEA

e

e Ness : .l,'.u‘_'
FREETOWNE . --
. ' Ba

e

Shabia st

SIERRA LEONE
awwy

L -

Magbursh

......

Kenema

\BERIA

Map 1. Map of Sierra Leone

(http://www.ezilon.com/maps/africa/sierra-leone-road-maps.html, retrieved 24/10/2015)
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1.1.  The history of Freetown

The history of Freetown may have begun long before the country was baptized by
Pedro da Cintra as ‘Serra da Leoa’ in 1462 and even before the resettlement of
liberated slaves from the American and Caribbean plantations, which started in
1787. However both events gathered more people around the Freetown peninsula
as ever before. Indeed, the importance of Freetown became well-established in
1787 when the Sierra Leone Company decided to buy land to resettle emancipated
slaves. The land was bought from Temne people who were the original owners
and settlers of what is today the capital city of Sierra Leone, Freetown. Its original

Temne name was “Romarong "

In 1787 freed African slaves came from England to begin the colony that was
to become Sierra Leone; they were later joined by other Creole speakers from
North America and Jamaica (Holm 1989: 411).

The ‘Black Poor’ were the first group to be resettled in 1787 but suffered from
disease and conflict with the local Temne people. In 1792, the ‘Nova Scotians’,
the second group came followed by the ‘Maroons’ in 1800 from Jamaica with a
restructured variety of English. Because of the British Abolition Act which
banned British citizens from participating in any act of the Trans-Atlantic slave
trade, up to 50,000 slaves from different linguistic and cultural backgrounds were
settled in Freetown between 1808 and 1864 (Wyse 1989: 1-2; Huber 1999;
Sengova 2006: 179 cited in Oyetadé and Luke 2007: 123;). With this diverse
linguistic and cultural background of the settlers and the original inhabitants of
Freetown, a new cultural and linguistic community was established, and Freetown
became the first West African region to witness the birth of western education and
civilization through Fourah Bay College and other Church Missionary Society’s
educational institutions (Mazrui 1975). Thus, the formation of the Sierra Leone

Krio can be seen as the outcome of the linguistic and cultural backgrounds of the

'“Romarong” in Temne means ‘a place where people cry’, “the place of the wailers” (Guardian

Weekly, September 16-22, 2005: 15). We hypothesize that the name was given to the place due to
the fact that there were constant fighting in the area or due to mysterious wailings or mishaps at
sea. The author of this study has a poem entitled “Here in Romarong” published by The Patriotic
Vanguard. The editor of the journal explains the meaning of the name as well:
http://www.thepatrioticvanguard.com/poetry-here-in-romarong

16
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different people that met in Freetown. With this new setting and its resultant
identity, Freetown became the first British Crown Colony in West Africa in 1808
while the rest of the country was made into a British Protectorate in 1896
(Oyetéadé and Luke 2007: 123), eighty-eight years after Freetown was declared a
British Colony.

While the estimated current population of the country is about six million
two hundred thousand people (6,200,000)?, Freetown holds about a quarter or
more of this population. Freetown population swelled and diversified during the
1991-2002 civil war, and more especially from 1996 to 2000, because the capital
became a centre of refuge for the internally displaced population from the war-
torn regions. Even after the end of the war in 2002 most people who came from
other regions of the country either found it very difficult to return to their original
places of residence or were reluctant to do so.

As a city, Freetown has always been a diversified cultural and linguistic
place. It was this multi-cultural and multi-linguistic characteristic nature of
Freetown that gave rise to the present Creole language, Krio, spoken in Sierra
Leone but with sister-creole languages elsewhere in the sub-region (The Gambia)
and beyond (Guinea Equatorial, see Yakpo 2009, for the similarities between Krio
and Pichi). It is through this diversified nature of Freetown, culturally and

linguistically, that we are studying the English language.

TTrom L] ey
5 x| Mot g 4 =
» FREETOWN o ; 4
ASERDEENT ™ 5 VoL WESTERN
2\ o Fo 2 SSY !

""“:I v p) "-,.q m-\f A
CODEREH T hao;’h 3 AREA gl
o 7 > : B\

Pt ’?"Vﬂ, ﬂ;}" 9‘:-,\ -~
D ‘!'m"‘t- Wy, ‘}/5_...!_(&-
S O WATEALODS 7.1 ,\ R
S % Gl ; T
'w'--"?-" ‘:: Ihl . e Rres
\ e e -7
L = o :
Am ) .{ =30 o "
e 1%
J
“‘-lr. ../
o
=\.un.r m‘d

Map 2. Map of Freetown (www.google.es, retrieved 24/10/2015)

Z Data taken from http://worldpopulationreview.com (consulted 24/10/15).
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1.2.  Anoverview of the sociolinguistic situation of Sierra Leone

Sierra Leone, like many other (West) African countries (with the exception of
Cape Verde), is multilingual with 18 indigenous languages existing side by side.
As in many other African countries, each ethnic group has its own peculiar
cultural and linguistic manifestation. However, four of the Sierra Leonean
languages (Limba, Krio, Mende and Temne) are currently used in the educational
system as languages of instruction in primary education and as subject of study in
secondary and tertiary institutions due to and based on their regional use and
dominance. Limba and Temne are widely spoken in the Northern Province,
Mende in the eastern and southern provinces and Krio in the Western Area
(Freetown); Krio is also the language of intra- and interethnic communication.
What remains to be seen is the introduction of other languages, the said “minor”
languages as languages of instruction and subject of study into the educational
system.

Even though some scholars like Bokamba (1992: 125) have maintained
that the typical African country lacks a common indigenous language for
nationwide communication, the Sierra Leonean linguistic situation presents a
different picture with Krio, which is, to a large extent, the linguistic melting pot of
the different indigenous and ethnic languages (see Oyétadé and Luke 2003, 2007)
and thus refutes, in part, the above assertion. Krio is thus an indigenous
nationwide language of communication although it has not been declared as the de
jure or national co-official language (though it is currently co-existing with
English in many domains) but it is the common de facto language of wider
communication among Sierra Leoneans of the same or different linguistic
backgrounds in and/or out of the country. At the moment, its use in education and
its influence on other Sierra Leonean languages and the English language is

immense.

1.3.  Scope and purpose of the research
Given the scarcity of current scholarly works around the variety of English spoken
in the country, (except for Pemagbi 1989 and Conteh-Morgan 1997, and, more

recently Turay 2010), Sierra Leone is a blank spot on the map of modern English
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(socio)linguistic studies, the global spread of the language and the linguistic
effects of this process compared to other West African countries like Ghana and
Nigeria. The difficulty of encountering academic works in international academic
centres, and even within the country, on this subject-matter seems to be due to (a)
educated speakers of English in Sierra Leone seem to pride themselves of
speaking British English (see Conteh-Morgan 1997), (b) some even go as far as
describing the Sierra Leone English variety as “deficient” (Pemagbi 1989), and
(c) most academic works today seem to concentrate more on ‘“errors” than in
describing the features that are peculiar to the variety (see Turay 2010).

The present global spread of the English language and the linguistic place
it occupies and enjoys is far above the objective of this study and far beyond not
only one’s imagination but also outside one’s possibility to address. Even within
Sierra Leone, it is impossible to handle a study of the English language from a
global national perspective, but rather one directed at a particular region within
the country. As such, this study is restricted to a particular area of interest, in this
case, Freetown. Why Freetown?

This study seeks to provide sociohistorical facts about the English
language in Sierra Leone within its West African context and beyond, facts which
culminate not only with the history of Freetown with the evolution and
development of Krio and West African English within the city’s ecology, but with
English education in the country as a whole with a view on its current features,
hence the roadmap metaphor of the title of the thesis.

Freetown was the first English using/speaking West African city to
witness the introduction of western education and civilization (note the Church
Missionary Society’s introduction of education and Christianity through Fourah
Bay College in 1827, the Church Missionary Society Grammar School for Boys in
1845, the Annie Walsh Memorial Secondary School in 1849, among others), and
is the economic, political, social, academic and cultural centre of Sierra Leone.
Freetown also witnessed the exportation and diaspora of restructured varieties of
the English language through Granville Sharp’s philanthropist move to (re)settle
the Black Poor in London and consequently other people like them in the

Americas to Freetown two hundred and twenty-eight years ago. This was not only
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a salvation and civilising mission but was also meant “as a potential utopian
frontier of the mind and soul: a new beginning, in which humanity could rectify
its past sins” (Bledsoe 1992: 186). This new beginning, therefore, has direct links
to the existence of the English language with its divergent dialects in its new
ecology in Freetown, the ‘Province of Freedom’. This historical society and its
linguistic property, English, has attracted some language enthusiasts (Spencer ed.
1971; Jones 1971; Holm 1988/89; Fyfe ed. 1991; Montgomery 1999; Huber 1999,
2004).The linguistic diversity of the settlers” Englishes and their co-existence with
speakers of other (African) languages should be of interest to the (socio)linguist
interested in the current state of the language since we can only fully understand
the present if we look into the past using magnifying lenses. A survey of the
English language in pre-colonial and colonial Freetown will thus serve as a
representation of the linguistic history of Sierra Leone and what has happened
linguistically not only to English and Krio, but to all the other languages spoken
in Sierra Leone.

Regarding the object of the study, Sierra Leone English, we observe that
the linguistic community under examination, Freetown, presents a perfect
example of the spread of European languages in the world and the ensuing
indigenisation that they have been made to undergo. This is due mainly to the fact
that European languages came into contact with indigenous languages in these
countries and their cities, and, were subsequently (re)shaped according to the
linguistic experience of the people that use them as second and official languages
and based on the linguistic ecology in which they are spoken.Therefore, apart
from the history of Sierra Leone English, which began in eighteenth-century
Freetown, or even before that, and even at present, Freetown, as a city, should be

of interest to the linguist since

cities have usually been contact settings, where individuals of different
ethnolinguistic backgrounds have migrated either from rural areas or from other
cities, typically in search of better economic opportunities. It is probably around
them that one can most easily defend the hypothesis that, due to complex webs of
interconnectedness and interdependence among residents and among the
industries in which they (hope to) function, globalization cum glocalization is
homogenizing places culturally, hence linguistically (Mufwene 2010:34).
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In recognition of the above and of the importance of Freetown from both a
sociohistorical and ecological perspective, this study seeks to answer the
following questions:

1) What types of English did the Settlers bring to Freetown?

2) What role did Freetown play to the birth of West African English and the
English lexified Pidgin and Creole languages in West Africa and beyond?

3) What language policies have been implemented so far with regards language
and education?

4) What peculiar features does Sierra Leone English have which makes it either
similar or different from other World or Postcolonial Englishes?

To answer these questions, this study has five interrelated objectives:

a) a critical look at the people who were settled in Freetown as they co-existed
with one another and with the indigenes of the Settlement;

b) the structure of eighteenth- and nineteenth-century Freetown society in
relation to the people and their use of language;

c) an analysis of the varieties of the English language brought and used by the
Freetown Settlers taking the other languages spoken in Freetown into account;

d) the role of the Freetown settlement and Sierra Leoneans to the birth,
development and spread of not only West African English but also English
lexified Pidgin and Creole languages in West Africa and beyond; and,

e) a cursory look at some of the phonological and structural features of present-
day Sierra Leone English (SLE henceforth) as we juxtapose these features to
the Nova Scotian Variety and other Englishes today in (West) Africa and
beyond.

Whereas objectives a) — d) above seek to elucidate on the sociohistorical aspect of

the English language in Freetown, e) looks for answers with regard to the

linguistic features that are peculiar to Sierra Leone English. This is further
juxtaposed with the status that English enjoys as the language of education in the
country. In order to obtain the desired results in, especially 4) and €), we collected
data through audio recorded interviews in Freetown, the capital city of Sierra

Leone. This study is, therefore, a sociohistorical and (socio-)linguistic appraisal of
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eighteenth and nineteenth-century Freetown English looking at the history of the
settlement vis-a-vis the people and the society with the aim of determining
whether features of present-day Sierra Leone English in Freetown can be (a)
traced to the Nova Scotian variety, and (b) compared with other (West) African
varieties.

1.4.  The structure of the thesis

Considering the scope and objectives of the study, there are seven chapters,
including this introduction and the conclusions.

Chapter two examines the English language from a global perspective
and considers the different nomenclatures as responding to the varied ecological
nature of the countries where English is used. Then there is a revision of the
characteristics of English as a Native Language (ENL) as compared to English as
a Second Language (ESL). As its title implies, “On English in West Africa: state
of the art”, the chapter takes the reader through a journey of the different studies
on the English language in the five English speaking West African countries and
Cameroon. The latter was included because Krio was exported from Freetown to
many countries, including Cameroon. Our findings suggest that more needs to be
done with regard to studies on SLE. A detailed description of the language is yet
to be undertaken both in and out of Sierra Leone.

In chapter three, “Framework for describing Sierra Leone English”,
state-of-the-art concepts and theories related to the study are discussed and put
into perspective. These include: sociolinguistics, contact linguistics, language
contact, interference and interlanguage phenomena; issues about World Englishes
and Postcolonial Englishes are equally discussed in detail. Mufwene’s (2001,
2013, 2014, 2015) concept of “ecology of languages”, introduced in chapter two,
is expanded and Schneider’s (2007) “Dynamic Model” concludes the chapter as
we put into perspective the historical development of SLE.

In chapter four, “A sociolinguistic history of Freetown”, the
metaphorical roadmap of the study begins. A description of the linguistic history
of SLE starts by looking at the general Sierra Leonean Linguistic Landscape; then
the history of the English language in Freetown is discussed looking at the

different processes and events that brought English to Sierra Leone; the Freetown
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Settlement is then studied with a focus on the (socio)linguistic situation that
obtained in the settlement and this is followed by an overview of colonisation and
the diffusion of evangelism which saw the establishment of Fourah Bay College
as a theological institution. Section 4.4 discusses eighteenth- and nineteenth-
century Freetown English as we look at the demographic and sociolinguistic
situation of the settlement with a focus on the Nova Scotian Settlers. Their
restructured variety of English found in letters compiled by Fyfe (ed.1991) has
been variously studied and analysed (Montgomery 1999; Huber 2004, among
others). The features of this variety is discussed in subsection 4.4.2.

Chapter five discusses the issue of language and education in Sierra
Leone. A historical overview of the introduction of Western education introduces
the chapter and continues with English as a minority language in the colonial
period. A historical appraisal of the languages of education follows with the
conclusion on the current languages-in-education in Sierra Leone.

In chapter six, we discuss a selection of current phonological and
structural features of SLE. The chapter opens with a discussion on the causes and
processes of language indeginisation as discussed in Mufwene (2001, 2015) and
Schneider (2007). We also discuss the methodology of data collection and
rationale for our methodology. For the description of the features, we follow
Wells (1982) and Mesthrie and Bhatt (2008). Our findings are juxtaposed with
studies of other (West) African varieties of English (for example, Ebot 1999;
Huber and Dako 2004; Huber 2008)

The final chapter discusses our findings and prospects for the future.

1.5. Data sources and data collection methodology

Considering the nature of the study, providing sociohistorical facts regarding the
evolution and development of Sierra Leone English, the author initially has
revised literature about the object of the study before embarking on the linguistic
fieldwork. Given the fact that a major part of the thesis deals with bibliography,
the author decided to embark on spoken data, for both the phonological and
structural features, from educated speakers of English in Sierra Leone, especially

public and political stakeholders — Ministers, Members of Parliament, Ministers of
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Religion, among others. Considering distance and other constraints, the author
watched and listened to speeches in English by Sierra Leoneans posted on
YouTube as a way to interpret and analyse phonological tendencies and structural
features. Being a native of Sierra Leone, the author had no problem in identifying
the features. The YouTube Videos constitute the secondary corpus.

For the main corpus, a two weeks fieldwork was done in Freetown in
December 2011. Informants were randomly selected after explaining to them the
object of the study. A total of twenty-five informants were interviewed using a
digital audio recorder, but due to background noise and poor quality of the
recordings, we analyse only a group of nine men and eight women, seventeen in
total. Each interview lasted for about fifteen to twenty minutes. The informants
come from different ethnolinguistic backgrounds and live in different areas of
Freetown although the interviews were recorded on Fourah Bay College Campus
and at the Hotel where the author resided during the fieldwork. Their ages range
from seventeen to around sixty and are postsecondary graduates — first year to
final year students at the University of Sierra Leone, Fourah Bay College and
Institute of Public Administration and Management (IPAM), graduates and staff
of the university.

Two tables are provided in chapter six showing sociolinguistic information
about our informants including those that form the secondary corpus. Although
we do not correlate all the linguistic features with the social variables of the
informants, they have provided valuable information for certain features and the
sociolinguistic variables may constitute the aim of another study on SLE. The
identities of our informants are coded. We classify our informants as basilang,
lower mesolang, upper mesolang, lower acrolang and upper acrolang users of SLE
due to the fact we are dealing with L2 users of English and not native speakers
where classifications such as basilect, mesolect and acrolect might make more

Sense.
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Chapter 2

On English in West Africa: state of the art

If West Africa is a significant growing point of the English language
today, the factors which cause and direct this growth must be made
clear. It is therefore as important to understand the functions of
English in West Africa, the roles it plays, and the contacts it has with
other languages in the lives of those who use it, as it is to enumerate
and classify the particular lexical or syntactical or phonetic
characteristics which it displays in the various speech communities of
the area (Spencer 1971: viii).

2.0. Introduction

As the above quote states, the ‘growth’ of the English language in the English-
using West African countries should be seen primarily as a product of the social
and linguistic complexity that the area displays. These factors, both social and
linguistic, ‘must be made clear’, first and foremost, from a sociohistorical and
ecological perspective (see Jones 1971; Holm 1988/89; Huber 1999; Mufwene
2001; Schneider 2007). Then a survey and a classification of the linguistic
peculiarities of the English language in each speech community as explained in
the above excerpt should follow. This will show the “use of English for
educational, administrative and many other official and unofficial purposes,
against a background of extreme multilingualism” in indigenous languages,
therefore making the English language “relatively at home” in West Africa
(Spencer 1971: 1-2).

While a large proportion of the inhabitants in Anglophone West Africa
cannot be said to be adequately fluent in English, some can be said to be
reasonably at ease with the spoken language, and some others are indeed very
comfortable with the language as their use of English in different scientific and
literary fields has caught the admiration of the wider English-reading world
(Spencer 1971: 2). As a matter of fact, therefore,

English in West Africa cannot thus be seen as a temporarily borrowed
language. On the contrary, it is by now part of the linguistic property of
those who use it, and if it is not a mother tongue it is not thereby a foreign
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language. For in as much as it is widely used, it is often used with a
creativity and ebullience which must spring from a confident sense of
ownership (Spencer 1971: 2).

However, one must also consider this fact vis-a-vis the multilingualism that the
area is well known for (Lupke 2010: 2) taking into account the speaker and the
number of languages s/he uses (‘mother tongue’, ‘first’ and ‘second language’).
West Africans’ confident ownership of the English language as their linguistic
property (Spencer 1971: 2 cited above), together with Achebe’s proposal of an
ecologically altered English carrying the burden of the African experience but still
comprehensible to its original owners (Achebe [1965] 1997: 349), forms part of
the central argument in defence of the thesis that the English spoken and used in
West Africa is not only a reflection of the new surroundings to which the
language was exported but it is also the linguistic manifestation of the creativity
of its new owners. Hence, the English of West Africans explains how the West
African ecology is able to shape a new language variety.

Mufwene (2013: 302) observes that the concept of ecology was “originally
developed by biologists to account for the vitality of organisms and species in
their natural habitat” and this concept has now been extended by linguists “to
explain the fates of languages in their social environment”. Hence, the ecology of

language is a concept which sees languages as species which have lives since

we can account for the birth, vitality, and death of languages adequately
only if we also conceive of them as species, albeit of the viral kind,
whose existence depends on the interactional practices of their speakers,
who are both their creators and their hosts (Mufwene 2013: 303).

Essentially, just as ecology is seen to be the driving force behind biological
evolution, “languages also evolve at the mercy of the socio-economic ecologies in
which they are embedded” and the geographical ecologies which facilitate them
(Mufwene 2013: 310) with the individual speaker at the centre of the whole
process within his/her socio-cultural and linguistic milieu.

The significance of the languages as species metaphor should be seen from
the point of view of “variation within a language as an extrapolation from what is

otherwise a population of idiolects spoken by individuals communicating with
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each other” (Mufwene 2013: 303). Since languages have no agency, speakers
become the most important external ecological factor as they act upon languages
through their communicative activities within the settings in which these
languages exist. In multilingual contexts, speakers decide the advantage of using
one language as against (an)other(s) in their communicative activities and hence
ensure language vitality (Mufwene 2013: 304). Vitality, in this context, is
facilitated “by population contact, the traditional prerequisite for language co-
existence, thus a situation of language contact, and often of language competition”
(Mufwene 2013: 304). Language competition is prompted by the choices that
speakers make in situations where there are competing languages, especially in
Africa where European languages are used as lingua francas among the elites and
are seen to be more effective instruments in the restricted domains established by
the erstwhile colonial system (in education, the judiciary system, public
administration, to name a few), and seldom in the traditional part of their societies
(Mufwene 2013: 306). Language selection then becomes the way through which
language competition is resolved (Mufwene 2013: 306). For Mufwene, “the
selection process need not be conscious, as speakers typically focus on
communicating in ways that are beneficial to them” even if their selection mean
only to be understood or even if this may affect the future of their language
(Mufwene 2013: 306-7). Competition and selection, therefore, becomes the
procedure through which variants compete and become selected “under particular
ecological conditions” as the whole process “involves competition between
alternatives A and B, with A or B prevailing because it was favored by particular
ecological factors” (Mufwene 2014: 14).

This whole issue of the ecology of language places an important premium
on the individual speaker and the population of speakers as important ecological
factors. Mufwene (2013), in considering the speaker’s role in the ecology of

language, maintains that

one cannot claim to approach language dynamics and evolution ecologically
without factoring the SPEAKER as the most direct external ecological factor
to language, as he/she contributes variation to the emergent, ever-evolving
language and participates in: 1) the spread or elimination of variants through
the selections he/she make (sic) from among the competing variants (be they
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languages or linguistic features), 2) the emergence of new norms, and 3)
sometimes the emergence of new varieties. Speakers operate within specific
population structures, which constrain who they can(not) interact regularly
with, and when they can(not) accommodate the practices of other speakers
and thereby converge with or diverge from them (Mufwene 2013: 311).

From the above perspective, we can say that the speaker, given his/her role within
the linguistic community, is responsible for the dissemination or eradication of
variants, the creation of novel linguistic norms and/or new language varieties.
Therefore, we can only approach the structure of the community of speakers, the
linguistic community, through the individual speaker. Without the individual
speaker, it will be impossible to understand “the complex dynamics of inter-
individual and inter-group interactions” (Mufwene 2013: 312). It is through
speakers that we come to terms with networks and communities of practice
(Mufwene 2013: 312). Individual speakers, thus, become the agents of change as
“they roll the dice of language evolution through their interactional and
communicative practice” (Mufwene 2013: 315; see also Mufwene 2001).

Essentially, therefore,

within the limits of his/her competence, a speaker is a dynamic agent that
adapts his/her linguistic behavior to varying communicative interactions,
always adjusting to current ecological pressures as lived in the present. In
the final analysis, one must realize that although speakers reflect the
history of their language(s) and their own personal interactional histories,
they shape the ongoing history of their language(s) through how they use
it on different occasions to meet their respective communicative needs
(Mufwene 2013: 324).

As such, the role of the individual speaker should not be downplayed within the
context of the ecology of language. On this note, the individual speaker/user of
SLE, should be seen as a reflection of the history of the English language in Sierra
Leone and of his/her personal linguistic history of the variety as he/she presently
contributes to shaping the variety within the Sierra Leonean ecology.

Another important aspect with regards the concept of the ecology of
language has to do with the fact that ecological conditions are determiners to
language varieties. Mufwene (2014: 21) frames it this way: “every language

variety has emerged locally in response to local ecological conditions”. Hence, we
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can say that language varieties owe their existence to the societies where they are
used. They are shaped and developed as a result of the exigencies of the
environment in which they are used. This does not imply that we cannot trace an
ancestor to that particular variety out of the community in which they are used
(see Mufwene 2014: 21). Taking this into account, it becomes relevant for us to
submit that, even though we can trace SLE to the parent English language, the
English of Sierra Leoneans born and raised in Sierra Leone should be seen as a
local variety which is a product of the country’s ecological conditions namely, the
climate, soil, its fauna and flora, their linguistic habits coupled with the socio-
economic, -cultural, -political realities of its speakers given its specific and
peculiar population structure. SLE should not be seen from a different light; it
falls within the context of indigenised Englishes (see Mufwene 2015).

In order to understand why English has become part of the linguistic
repertoire of the Sierra Leoneans who use it and has thus become one of the
indigenous languages of the country, this study departs from Mufwene’s
conception of “colonization”, “indigenization” and “differential evolution”, on the
one hand, and, on the other hand, from the particular reality of Sierra Leone, that
is, the (re)settlement of freed slaves with their restructured Englishes in Freetown
and the consequent relocation of a few English men to Sierra Leone and the
subsequent colonisation of Sierra Leone.

Considering the fact that it is acquired differently from places where it is
acquired as a native language, the indigenisation process thus explains that it is
being appropriated to express realities different from where it is spoken as a
native language. SLE is, therefore, manifesting exigencies of its new ecology and
can be explained ecologically just as other English varieties (see Mufwene 2015:
17; see also Mufwene 2001, 2009). We will take up this issue again in chapters
three and four.

Before presenting a thorough review of studies about the English language in
West Africa, it seems necessary to reconsider the status of the language in a wider

context: the global spread of the English language.
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2.1. The English language in its global perspective

The English language is the most widely used and the most important means of
communication of our times. According to Morrison (2002 cited in David Doms
2003: 2) “just as Latin steamrollered its way across Europe 2,000 years ago,
crushing dozens of other languages, English has become the lingua franca of our
times”. While Latin forced its way across Europe and replaced other languages
(and, equally so, gave rise to the birth of the Romance languages and had a major
influence on others), the impact of the English language has similarly been felt
worldwide from London and Sydney to the remotest villages in Asia, Europe,
Africa and Latin America, with its diverse varieties and the numerous Atlantic
and Pacific English-based pidgin and creole languages, as well as its current
influence on other languages. English is used in almost every undertaking of the
international community and is very influential in politics, sports, trade and
business, the media, air and sea travel networks. It is the language of major
academic centres and the books and conferences they produce, the most widely
used language in computers and the internet, to name only a few areas of the
global use of English. This linguistic and cultural influence of the English
language has been viewed from different perspectives.

Some scholars are particularly wary of the widespread use of English and
consider the language to be a tool of imperialism. For Phillipson, “what is at stake
when English spreads is not merely the substitution or displacement of one
language by another ... [it is] English linguistic imperialism (Phillipson 1992
cited in Doms 2003: 1). Many other researchers like Crystal (1997) and
Wardhaugh (1998) (also cited in Doms 2003) consider English democratic and
neutral. Wardhaugh notes that “since no cultural requirements are tied to the
learning of English, [...] English belongs to everyone or to no one, or at least is
quite often regarded as having this property” (Doms 2003: 1).

Schneider (2003; 2007) refers to both the indispensability of English and
the role it is playing in displacing many of the world’s languages with regard to

the current global spread of the language and its “transnational functions” and
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“extralinguistic roles™:

On the one hand, English is the world’s leading language, the main
vehicle of international communication, and in that role it is an essential,
indeed an indispensable tool for international economy, diplomacy,
sciences, the media, and also individual interactions across language
boundaries. On the other hand it has been damned as a ‘killer language’,
responsible for the extinction of innumerable indigenous languages,
dialects, and cultures around the globe (Schneider 2003: 233).

Within its present role as both a vital international means of communication on
the one hand and a ‘killer language’ on the other, we should also take into

consideration the roots English is growing and developing

in a great many countries and communities around the world, being
appropriated by local speakers, and in that process it is diversifying and
developing new dialects — a process which ... is determined by general
sociolinguistic principles and characterized by a significant set of
common traits across its input contact languages and cultures (Schneider
2003: 233-234).

It is this dynamic nature of the English language: “the sea which receives
tributaries from every region under heaven” (Emerson cited in Delisle and
Wordsworth (eds.) 1995: 26), its appropriation by other speakers and the new
dialects it is developing from the input of other languages and cultures that is the
principal focus of this study: how much influence the languages and culture of
Sierra Leone have exerted on the English used by Sierra Leoneans. Equally worth
mentioning regarding the diversification and birth of new dialects are the varying
differences between the parent “British English” and the settler Englishes in the
United States, Canada, Australia, New Zealand, South Africa and a few other
varieties. Still, it is due to its varying nature as an international language that
Kachru (1996) developed the model of three concentric circles of English: the
Inner-Circle (norm-providing) comprising the UK/GB, USA, Australia, Canada,
to name only a few (countries where English is acquired and spoken as a
first/native language); the Outer-Circle (norm-developing), comprising former
British colonies in Asia, Africa and the Caribbean area where English is
acquired/learned and used/spoken as a second/additional language or as a second

dialect and is the official language of administration and education, and, the
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Expanding-Circle (norm-dependent) comprising European and Latin American as
well as African Countries (where Arabic, French, German, Dutch, Italian,
Portuguese, Spanish, etc., are used as mother-tongues or as official languages:
countries where English is learned and used/spoken and studied as a second or
foreign language). Kachru’s three circles essentially demonstrate how English
spreads to each circle, how it is acquired and what role(s) it play(s) in the lives of
those who use it within their cultural settings (Lim 2009: 180). The Inner Circle
English simply means it is not only the dominant language in these territories, but
also the heritage language of the majority of the population in those territories
(Mufwene 2015: 9). In the Outer Circle, irrespective of the fact that English does
not seem to have a foreign language identity as it is part of the linguistic
landscape in these territories and also given importance as the official language of
state, of education, and the legal system, it is not “a heritage language for the
indigenous population” (Mufwene 2015: 10). In the Expanding Circle, English
functions as a foreign language and is less used internally except for professional,
scientific, diplomatic and business purposes. Sierra Leone like other ex-colonies
of Great Britain in (West) Africa, according to Kachru’s circles of English,
belongs to the Outer Circle and hence English adds up to the linguistic diversity
of the country

Despite the cultural and linguistic diversity of the continent, “the typical
African country lacks both an indigenous nationwide language of communication
and a language policy that proposes the development and implementation of such
a language” (Bokamba 1992: 125). Most African countries still maintain the
languages of their former European colonisers (English, French, Spanish and
Portuguese) as their sole official administrative, educational, legal, business and
diplomatic languages long after independence (with the exception of South
Africa). Due to this seeming lack of a real common language in many sub-
Saharan African countries (with the exception of Cape Verde and Sdo Tome e
Principe and their unique linguistic situation of colonisation), most African
nations are still clinging to the European languages as languages that ensure
national unity and cohesion, and as such deny any of the indigenous languages the

role of official or co-official state language. This political and cultural decision

32



A Roadmap to Sierra Leone English

has brought “very interesting sociolinguistic phenomena, e.g., structural changes
in the European and African languages involved and continued debates on the
Africanization of education and the language of instruction” (Bokamba 1992:
125) owing to the linguistic diversity of the typical African country. These
changes that are taking place on both sides (the mutual influence taking place
between the European languages on the one hand and the African languages on
the other) in the former European colonies in Africa has led to the branding of the
English used by Africans as African English. While there is no such variety
known as African English (East, West or Southern African English) yet, when
people (no matter the level of education) from the regions mentioned speak
English, “native speakers have no difficulty identifying the accent as African”
(Bokamba 1992: 126; see also Schneider 2007: 72). And still, considering the fact
that such speakers come from varying cultural and linguistic backgrounds, one
would be tempted, after careful research, to say there is every possibility that the
non-native varieties of English used in the different West African countries have
crystallised into Cameroon English, Nigeria English, Gambia English, Ghanaian
English and most recently Sierra Leone English. On the same note, since these
Englishes reflect linguistic features typical of the African country in question, we
might also be tempted to say there is a variety of English known as African
English if one pays careful attention to, and compares, the phonological,
morphological, semantic and syntactic levels of the English language spoken or
used on the continent, especially so when we consider the conditions under which
the language is acquired in Africa “which is not a unique phenomenon but a
common development to be expected, given the milieu in which English is taught
and spoken as a foreign language in Africa” (Bokamba 1992: 140).

What seems to be of relevance here is not only the acquisition of English
as a foreign or second language, official or additional language, but the fact that,
with the exportation of English to other regions of the world and more especially
to Africa, the language had to go through indigenisation, contextualisation and
nativisation processes. This simply means that “English is adapted to local or
regional linguistic conditions, and thereby deviates systematically from the

standard dialect” (Bokamba 1992: 140). What’s more, when we examine the
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users (particularly writers) or speakers of English in Africa, we observe that the
language is used to transmit African culture(s) or to talk about African social,
political, economic and other related realities. These lay the foundation for the
Africanisation of not only English, but other European languages as well. The use
of these languages to transmit African thoughts can be seen as having made the
English language, in particular, and its different varieties to undergo “L1, or
mother tongue interference, and analogical derivation based on English”
(Bokamba 1992: 139).

We have to observe what happens when people from different linguistic
backgrounds live together within a particular society and the resulting
consequences on their languages. English was exported to Africa and thus came in
contact with the indigenous languages of Africa and thereby ensuring that none of
the linguistic exclusiveness of the speakers of the languages that came in contact
holds as it were. Whenever languages are in contact, the speakers of the various
languages that are said to be in contact with each other in a particular linguistic
community can influence one another linguistically (Weinreich 1968; Thomason
and Kaufman 1988; Milroy 1992; Romaine 1994; Gonzalez Cruz 1995; Holm
2004). Naturally, languages do not, of their own volition, come together; it is the
speakers of the different languages within a given geographical location through
their extra linguistic activities and their attitudes towards the language(s) of the
other members of the society that are in a situation of contact and the effect these
contacts have on the different languages within that society or community is what
has been labelled contact linguistics or languages in contact.

Apart from the mother tongue influence and the analogical derivations,
imperfect acquisition of English has been considered as an equally important
phenomenon with regard to the non-native varieties of the English language,
particularly in Third World countries. However, Kachru’s (1976) response to
Prator’s “The British heresy in TESL” in Fishman et al (1968: 459-76) is a
reaction to Prator being linguistically intolerant to the non-native varieties of
English which he describes as “a tongue caught up in a process that tends to
transform it swiftly and quite predictably into an utterly dissimilar tongue” (Prator

1968: 464, cited in Bamgbose 1992: 158). Kachru observes that Prator committed
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“seven attitudinal sins”, which include:
(1) the sin of ethnocentricism;
(2) the sin of wrong perception about language attitudes on the two sides of the
Atlantic;
(3) the sin of not recognising the non-native varieties of English as culture-
bound codes of communication;
(4) the sin of ignoring the systematicity of the non-native varieties of English;
(5) the sin of ignoring linguistic interference and language dynamics;
(6) the sin of overlooking the “cline of Englishness” in language intelligibility
and
(7) the sin of exhibiting language colonialism.
For Kachru these non-native varieties or these “imperfect Englishes” should be of
“linguistic, cultural, pedagogical and sociolinguistic interest” (1976: 221). Kachru

further states that in Third World countries

the English language is not taught as a vehicle to introduce British or
American culture. In these countries, English is used to teach and maintain
the indigenous patterns of life and culture, to provide a link in culturally and
linguistically pluralistic societies, and to maintain a continuity and
uniformity in educational, administrative and legal systems (Kachru 1976:
225).

Kachru characterizes four reasons “why the non-native varieties of English
deviate at the phonological, grammatical and lexical levels” (1976: 226): (1)
substratum influence; (2) cultural influence; (3) the resistance of the speaker to the
impact of the linguistic change in the new language, and (4) attaching more
importance to the written form of the language than to the oral form in the
colonial educational system.

However, some non-native speakers of English have still not come to
terms with the issues around second language acquisition and therefore advocate
aiming at only the best native-speaker, performance level in the teaching and
learning of English as opposed to these ‘deviant’ or non-standard forms of
Englishes in Third World countries. They seem to turn a blind eye to or are
characteristically not au fait with the linguistic and cultural realities that are

caused by the indigenisation (or the linguistic deviations) of English and other
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European languages, especially in Africa.

Therefore, the development of English both as a national language for
England (see Delisle and Wordsworth (eds.) 1995) and as an international
language today can be attributed to its accepting other languages and cultures for

its linguistic and cultural enrichment.

2.2. English as a Second Language (ESL) as opposed to English as a
Native Language (ENL)
The global spread of the English language has given rise to different
nomenclatures in terms of its uses and functions in different societies: English as
a Native Language (ENL), English as a Second Language (ESL), English as a
Second Dialect (ESD), English as a Foreign Language (EFL), English as a Lingua
Franca (ELF), English as an International Language (EIL) and even intra-
Regional Standard English (RSE) (see Gorlach 1998; Jenkins 2003; Berns et al
2009). In essence, the different classifications coincide with the variations and
changes the language has been made to undergo from the parent British English
in its different ecologies, especially in the ENL and ESL settings. These
divergences are both social and linguistic. Both factors ensure notions of

adaptability and functional use and hence

The functional range and the norms of correctness are the essential criteria
for a classification of societies as employing English as a native language
(ENL), as a second language (ESL), as a second dialect (ESD) and as a
foreign language (EFL), so named according to the use they make of the
English language (Gorlach 1998: 19).
Each of these societal cum linguistic distinctions, including English as a Lingua
Franca (ELF), as an International Language (EIL) and as intra-Regional Standard
English (RSE) has typical linguistic features. Looking at all the individual
varieties of the English language would be a demanding task.We, therefore,
consider only the ENL and ESL varieties.
A clear understanding of the peculiar characteristics of the settler varieties
(American, Australian, New Zealand: countries where English is spoken as a

native language) and second-language varieties of English in Asia and Africa (ex-
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British colonies where English is the official state language and/or one of the
(regional) languages of instruction) is very necessary. From a sociohistorical
perspective, the ENL varieties came into existence from the ‘settler communities’
implanted in the United States of America, Australia and New Zealand; hence the
upsurge and development of “phonological change”, lexical and other types of
linguistic embellishments from “interdialectal contact” with other native speakers
in the new settlements (Spencer 1971: 3; Gorlach 1998: 21, 23). Their types of
English are characterised by ‘innovation’ and inherited at home from older family
members.

On the contrary, the Second Language varieties of English (in West
Africa, for example) came into existence through cultural and linguistic
accommodation and as an auxiliary to the many indigenous mother tongues
(Spencer 1971: 3). As such, the ESL varieties

are likely to be characterized by interference phenomena and
overgeneralization and therefore exhibit innovation (of different types),
unless these local features are criticized as deviations when compared with
an external standard, say the educated speech of the South of England
(Gorlach 1998: 21).

These interferences can be seen from the fact that “social mixing between
Englishmen and Africans was not very widespread during the colonial period”
(Spencer 1971: 5-6) and English could not take the place of the home and
community languages as the language was and still is “only part of the total
linguistic activity of a typical educated urban West African” (Spencer 1971: 6).
Gorlach (1998) buttresses this different kind of innovation in the ESL

communities by stating that it

largely depends on the new social set-ups and communication needs the
English language has to serve, and given the extralinguistic determinants of
the new situation, the types of innovation in a particular New English are, to
a limited extent, predictable (Gorlach 1998: 21-22).
While linguistic changes, particularly the phonological ones, in the ENL societies
are due to interdialectal contact, and hence are caused by external factors,

phonological changes in the ESL countries can be considered internal:
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The pronunciation of ESL or pidgin/creole speakers was often affected by
the phonological system of their native languages, most notably where these
had only a very limited set of vowel contrasts, say five or six (normally not
including vowel length as a distinctive factor). Often the major problems are
|2rl1 )intonation, with syllable-timing rather than stress-timing (Gorlach 1998:
Characteristically, speakers of ESL consist mostly of people from ex-British
colonies in Africa and Asia (Sierra Leone, Nigeria, India, Singapore, Ghana,
Kenya, Botswana, etc.). The following are some of the most prominent
characteristics of English in ESL contexts (see Spencer 1971, Gorlach 1998):

1. The ESL varieties of English came into existence through cultural and
linguistic ‘assimilation’ then, as an auxiliary to the many indigenous
mother tongues and later as a ‘separate development’.

2. Those who use/speak ESL constitute a minority (especially in Africa),
most of them are educated, with varying individual phonological
divergences and competences.

3. English is restricted to the law, media, administration, education
(sometimes excluding the first stage of primary school), religion, among
other official uses: hence it is an institutional rather than a domestic
language.

4. 1t is acquired through training (in school) mostly influenced and
dominated by literary (from Shakespeare to Dickens) and religious
nuances/register (the Bible).

5. Its use outside the mode and the environment of acquisition causes
“register misuse” and other types of “unusual mixes”.

6. Itis characterized by the lack of native speakers. The language is acquired
through non-native teachers in a school setting (instrumental as against the
integrative mode of acquisition) and hence deviates from standard
pronunciation.

Considering the above characteristics which set the ESL varieties as distinct from
the parent British English and those of the ENL varieties (due to the peculiar
nature of their societies from a sociolinguistic perspective, the new needs for the

use of the English language and the previous linguistic experience of the
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speakers), an analysis of the status of the English language in West Africa
follows.

2.3. The Status of English as a Second Language (ESL) in West Africa

While English is the most important language for most regions of the world in the
current era of globalisation and information technology, English played three
important roles in West Africa even before, during and after colonialism. It was
and continues to be the language of “salvation, civilization and worldly success”
(Spencer 1971: 13). As reported by a Church Missionary Society missionary in
London, English was referred to as a “language which seems of itself to raise the
person who is acquainted with it in the scale of civilization” (Ajayi cited in

Spencer 1971: 13-14). Spencer also notes:

It is normally through English that an individual breaks the bonds of West
African traditional life and enters into some kind of relationship with the
westernized sectors of society. Through English he obtains the education
which is the road to the kind of success which awaits him beyond the village
or the tribe. Through English of one kind or another he communicates with
fellow citizens from language groups other than his own, or with foreigners.
English is the language of institutions implanted by colonialism ... for the
majority of adult English-using West Africans today, English is primarily
the language of the westernized areas of their lives, an institutional rather
than a domestic tongue (Spencer 1971: 4).

While the above is still considered valid, we must also note issues of language
contact, language change and individual multilingual tendencies that the region

presents:

Contemporary West Africa is characterized by extensive societal
multilingualism going hand in hand with cultural hybridity. This situation
type is characterized by a complex interaction between two or more

languages in an individual’s brain as well as in an entire society (Liipke
2010: 1).

With reference to the region as a whole, the linguistic success of Britain as an

empire led to the birth of a good number of pidgin and creole languages, namely
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West African Pidgin English(es)® and creole languages (Aku®, and, Krio) in the
sub-region (Holm 1989). Present-day West African Pidgin English(es) in general
and Nigerian Pidgin English in particular started in Sierra Leone and spread to
other countries in West Africa “from the Gambia in the northwest to Cameroon in
the southeast” with Sierra Leoneans shaping the development of West African
English (Holm 1989: 406ff; see also Gorlach 1996: 7). The spread of West
African Pidgin Englishes and English-based creole languages and West African

English in the region has been noted by various researchers. For Holm

Sierra Leoneans were particularly influential in shaping West African
English as it developed in the nineteenth century. Their Krio spread as a
second language not only to the nearby indigenous groups in Sierra Leone,
but also throughout much of the rest of West Africa (Holm 1989: 411-412).

But for Mazrui, the influence of Sierra Leone and of Sierra Leoneans is more in

the spread of the English language than of Krio, as their impact

came to be centred on Fourah Bay College, established in 1827 as virtually
the first modern institution of higher learning in sub-Saharan Africa. Year
after year the College sent out Africans to propagate the Gospel and to
spread liberal education in the English language in different parts of
Western Africa (Mazrui 1975: 41-42 cited in Wolf 2001).

We can, therefore, note the existence of pidgin and creole languages in West
Africa exported from Sierra Leone:
1. Aku in The Gambia, an offspring of Krio (with native speakers as well);
exported to The Gambia by Sierra Leoneans).
2. Nigerian Pidgin English (different from Nigerian Standard English with a
growing number of native users) believed to have been taken to Nigeria by
Sierra Leonean missionaries among other non-native speakers of English.

3. Cameroon (Central Africa) Pidgin English (equally different from

* West African Pidgin English refers to the English-based pidgins spoken in Cameroon (Kamtok,

Cameroon Pidgin English), Ghanaian Pidgin English and Nigerian Pidgin English. Although these
languages share many features, the use of the plural Englishes here points to the fact that to a great
extent these languages are independent of each other.

* Aku is an English-based creole spoken in the Gambia which is an off-spring of the Sierra
Leonean Krio just as Pichi in Equatorial Guinea is a daughter language of Krio.Aku and Krio are
said to differ only in lexical items, products of their different ecologies.
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Cameroon English) imported from Sierra Leone by missionaries.
4. Pichi (an offspring creole language of Krio) in Equatorial Guinea (Central
Africa) imported from Sierra Leone (see Yakpo 2009).

The transplantation of the English language and restructured Englishes (pidgin
and creole languages) whether by Sierra Leoneans and other second language
speakers of English or by the British themselves to other West African countries
can be viewed from two interrelated perspectives associated to the acquisition of
English:

1. the influence the indigenous languages and cultures of West Africa have

exerted and are still exerting on the English language, that is, the nativisation

or indigenisation of English ;

2. the influence the English language has exerted and is currently exerting on

indigenous languages and culture(s) in West Africa, that is, the Anglicisation

of (West) African languages.
Implicitly, there is reciprocal influence between English and the indigenous
languages of West Africa (see Kirk-Greene 1971 and Ansre 1971 in Spencer (ed.)
1971). This is particularly evident in code-switching, loanwords, discourse
strategies and phonological interferences which are easily identifiable in the
teaching and learning of English in the English-using West African countries
where English is not very much a foreign language as the sociolinguistic realities
of these countries prove: English to many is a distant language irrespective of the
fact that it is the official language and the language of instruction in the formal
educational system. Equally important is the fact that in most, if not all, of these
countries English co-exists with its lexified pidgin/creole language as the
vehicular language (Krio in Sierra Leone; Pidgin English in Nigeria, Ghana and
Cameroon®; Liberian® Pidgin English; Aku in The Gambia is not so widely spoken
as Wolof).

> Cameroon English might be said to have three types of linguistic influences: the home, Pidgin
and French languages (see Anchimbe 2006).
¢ Liberian Pidgin English itself, like Sierra Leone Krio, is a variety of early AAVE that followed a

parallel but distinct path of development. LPE becomes then the equivalent of Sierra Leone Krio,
the linguistic outcome of the settlers brought from the US (for Liberia) and from England, the US,
Nova Scotia, and the Recaptives captured on the high seas on their way to slavery (for Sierra
Leone).
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These non-native varieties of English, also known as “New Englishes”,
therefore, fulfil the following conditions identified by Ajani (2007), citing Platt et
al. (1984):

1. New Englishes must have been taught as a subject as well as used as a medium
of instruction in places where languages other than English were the main
languages;

2. New Englishes have developed in an area where a native variety of the EL was
not the language spoken by most of the population;

3. New Englishes are used for a range of functions among those who speak or
write it in the region where it is used,;

4. New Englishes have become “localised” or “nativised” by adopting some
language features of its own, such as sounds, intonation patterns, sentence
structures, words and expressions. Usually it has also developed some
different rules for using language in communication.

Apart from these conditions, Gorlach (1998: 28) considers the following as

characteristics of English as a Second Language:

1. its speakers develop a wide variety of individual competences due mainly to a
limited number of people who speak English as a first language;

2. English is restricted to official domains (education, law, media,
administration, etc.);

3. English has a limited area of input (administrative, literary, religious [biblical
language]: these often lead to register misuse);

4. the main area of deviation is in pronunciation rather than in writing.

Thomason and Kaufman (1988) also consider other factors such as the time factor

and “the integrative orientation” (and not “the instrumental”) in the acquisition of

a new language in a situation of language contact:

If a whole population acquires a new language within possibly as little as a
lifetime, therefore necessarily other than by parental or peer-group
enculturation, the linguistic system which results may have massive
interference from the structure(s) of the language(s) originally spoken by the
group. If this population is not integrated into the group that provided it with
a new language, this deviant form of speech may crystallize into a new
language (Thomason and Kaufman 1988: 10).
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Besides, regarding the role of the socio-cultural and cognitive aspect of a

language and the people that use it, Marckwardt (1958) argues that

... [Language] is the product of the society which employs it, and as it is
employed it is engaged in a continual process of re-creation. If this is the
case, we may reasonably expect a language to reflect the culture, the
folkways, the characteristic psychology of the people who use it (cited in
Kachru 1976: 227).

Below is Bamgbose’s argument (1992: 148) when commenting on Standard

Nigerian English. He maintains that

it is generally known that in a language contact situation, particularly a close
one where an exoglossic language becomes a second language with an
official role in a country, the second language is bound to be influenced by
its linguistic and cultural environment.
The integrative use of language, the socio-cultural and the psychological
characteristics of language, and, the linguistic and cultural setting (the language
ecology) in which a foreign language becomes a second language’ are closely
related to the social nature of language that Holm (2004: 1) mentions: “language
is a kind of social behavior, one of the many ways in which individuals interact
with those around them”. Therefore, the co-existence of the English language
with other languages and cultures in the West African sub-region for over two
centuries would have been linguistically, socio-culturally and rationally untenable
if these languages and cultures had not been able to mould and to produce a new
English still capable of performing its linguistic and cultural functions with the
community from where it was exported and also within the new environment, and
thus the (West/East/South) Africanisation of English. For this reason, Chinua

Achebe observes that

the English language will be able to carry the weight of my African
experience. But it will have to be a new English, still in full communion
with its ancestral home but altered to suit its new African surroundings

7 Note the distinction between a foreign language and a second language by Christopherson

(1960:131 cited in Bamgbose 1992:158). For Christopherson a foreign language is used for
“absorbing the culture of another nation” and a second language is “an alternative way of
expressing the culture of one’s own”.
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(Achebe[1965] 1997: 349).

Bearing in mind (a) Achebe’s “new English” capable to express his “African
experience”, (b) Holm’s social interactional aspect of language, (C) Marckwardt’s
“language” as a product of the society that uses it, (d) Thomason’s and Kaufman’s
time factor and the integrative orientation as against the instrumental in the
acquisition of a new language in mind, and (e) the linguistic and cultural milieu
that surrounds the English language in West Africa, we provide a brief overview
of the five English using countries in the West African sub-region; four colonised
by Britain (Nigeria, Ghana, the Gambia and Sierra Leone), and the other settled
by Afro-Americans who joined forces with the indigenes to form a new nation
(Liberia). Studies of the English language in Cameroon form part of this work not
only because it has English as one of its official languages due to the fact that it
was a joint mandate by Britain and France (after WWI), but because Sierra
Leoneans contributed to the development of the Pidgin English spoken there. It is
worth noting at this stage that we cannot provide a literature review of all that has
been written on the English of the individual countries. We give only a cursory
view in order to contextualise the position of SLE within the wide West African

milieu.

2.3.1. Nigeria
Any serious study of the English language in any one of the English-using West
African countries colonised by Britain can hardly ignore the ground-breaking
book, The English Language in West Africa, edited by John Spencer (1971).
Individual findings in this book are still evident in West Africa as a whole and in
the respective English-speaking countries in the sub-region. Therefore,
Bamgbose’s seminal article “The English Language in Nigeria” in Spencer (1971:
35-48) will be the starting point in this overview of Nigerian English. This will be
followed by a discussion of Kirk-Greene’s “The Influence of West African
Languages on English” also in Spencer (1971: 123-144).

Just as in other ex-British colonies in Asia and Africa, according to
Bamgbose (1971: 35), the English language is the most significant heritage left in

Nigeria by the colonial administration. Apart from all its other functions (in the
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legal, educational, administrative, mass media, commerce and trade, literary and
religious domains), the English language is used for both internal and external
communication in Nigeria (ibid). Bearing in mind the multilingual nature of the
country, coupled with the lack of an indigenous Nigerian language serving as a
national vehicular language without any ethnic, social and political connotations,
educated Nigerians turn to the English language as “the only effective medium of
communication between Nigerians from different linguistic backgrounds”
(Bamgbose 1971: 36), a function which none of the three main regional
languages, Hausa, Yoruba and Igbo can perform. The EL is equally an important
linguistic instrument “in the social life of educated Nigerians” (ibid). Thus, the
use of English by Nigerians can be accounted for (a) the absence of a common
ethnic or regional language, (b) the use of the written mode of communication,
(c) the formality of the situation, and/or (d) the technicality of the topic under
discussion (Bamgbose 1971: 44-45). The indigenous languages are reduced to
informal types of communication. The language that comes close to the English
language “as a medium of social communication” (Bamgbose 1971: 36) in terms
of widespread use above the regional and ethnic languages is Nigerian Pidgin
English. Note that the latter is considered not only as a ‘patois’ with all belittling
linguistic undertones but also as a sub-standard variety of Standard English (see
Grieve 1964). In view of that and considering the fact that English is the language
of instruction from the third class in the primary school up to university and
hence acquired mostly in school as a second or as an additional language as well
as the fact that it is in contact with Nigerian languages, “it is to be expected that
the kinds of English found will be different from the varieties of English spoken
in countries where English is a mother tongue” (Bamgbose 1971: 39). Citing
Grieve (1964) who distinguishes the different varieties of English in Nigeria
“ranging from something very near standard English to the patois of the market
place” (Grieve 1964 cited in Bamgbose 1971: 39), Bamgbose notes the difficulty
in establishing what is to be accepted as ‘standard Nigerian English’ and what is
to be rejected as ‘sub-standard’ (Bamgbose 1971: 39). For Bamgbose, while the
English of some writers like Amos Tutuola and the Onitsha market fiction writers

in Nigeria may be considered as not standard enough (though their fictions are
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considered classics in their own right), some others like Achebe demonstrate the
contrary. As such, Nigerians’ use of English carries with it a mark of educational
accomplishment: the more educated one is the more standard his level of English
is. Hence, the standard and sub-standard dichotomy in relation to the varieties of
English in Nigeria:

Between the two extremes, there are various admixtures — sometimes close
to the Onitsha market fiction variety and sometimes nearer to the more
standard type of English. The newspapers provide excellent samples of the
various kinds (Bamgbose 1971: 41).

Regarding spoken English, Bamgbose (1971: 41) points out two basic problems:
intelligibility and acceptability. Since English in Nigeria is an acquired language,
learned in the classroom and used in institutional contexts, the spoken variety will
thus differ from other varieties of English, such as British Received Pronunciation
and American Standard English. As such,

How much local variation can be allowed without reducing the ability of the
Nigerian speaker of English to communicate effectively with speakers of
English from other countries? What pronunciation model should teachers
aim at? It is generally agreed that the aim is not to produce speakers of
British Received Pronunciation (even if this were feasible!). ... Many
Nigerians will consider as affected or even snobbish any Nigerian who
speaks like a native speaker of English. It is also true to say that most
Nigerians prefer a British accent to an American one. These are sociological
factors which cannot be ignored in English language teaching and
examining in Nigeria (Bamgbose 1971: 41-42).

While Received Pronunciation is not feasible and Nigerians will frown at any
Nigerian who speaks with an accent other than one that is intelligible and
acceptable to other Nigerians, the fact remains that in Nigerian English is mostly
spoken the Nigerian way even if people generally try to write Standard English.
That is, the use of English in Nigeria is the product of both its linguistic setting
and the linguistic background of the speaker from a sociological and ecological
perspective.

In this article, Bamgbose (1971: 42ff), gives examples of linguistic
influences from the indigenous languages on the spoken English of Nigerians. He

also focuses on lexico-semantic areas where some “lexical items have developed
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special meanings in Nigerian usage” while others have been influenced by the
indigenous languages (Bamgbose 1971: 43-44).

Despite the inferior social importance of the indigenous languages to that
of English in the country, Nigeria is among the first countries in West Africa to
officially heed the UNESCO call (1953 and reinforced in 2003) for the use of the
indigenous languages in education. While the L1 is the language of instruction
during the first two years of schooling when English is introduced as a subject,
from the third year of primary school up to university level English is the
language of instruction (Bamgbose 1971: 35, 45). At secondary level, four
Nigerian languages (Efik, Hausa, Igho and Yoruba) are offered as optional
disciplines (Bamgbose 1971: 45). Regarding the use of these languages,
Bamgbose concludes

In view of the existence of many mother tongues in Nigeria, the English
spoken and written in Nigeria is bound to be influenced by these languages;
new features are bound to develop, and are in fact developing. In time, many
of these features are likely to become stable and ultimately standardised, and
a distinct variety of English, probably associated with a certain level of
education, will then emerge (Bamgbose 1971: 48).

Can this be true after almost five decades of this proclamation? How does
education shape one’s level of English? Consistent with the numerous articles
proving the existence of Nigerian English (some of which are analysed below),
one cannot but agree with Bamgbose and many other language researchers who
have written extensively on issues around the English language in Nigeria
demonstrating the Nigerianness of the English language in Nigeria. Most, if not
all, have proven the fact that there is a Nigerian English born out of the co-
existence of the English language with indigenous Nigerian languages, a variety
not marred by mistakes and errors but a language associated with one’s level of
education; one whose existence and authenticity is due mainly to the continuing
use of the English language alongside indigenous Nigerian languages and hence
taking up features from its linguistic surroundings. Enumerating and discussing
all these articles and their findings in detail would be a tedious task. A brief
analysis of some of these works follows.

Kirk-Greene’s (1971) article presents a two-dimensional model studying
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the influence West African languages have had on the English language in the
sub-region: a minor perspective and a major perspective.

Regarding the minor perspective, Kirk-Greene mentions “the trends and
shifts in the English of native English speakers resident in West Africa” as well as
“the modifying forces on English in its West African context” (Kirk-Greene
1971: 123) as topics worthy of study but on a minor scale focusing on the limited
nature of the influence caused by the limited number of native speakers of
English resident in West Africa then and now. The case of the English language
in India is a point of reference involving the incorporation of Indian expressions
and vocabulary into Standard English through Indian non-native speakers of
English in various domains. Kirk-Greene studies the influence of West African
languages on English examining the English of native speakers still resident in
West Africa and those who have already returned to England. However, the
number of “West Africanisms adopted into Standard English” is not very high as
compared to, for example, the English of Eastern or Southern Africa and more
especially of India due to the shorter time spans of British contact with Africans
in West Africa. Kirk-Greene (1971: 124-126) puts forward certain reasons for the
limited (or the almost inexistent) West African vocabulary in Standard English as
compared to the situation in India:

1. The British Colonial Empire lasted for a shorter period in Africa than in

India;

2. Indian culture and languages were very influential in teaching both the
humanities and the sciences, unlike African languages, which are yet to
be recognised as languages worthy of use as cultural and intellectual
media;

3. The size of India is reflected in the number of languages in the country
whereas in Africa up to today it is difficult to find one language spoken
by over twenty million people in a single country;

4. The inexistence of retired colonial British people in West Africa who
could have been West African cultural transmitters/couriers to Britain as
compared to India;

5. The work of creative writers: whereas African users of French
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(irrespective of the difference in the colonial policy of administration
between the French and the English — the direct as against the indirect
systems of rule respectively) have been able to supply typical African
and Arabic vocabulary to French just as their Indian English
counterparts did to the English language; creative writers from West
African English-using countries have yet to do the same, and,
6. Military personnel serving outside their countries are known for the use

of slang from languages of those countries where they are serving.
Thus, British Army personnel serving in India were incorporated into
the Indian Army and thus felt part and parcel of it, mainly because they
had been stationed there “for years at a time” since 1857. However,
British Army personnel who served in the different African armies did
not feel that they were serving African nations but their own, especially
between 1939 and 1945 when British Army personnel were stationed in
West Africa to protect their colonial interests.

Considering these facts, Kirk-Greene (1971: 124) concludes that “the English

vocabulary is the poorer for the fact that West Africa never left its mark on the

English language in the way that India did”.

As regards the English of these native speakers of English, the
aforementioned minor perspective concludes that West African languages have
had little or no influence at all on it. The major perspective, on the other hand, “is
the influence of West African languages on the English of those who are native
speakers not of English but of one of the West African languages, to whom
English is a second or even a third language” (Kirk-Greene 1971: 126).

This model, which Kirk-Greene considers significant in the study of the
English language in West Africa, is the major focus of this study, that is, a study
of the English of Sierra Leoneans who are native speakers not of the English
language but of one or two indigenous Sierra Leonean languages. This study
further explores how far these Sierra Leonean languages, especially Krio, have
influenced the English language in Sierra Leone (see Jones 1971).

Considering the emergence of new varieties of English in the ex-British

colonies in Africa and elsewhere, Kirk-Greene (1971) talks about new features
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coming into the English language to the point that West African English has not
only been recognised but has been given a place in the educational system in
some English-using countries in the region: “with educated West African
varieties of English being deliberately adopted as models for particular teaching
circumstances in Ghana and Nigeria” (Kirk-Greene 1971: 126). Contrarily, some
scholars are promoting and defending the teaching of Received Pronunciation in
Ghana, for example, in order to ensure mutual comprehension and consequently
mutual intelligibility (Kirk-Greene 1971: 126). Whether this is an effective
teaching method in Second Language Acquisition (SLA henceforth) settings is to
be tested. Knowing that Standard English is a product of “competing dialects”
and that the use of English in a West African city is not identical to that in a city
in the UK or the USA, it should be expected that each of the different English-
using countries has peculiar features of the English language: Sierra Leonean,
Ghanaian, Nigerian, among others. Citing Spencer (1963), Kirk-Greene (1971:
127) observes that investigating these new varieties of English in West Africa
should not be seen as an opportunity to condemn, control and change the natural
development of the English language in the specific countries or the region as a
whole but rather “in accepting its legitimacy, to examine its particularities and the
causes which lie behind them”.

Even though a larger part of the examples that Kirk-Greene (1971) gives
are drawn from Hausa speakers of English, that is, an analysis of the contact
situation involving English and Hausa, it is clear that the author pays attention to
the linguistic, social, historical and educational development of the English
language in Northern Nigeria (Kirk-Greene 1971: 127-128). On this note, we can
only say that “an awareness both of the formal characteristics of African
languages as well as the sociolinguistic role of English is of major importance to
our assessment of the relative influence of West African languages on English”
(Kirk-Greene 1971: 127). On the specific subject matter of Hausa speakers of
English, Kirk-Greene (1971: 128-129) considers four important points. Firstly,
linguistic issues such as tone and stress are “bound to interfere with the learning
of stress and intonation in English” (Kirk-Greene 1971: 128). Equally significant

is the issue of “the language of wider communication” in the north of Nigeria
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which relegates “English to the status of a classroom language”, a situation
different from the south of the country where “English is very much the daily
language of schoolchildren both outside and inside school” since there was no
common language of communication (Kirk-Greene 1971: 128). There is also the
fact of linguistic patriotism in the north: “two cultured Hausa men who know
English are more likely to converse in Hausa than are two educated Igbos in
Igbo” (Kirk-Greene 1971: 128). The colonial policy of indirect rule championed
by Britain in the colonisation of West Africa, unlike the French colonial policy of
assimilation and direct rule and the consequent educational policy instituted, is
another case in point that Kirk-Greene mentions. In order not to cause a
breakdown or loss of the inherent indigenous political and cultural institutions
and values, the British colonial administration sought to preserve and develop the
African institutions and values by making use of them in the different sectors of
the new society in areas such as education, religion and administration.
Indigenous African languages were the media that were particularly used for the
preservation of the African institutions and values. Northern Nigeria was not an
exception in the use of African languages in the British colonial system: “Hausa
newspapers, Hausa novels, a Hausa translation bureau, official Government
documents and legislative instruments in Hausa, all became features of the
indirect rule scene in the emirates from the mid-1930s, in a way that Yoruba and
Igbo never became™ (Kirk-Greene 1971: 128). In addition to the importance given
to Hausa, expatriate English teachers stayed longer in Northern Nigeria than in
the south: “the position is, and was, very different in the South where, without
insinuating any value judgment, much English has for a long time been taught by
Nigerians who were themselves taught English by Nigerians” among other non-
native English teachers in Nigeria as well as in other English-using West African
countries (Kirk-Greene 1971: 129). Does the non-native teacher of English have
any linguistic carry-over effects in teaching English to other non-native learners
of English? How does this affect the acquisition of the English language as a
second or additional language in the West African English-using countries and
other regions of the English-speaking world? Whereas an answer to the former

question will more likely be positive, for the latter, research into the linguistic
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area of native (if there are still native English language teachers) and non-native
teachers of English within West Africa should reveal very interesting results.

For Kirk-Greene (1971), a sociolinguistic study must precede a linguistic
study so that a clear notion of “the direction and causes of change and
development” of not only West African English in general but also of the
individual English-using nations in the sub-region can be obtained: “only by
understanding both the structure of the first language and the method by which
English is acquired as well as the purposes for which it is used can we account for
the deviant forms in bilingual usage, for these are often conditioned by non-
linguistic factors” (Kirk-Greene 1971: 129). This is so because the users of
English in West Africa, in general, and in Nigeria, in particular, are second or
additional language users from different linguistic backgrounds with varying
degrees of competence and hence Nigerians use the language in different
circumstances and domains (Kirk-Greene 1971: 129-130). In this regard,
therefore, Kirk-Greene (1971: 130) considers the different domains of use as
“factories” that not only produce but equally “retail and distribute substantial
supplies of English of a particular West African flavour”.

In order to obtain grammatical, idiomatic and lexical peculiarities of
Nigerian English and with the aim of tracing the linguistic and conceptual
influences of Nigerian languages on English, Kirk-Greene uses ten main sources
of written and spoken English from Hausa (Northern Nigeria) users of English
including first language speakers of Yoruba and Igbo (Southern Nigeria) users of
English (Kirk-Greene 1971: 130-131).

Considering the issue of second language users using ‘instant-translation’
techniques from their L1 when speaking the second language, there seems to be
in most cases, “an English surface structure with a vernacular deep structure”
(Kirk-Greene 1971: 131) for the West African speaker of English; the reverse
equally happens when Europeans try to speak African languages. Drawing
examples from various sources Kirk-Greene (1971: 131-137) analyses the
grammatical structure of Nigerian English and points out eighteen different
deviations from Standard English. Among these are the following ones:

e inappropriate use of the definite and indefinite articles;
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e the influence of certain structural particles from the L1 to English;

e the pluralisation of mass nouns or misplacing the distinction in the use of the
singular marker where the plural is required and vice versa as examples of
“transferred morphological constructions”;

e negative questions and the negative element in ‘hope’ sentences are other
issues of interest: answers to negative questions and responses to ‘hope not’
comments deviate from Standard English norms;

e comparative sentences sometimes reflect the indigenous deep structure and
hence have deviant forms;

e misuse of modal conjugation especially in languages which have aspect
rather than tense in the verbal system; and,

e the use of ‘too’ for ‘very’.

If the syntactic area of the use of the English language in West Africa is
full of deviances rather than embellishments, when Kirk-Greene examines the
lexicon of the English language as it is used in Nigeria, he maintains that this is
the area that shows not only “the pace of the growth” of the English language in
West Africa but also how dynamic the language is “in its imaginative creation of
new verbals” (Kirk-Greene 1971: 137). For Kirk-Greene, there are two ways of
looking at lexical items in the English of West Africans: “deliberate coining” and
“misascription”. The former refers to the creation, extension, reshaping of old
words or modelling of the word on an indigenous or Standard English analogy.
The latter involves giving new meaning or extending the semantic field of the
word either through ‘mishearing’, ‘misunderstanding’ or ‘misprint’ (1971: 137).
These semantic adaptations of words in West Africa may cause some confusion
for newcomers to the individual countries or to West Africa as a whole. In order
to demonstrate the dynamic nature of the lexicon of Nigerian or West African
English, Kirk-Greene (1971: 139-141) considers three main areas: nominals,
verbals and modifiers.

Kirk-Greene (1971) concludes that the use of English in West Africa is
influenced on all linguistic levels by the indigenous languages: phonological,
syntactical, morphological and semantic. While the L1 may play an important

role in such influence, languages of wider communication, which are sometimes
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not the first languages for most people, are sometimes very significant in such
interference. Teachers of English and others who care about languages in West
Africa should work together in documenting the postcolonial development of the
English language in contact with indigenous West African languages.

While Bamgbose’s (1971) work gives a picture of the status of the English
language in Nigeria and the way Nigerian indigenous languages have influenced
English to the point that Nigerian users of English are characterised as having a
diverse range of Englishes within the country, Kirk-Greene’s (1971) article not
only presents two ways (the minor and major dichotomy described above) of
studying the English of West Africans but notes that a sociolinguistic study must
be done before a linguistic study.

Akere (1978) not only gives a historical background to the existence of the
English language in West Africa as a whole and Nigeria in particular, but also
discusses the peculiarities of the different dialects of English that developed in
West Africa, just as Standard Nigerian English is a product of the Nigerian socio-

cultural milieu. On the West African scene Akere maintains, inter alia, that

... the English language in West Africa has acquired certain peculiarities
which are a product of the different environments within which it is learned
and used. Environmental influences deriving from linguistic, social, cultural,
political and economic factors have combined to produce the varieties of
English which can easily be identified in West Africa. The emergence of
West African dialects of English is a function of both linguistic and
sociological processes of change in language use and function in a contact
situation (Akere 1978: 407).

The central line of argument in this thesis has to do with the fact that the
peculiarities of Sierra Leone English should be seen as a product of the contact
situation (both linguistic and socio-cultural and socio-professional) between
English and the indigenous languages through speakers, as Akere succinctly
maintains in the above quote. Since educated Anglophone West Africans use
English (in speech and writing) to talk about political, social, cultural, economic
and other related issues typical of their African setting, their English is bound to
be influenced by the linguistic and non-linguistic aspects of the environment in

which the language exists just as native speaker environments in America and
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Australia have been able to mould the English language there to be different from
that of Britain, the original home of the language. Nigerian English is no
exception to such a reality with regard to language change (Akere 1978: 407-
408). This is so because the English language was superimposed on West
Africans over their indigenous languages and since this is the case, the indigenous
languages of the educated speakers of English have left traces on the newer
language. For Akere, such linguistic interference is not enough reason to defend
the thesis that there is a Nigerian, Ghanaian or Sierra Leonean English: “such
varieties are bound to exhibit the different socio-cultural features of the
linguistic/ethnic groups using English as a second language” (Akere 1978: 408).
For Akere, every other variety of English within West Africa including Nigerian
English “has to be seen as a product of its own general social context” (Akere
1978: 408).

Regarding the cultural assimilation of second languages, Akere’s survey of
Standard Nigerian English (1978) considers the following points: “kinship terms
and their usage, greetings, forms of address and the system of deference, social
expectations, ethos, and value orientations, the patterns of conceptualization as
they affect the usage of English in Nigeria” (Akere 1978: 408). Akere, therefore,
studies how words and expressions used to express the same language functions
differ from the British and American varieties of English on the one hand and the
Nigerian variety on the other. Consequently, in places with intricate social and
cultural uses where indigenous mother-tongues have words to express specific
language functions such as greetings, leave-takings, blessings, prayers, abuses,
etc., expressions in the second language used to express such language functions
will be influenced by the socio-cultural significance attached to such contexts in
the first language.

Although Bamgbose (1971) and Akere (1978) have considered linguistic
and non-linguistic factors in defending the thesis that there exists a Standard
Nigerian English resulting from the linguistic and sociolinguistic co-existence of
the English language with other languages in Nigeria, Gorlach (1996) notes the
historical situation surrounding the English language and other European

languages in West Africa and maintains that
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whatever European languages were used between 1470 and 1800, they were
of very limited function, and were concentrated in isolated ‘factories’ or
forts along the coast, affecting few Europeans and African bilinguals
(Gorlach 1996: 1).

If this were the case, then Gdrlach’s hypotheses below (1996: 1-2) cannot be
ignored for a thorough understanding of the historical development of the
European languages, in general, and of English in particular, in West Africa:

1. the influence exerted by Pidgin Portuguese on West African Pidgin

English;

2. the fact that before the eighteenth century European languages spoken on
the coast were largely oral and non-standard;
3. the unstable nature of the English language spoken then and its ‘broken’
form pointing to learners’ use, and
4. the lack of homogeneity considering both the English and Pidgin used
within West Africa.
Taking this into account, eighteenth century historical documents written by West
Africans point not only to Pidginised English but also to haphazard English
syntax (see Fyfe ed. 1991; Montgomery 1999; Huber 2004 for the case of Sierra
Leone; see also chapter four of this study). Citing Antera Duke’s English (in
Forde 1956; Todd 1982: 283), Gorlach (1996: 3) remarks that “Even if we accept
these texts as authentic evidence of eighteenth-century written English, there is
not sufficient sociolinguistic context to decide which features are idiosyncratic
and which may have been shared by other users of English at the time”.

For Gorlach (1996), the situation of the English language in West Africa
changed in the nineteenth century due to four interrelated events: (1) the
abolishment of the slave trade; (2) the arrival of the ‘the Black Poor’, the
Maroons from Jamaica, the Nova Scotians, and the subsequent establishment of
the Freetown settlement as a home for the freed black slaves; (3) the settling of
the recaptives in Freetown who joined the other settlers and the consequent birth
and/or development and spread of Krio, and (4) the creation of an Afro-American
state, Liberia, in the region. This large-scale population movement and the

consequent ethnic and linguistic mixing helped to augment the use and function
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of the lingua franca, West African Pidgin English, and hence by 1880 this lingua
franca has been stabilized in all the English-speaking countries in West Africa
including Nigeria.

On the English language in Nigeria, GoOrlach (1996) notes the historical
fact that its early adoption in Southern Nigeria and the establishment of English
schools was due to cultural, religious, business and linguistic reasons, but also
gave the South “educational and economic advantages” over the North
irrespective of the fact that the Northerners’ competence in English was much
higher (Gorlach 1996: 7-8). After independence, as in many other African
nations, English remained Nigeria’s national language due to the fact that it was a
‘window to the west” and hence could ensure both technological and economic
advancement; it had lost its colonial flavour since it was the language that was
used to decolonise Nigeria; it was (and still is) the most influential international
European language, and, it could cement the many ethnolinguistic differences in
the country though it was a language “fully mastered only by a very thin upper
crust, but which was indispensable for upward mobility” (Goérlach 1996: 9).
Regarding the types of English evident in Nigeria, Gorlach (1996: 9) maintains
that the most obvious area to distinguish Nigerian English from other varieties,
say International English, is in speech, the reason being Nigerians’ English is
greatly influenced by their L1. Citing Jibril (1986), Gorlach (1996: 9-10)
identifies nine RP variants in the speech of Yorubas, Hausas and Igbos, the three
major ethnolinguistic groups. In written texts, Gorlach (1996) examines various
deviances in (1) newspaper columns such as news reports, editorials and
advertisements and (2) literary English with Onitsha Market literature, Amos
Tutuola and Chinua Achebe. In the latter discussion, he considers the different
degrees through which written English is portrayed in Nigeria: popular English, a
native tongue relexified in an English text and a classical and universally
accepted English respectively. These deviances apart, Gorlach observes that the
area which sets Nigerians’ use of English apart from others is most clearly
speech.

On his part, Osa (1986) considers the status of English in relation to the

indigenous Nigerian languages as a snobbish acquisition. While accepting the
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adoption of the English language “as a lingua franca for reasons of political
expediency” and as a language of instruction as laudable gestures (Osa 1986: 39),
the attitude of the educated class towards their indigenous languages is a matter
of concern: “irrespective of relationship, educated Nigerians distance themselves
from their tribesmen if they wish by deliberately using standard English language
even if there is little or no communication” (Osa 1986: 39). Why are they
linguistically distancing themselves when they can easily switch from English
into Pidgin? Does the acquisition of English mean some kind of socio-cultural
and economic elevation (cf. Spencer 1971)? Essentially, what the educated elite
want is to immerse themselves and their families into the English language and its

culture, hence:

A significant number of Nigerians want their children to have a solid grasp
of the English language from childhood, and they encourage their children
by providing well written materials in English and encouraging them to
express themselves in English both at home and at school. Some school
authorities fine children 10k, 20k, or 50k for speaking the vernacular
(indigenous tongue). The aim is to force these children to speak English
constantly (Osa 1986: 39).

One may accept the use of an official language of administration and government
and language of instruction for the sake of better communication with others,
especially with the outside world and for the acquisition of knowledge expressed
in that language but not by force nor to the detriment of one’s indigenous mode of
communication. But this seems to be the rule in most African countries rather
than the exception (see Akere 1978: 408 cited above). The attempt at redeeming
the use of indigenous languages in Nigeria through the “Wazobia”® Television
series between 1979 and 1983 only succeeded in promoting the three major
languages: Yoruba, Hausa and Ibo. Despite all nationalistic attempts at promoting
the use of indigenous languages in Nigeria, Osa seems to favour the continued
use of the English language as he concludes his article with the following

controversial quote from Achebe:

& The three word combination comes from the three major languages wa (Yoruba), zo (Hausa) and
bia (Ibo): all meaning “come” (Osa 1986: 39).
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Those of us who have inherited the English language may not be in a
position to appreciate the value of the inheritance. Or we may go on
resenting it because it came as part of a package deal which included many
other items of doubtful value and the positive atrocity of racial arrogance
and prejudice which may yet set the world on fire. But let us not in rejecting
the evil throw out the good with it. Any attempt of evolving an indigenous
language as Nigeria’s lingua franca and medium of instruction will only
make Nigerians waste their time and energy which would have been well
spent in other activities (Achebe 1974 cited in Osa 1986: 40).

While we agree with Achebe regarding the significance of the English inheritance
for (West) Africa, especially as we are in the era of globalisation with the English
language playing the most important role, we consider his rejection of indigenous
languages as languages of instruction and as vehicular languages whether in
Nigeria, Kenya or Sierra Leone to be somehow linguistically unpatriotic or
unaware of the advantages of using indigenous languages in education. African
languages deserve to be studied and developed both inside and outside their
national territories. The only way to do that is by using them in education, as
media of instruction and as disciplines of study (see UNESCO Position Papers
1953, 2003; Bamgbose 1983, 1999; Baptista, Brito & Bangura 2010).

Closely related to Osa’s (1986) position iS Schaefer and Egbokhare’s
(1999) article. While recognising the existence of a Standard Nigerian English,
Schaefer and Egbokhare’s paper consider English in Nigeria (including Nigerian
Pidgin English) among the younger generation as a killer language: “the
replacement value of English is increasing substantially among younger speakers,
thus leading to the abandonment of indigenous vernaculars as mother tongue”
(Schaefer and Egbokhare 1999: 381). Minority languages are being used less and
less in public spaces like the markets, churches, business places and schools in
favour of major Nigerian languages; the trend is increasingly towards English and
Nigerian Pidgin English (Schaefer and Egbokhare 1999: 381-382, 389). In some
areas of Nigeria, Pidgin English is so widely used that “children are acquiring
Pidgin English as their mother tongue” (Schaefer & Egbokhare 1999: 382). The
authors maintain that data collected among the Emai speaking people suggest that
the younger generation’s use English as their preferred means of communication
both in and out of the home setting: “Emai children chose English as the medium

of interaction with siblings and more frequently than any group selected English
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for speech to father and mother” (Schaefer and Egbokhare 1999: 385-387, 389).
Adolescents, on the other hand, do retain the mother tongue for use at home while
they use English outside of the home setting (Schaefer and Egbokhare 1999:
388-389). Consequently, with “the beginning of a European language, English,
replacing an indigenous minority language” (Schaefer and Egbokhare 1999:
389), if these children continue with their intergenerational shift to the new home
languages, English and Nigerian Pidgin English (NPE henceforth), the already
existing negative perception of the mother tongue and other indigenous languages
(see Achebe 1975 cited above) will continue and Standard Nigerian English will
become even more ensconced in the Nigerian society than it is now and the death
of the mother tongue will then become a reality.

Whereas Schaefer and Egbokhare (1999) have dealt with English in
Nigeria and NPE as languages replacing and/or killing indigenous minority
languages in Nigeria, especially among young Nigerians, concluding that NPE is
slowly becoming a mother-tongue for the younger generation, Igboanusi (2006)
focuses on the syntactic innovation processes in the English spoken by Nigerians.
Some of these syntactic features, Igboanusi observes, are not limited to Nigeria
alone: “they are shared by other new Englishes” (Igboanusi 2006: 394) such as
South Asian English (see Kachru 1982, 1983). As such, Igboanusi considers these
syntactic features a healthy development in the non-native varieties of English
thus indicating that non-native Englishes or ESL can be considered to have
common linguistic features. Igboanusi (2006: 397-402) considers the following as
syntactic features of Nigerian English spoken by both educated and less educated
Nigerians:

(1)  Subjectless sentences: this is a common practice which involves omitting
subject ‘it’ in the speech of both educated and less educated Nigerians.

For educated Nigerians it occurs as a form of shortening ‘It’s’ and for less

educated Nigerians it may be derived from NPE ‘na’ (it is/is or as

locative/preposition in Standard English). Igboanusi gives examples such
as: “Is very far”, “Is the woman” for British English (BrE henceforth) “It

is very far” and “It is the woman” respectively.
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Reduplication: Citing Simo Bobda (1994), Igboanusi (1998, 2002b) and
Kachru (1982), Igboanusi looks at reduplication as a lexical process of
innovation that affects different word classes: numerals (denoting ‘each’),
intensifier or qualifier (emphasis) or adjectives (pluralisation). Examples
provided by Igboanusi include the following: “Give me half-half bag of
rice and beans” for BrE “Give me half bag each of rice and beans”;
“Before-before, food was very cheap in this country” for BrE “In the past,

99, ¢

food was very cheap in this country”; “I visited my friend’s campus and I
saw many fine-fine girls” for BE “I visited my friend’s campus and I saw
several fine girls”. Note: “fine” connotes ‘beautiful’, ‘pretty’, ‘good-
looking’.

Double subjects: this refers to the process in which the subject is
emphasized by using double pronouns or a pronoun + a modifier/qualifier.
For Igboanusi, this process can be seen as an influence from the colloquial
nature of Nigerian languages. For example, “Me | don’t have money” for
BrE “I don’t have money” and “We children were sent to go and play” for
BrE “We were sent to go and play” / “Those of us who were young were
sent out to go and play”.

Pidgin-influenced structures: these refer to the omission of prepositions,
determiners and other structure words’ omissions which are common in
Pidgin and Creole languages, ‘finish’ and ‘0’ as emphatic final markers
directly translated from NPE to English. For example “We work farm” for
BrE “We are farmers” or “We work on a farm”; “I have maize, yam,
finish” for BrE “I have maize and yam,; that’s it”.

Structures with discourse particles: these are either drawn from NPE or
from the indigenous languages and are used either for emphasis or as a
confirmation strategy. These borrowings illustrate code-switching phrases.
For example, “Tomorrow is your birthday, abi?” for BrE “Tomorrow is
your birthday. Isn’t it?”” or “I don’t know him sha” for BrE “Anyway, I

don’t know him”. ‘Abi’ and ‘sha’ are Yoruba discourse particles.
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(6)  Verbless sentences: these occur in discourse or in the exchange of
pleasantries such as “How?” for British English “How are you?” to mark
informality, from NPE or indigenous language influence.

(7)  Substitution: this involves the indigenisation of English idioms through
syntactic creation in Nigerian English. For example, “They are two sides
of the coin” for BrE “They are two sides of one coin”; “He often shouts on
top of his voice” for BrE “He often shouts at the top of his voice”.

Igboanusi (2006) shows that the existence of the English language in its new

ecologies in general and in Nigeria in particular has given rise to the

indigenisation of the language through processes such as the above, a result of the
contact the English language has had with indigenous languages coupled with the

L1’s pragmatic nature. These syntactic features, Igboanusi observes, are a

development of the language and are characteristics of new Englishes within

West Africa and beyond.

In view of the motto of the “39"™ Poznan Linguistic Meeting”,

“Nothing in linguistics makes full sense except in a diachronic light”, Ugorji

(2010) studies Nigerian English Phonology from a diachronic perspective.

According to Ugoriji, since New Englishes have sparked a lot of research interests

in recent times, they can now be considered to have established sociolinguistic,

pragmatic, stylistic, structural and pedagogic paradigms. Ugorji further maintains
that

New Englishes constitute phenomena in the material world and in linguistic
experience; and as entities, they are part of everyday observations; as human
behaviour, they are associated with human cognitive systems especially with
respect to the intuition of their native speakers; and as cultural entities, they
are acquired in a socialisation process or learned and transmitted from
generation to generation; and as instruments, they address communication
exigencies; and are vehicles of cultures, cross-cultures and socio-cultural
ideologies (Ugorji 2010: 131).

Given the above perspectives on new Englishes as observable material and
linguistic facts in human behavioural and cognitive make-up, as cultural and
social wvehicles, characteristically ideological in nature and used as

communicative means within their linguistic and cultural settings and across
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cultures, Ugorji explores Nigerian English phonology from a diachronic point of
view. Thus, he situates Nigerian English within the political history of the
language: “while the imperial powers seemed conguerors, not all their weapons
could return with them; their English was conquered and nativised” (Ugorji 2010:
132). The English language which was once a weapon of domination has itself
been dominated and reprocessed and hence shows the political changes that have
taken place in the former colonies. Therefore, he considers the ‘diffusion’ and
‘evolutionary’ models as two important theoretical approaches in his analysis of
Nigerian English phonology. The former model is linked to Kachru (1996) and
the latter to Schneider (2007) and Mufwene (2001). Both models seem to have
diachronic linguistics and linguistic changes as their central concerns. The
‘evolutionary’ model of Nigerian English has reached the ‘nativisation’ stage and
has begun the ‘endonormative’ stage, the third and fourth stages respectively out
of the five stages proposed by Schneider (2007). We give a brief explanation of
Schneider’s model below.

Considering the fact that language and society are intrinsically intertwined
(Nagy and Meyerhoff 2008: 1), Schneider’s “Dynamic Model” (2007: 21ff),
which provides the ‘“underlying uniform process” of Post Colonial Englishes
(PCE henceforward) irrespective of their seeming surface differences, also
informs this study. Based on theories of language contact, language evolution,
ecology of language, and competition and selection (see Thomason 2001;
Mufwene 2001), speakers constantly “keep redefining and expressing their
linguistic and social identities” especially as they align themselves with those
whose speech behaviour they associate with and wish to be associated with
(Schneider 2007: 21). Schneider’s “Dynamic Model” sees PCEs as varieties that
follow “a shared underlying process which drives their formation, accounts for
many similarities between them, and appears to operate whenever a language is
transplanted” (Schneider 2007: 29). The Dynamic Model takes a sociohistorical
perspective of language evolution. The model describes five characteristic
diachronic progressive stages which proceed from the relocation of English to a
new territory “through a period of vibrant changes, both social and linguistic, to a

renewed stabilization of a newly emerged variety” (Schneider 2007: 30).
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The five stages include (1) foundation (the transplantation of English from
its original home to a new land); (2) exonormative stabilisation (the settlers or
group who brought the English language stabilise politically and hence establish a
colony); (3) nativisation (this stage brings about cultural and linguistic
transformation as both settler and indigenous groups forge a new identity and put
aside all cultural and linguistic differences that hitherto existed); (4)
endonormative stabilisation (this stage follows political independence in colonial
settings and hence a local linguistic variety emerges and is accepted in formal
contexts) and (5) differentiation (a nation fully takes control of its political,
cultural and linguistic issues without relying on external control for matters of
national interest). Each of these stages manifests itself in four different ways,
namely: historical and political events; identity construction; sociolinguistic
determinants, and, finally structural effects in the language variety.

Ugorji (2010) equally sees a connection between historical events and
language in multilingual Africa. With the ‘diffusion’ model of the spread of
English in the world, Nigerian English is situated in the Outer Circle, that is, the
types of English spoken and used in ex-British colonies in Asia and Africa, so
called because of the multicultural and multilingual nature of the countries where
they are spoken. Consistent with all these models, including Quirk’s
‘demographic’, ‘econo-cultural’ and ‘imperial’ models of New Englishes, for
Ugorji (2010: 133) “the foundations of New Englishes lie deeply in diachrony”
just as “the term ‘New Englishes’ itself is a diachronic construct”. In order to
achieve his goal, he puts forward the following arguments with respect to the use
of the English language in Nigeria: historical facts and contacts, contacts with
indigenous Nigerian languages and cultures, and internal political history.

Firstly, early contacts with English traders, evangelists and teachers with
different accents including Cockney, Yorkshire and Birmingham began in Nigeria
around the sixteenth century. Other non-native speakers of English from Europe
(Germans, Dutch, French, Danes and Greeks) also joined the British as
missionaries, technicians, medical doctors, sailors and traders. Considering this
language situation which involves the use of English by other speakers other than

just native speakers, especially in trade, evangelism and education, Ugorji (2010:
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133) believes “the development of Pidgin predates English” in Nigeria since
communication was basically oral up to the eighteenth century (see also Gdrlach
1998). With the total control of Nigeria in the nineteenth century by the British,
there were already established missionary schools which taught English. While
educated people or teachers with Received Pronunciation accents taught in the
southwest, Scots and Irishmen taught in the eastern and south eastern regions of
Nigeria and only RP native speakers taught in the North when education was
introduced there in the twentieth century. When Nigerians took charge of
education and the teaching of English in Nigeria, they relied largely on textbooks
for the teaching of pronunciation, being teachers “who at the time were ill-
equipped to discriminate norms” (Ugorji 2010: 133). This affected the linguistic
situation of English in general and English pronunciation in particular during the
early stages of the English language in Nigeria.

Secondly, this early situation became further complicated when English
spread to the whole country with over four hundred different languages and
cultures in Nigeria, as each provided linguistic and cultural input to the evolution
of English in the country in a way that was not uniform as in more monolingual
and monocultural settings such as New Zealand and Australia.

Finally, with the fusion of the different ethnicities into modern Nigeria
today, “the different Englishes that were evolving in different places, at different
times, in different dimensions and at different rates were ‘amalgamated’ into what
became Nigerian English” (Ugorji 2010: 134), exported from England by the
English and developed and used in Nigeria by Nigerians as a lingua franca among
the educated, as an official state language and as an international language of
communication. Hence, this English with both a colonial and decolonised
timeframe should be able to show linguistic materials uniquely Nigerian, Ugorji
maintains. And nowhere is the uniqueness of Nigerian English more evident than
in phonology (see also Bamgbose 1971; Gérlach 1986, 1998; among others).

Based on his diachronic priority with regard to his survey of Nigerian
English phonology, Ugorji (2010) points out certain peculiarities of spoken
English in Nigeria. Citing Eka (1996), Angogo and Hancock (1980) and Banjo

(1995) among others, who propose three, four and four varieties respectively due
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to varying factors ranging from models of language acquisition and learning to L1
influence and approximation to international standards, Ugorji considers that,
taking into account Nigerian English phonology, the following categories can be
distinguished (Banjo 1995 cited in Ugorji 2010: 134):

1. Mother-tongue based: shows heavy L1 transfers spoken by the semi-
educated mostly below post primary education;

2. Mother-tongue influenced: shows L1 transfers with no phonological
distinctions spoken by those who may have completed primary/secondary
education;

3. Close to RP: spoken by those who have a university education; and,

4. RP: spoken by highly educated and some who have training in the
humanities and phonetics.

While these may suffice as characteristics of Nigerian English phonology, Ugorji
(2010) further analyses these categories following Eka (1996) referring to them as
basilect (categories 1 and 2 above), mesolect (the speech of those who may have
secondary education and consequently falling between categories 2 and 3 above)
and acrolect (category 4). He then focuses on certain phonological features which
are clearly distinguishable in the acrolectal variety but which overlap in both the
basilect and mesolect varieties. Although synchronic phonology may be used to
explain these distinctions, when issues of transmission and acquisition become
evident, diachrony appears to be more useful because “the fundamental reason
why accents differ is that languages change ... present-day pronunciation patterns
reflect the changes which have taken place, modifying earlier pronunciation
patterns” (Wells 1982: 93-94 cited in Ugorji 2010: 135). Even though “diachrony
and synchrony are intertwined” and it is sometimes difficult to say where one
ends and the other begins (Ugorji 2010: 135), with adequate examples Ugorji
maintains that in situations of bilingualism “materials which second language
learners bring into the learning environment may predispose how they process the
materials of the target language and hence how much progress may be made in
learning” and as such “data may be synchronic; but analysis is diachronic,
recognising not only the facts of the variations and the patterns but also

accounting for the why and how of language variation and contact situation”
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(Ugorji 2010: 136). In essence, therefore, Nigerian English phonology according
to Ugorji (2010) may be seen to be highly influenced by L1 interferences. Once
again, this is due to the way the English language has been transmitted and is still
being transmitted from early European trade and missionary contacts to the
existence of the English language in the linguistic and cultural make-up of the
country as a colonial language coupled with the internal political history of the
country.

To conclude the discussion on Nigerian English we refer to two important
works by Ajani (2007) and Bamgbose (1992)

Even though many educated Nigerians may not agree that there is a
Nigerian English, for some Nigerian linguists like Timothy T. Ajani (2007) and
Ayo Bamgbose in particular (1992: 148), it is no longer an issue, there is a
“Nigerian English” owing to the fact that the English language has been
influenced by its co-existence with Nigerian linguistic and cultural realities much
like other varieties of English around the world. Those who deny the existence of
such a variety base their arguments on the fact that what seems to be Nigerian

3

English are “‘mistakes’ rather than evidence of a distinct type of English in
Nigeria” (Bamgbose 1992: 149). Both Ajani (2007) and Bamgbose (1992) make
it clear that there is such a variety, taking into account the lexical, phonetic and
phonological, morphosyntactic and semantic levels, as well as the context of its
use in Nigeria, especially as it co-exists with not only major indigenous languages
like Hausa, Yoruba, Ibo and over a hundred minor languages, but with an
English-based pidgin language which in some instances might be mistaken for
what is known as “Nigerian English”. Bamgbose concludes that “the continued
use of English as a second language by a sizeable proportion of Nigerians of
different generations is bound to ensure the continued development of a Standard
Nigerian English” (Bamgbose 1992: 158). Ajani (2007), on his part, concludes
by looking at both sides of the linguistic coin, that is, the influence English is
exerting on indigenous languages and vice versa and, second, the implication of
these influences not only in contact linguistics but also in the teaching and

acquisition of English to and by speakers of other languages, that
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not only has English influenced the languages with which it has come into
contact around the world, but English itself has been — and continues to be —
influenced by other languages, and this influence is responsible for the new
forms of English mushrooming all over the globe. The implication of this is
quite significant, not only for contact linguistics, but also for the teaching
and the learning of English to, and by the speakers of other languages (Ajani
2007).

In sum, therefore, considering the above studies which look at the
historical, social and cultural setting of the country and the linguistic background
of the speakers of the English language in Nigeria, a new variety of this global
language, Nigerian English, has been made possible in view of the fact that the
way the EL is used and the purposes for which it is employed in its different
domains of use in Nigeria are different from those who use the language as their
L1. This new variety co-exists with not only Nigerian Pidgin English, but also

numerous indigenous Nigerian languages.

2.3.2. Ghana

Ghana, like Nigeria, has seen the vigorous recognition of the fact that the
transplantation of a language from its original home to another means the taking
up of linguistic and cultural features peculiar to the new environment by that
language: “if a language becomes part of a channel of communication in any
community, it also becomes part of that speech community’s culture” (Quarcoo
1994: 330). This simply means that the existence of the English language in
Ghana implies the naturalisation of the language by its new speakers. According
to Quarcoo (1994: 329) Ghana “had the longest tutelage under British rule” which
means that the existence of the English language in the country is as old as the
time Ghana and Britain entered into treaty relations. Considering the importation
of English and its consequent integration in Ghana, Quarcoo asks “who decides
on its grammaticality, standard or correctness, and/or acceptability in its new
home?” (1994: 330) Part of the answer to this question lies in the fact that
“English was originally not a Ghanaian language, nor African” but after co-
existing with Ghanaian languages for over 150 years, Ghanaians have been able to
do “a few things to it to enable us to label their English a ‘Ghanaian artefact’”

(Quarcoo 1994: 331), especially so as the language has acquired new cultural
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identity. Because of the diverse linguistic situation in Africa, the issue of
linguistic purity needs rethinking because for the average Ghanaian, English is not
a second language since the basic Ghanaian “has at least two indigenous
languages before he acquires English” (Quarcoo 1994: 332). Quarcoo further
notes that the English language in Ghana can be seen to be democratic and

neutral:

the English used in Ghana, and the transformations it has gone through, do
not render it a language of foreign culture. Some of the aspects of life that it
is used to express ... may not be strictly regarded as traditionally Ghanaian,
and yet at the same time, they are neither British, nor Canadian, nor
American (Quarcoo 1994: 336).

But looking at Quarcoo’s question again, it is clear that education plays a
fundamental role in the establishment of standard levels and in the promotion and
teaching of English. In this sense, Boadi (1971) states that (1) English in Ghana as
in other ex-British colonies is an educational acquisition and (2) it is an
instrumental as well as an integrative medium in Ghana and the world at large and
especially for Ghanaian speakers of English. Put in other words, inasmuch as
English is an educational possession and achievement, the language also plays
specific roles in the country: one’s acceptance and integration into the middle and
upper-middle echelons of society with social, political and economic benefits are
guaranteed by one’s level of English. This in turn allows one’s projection into the
outside world.

These arguments apart, for Boadi, the English language was imposed on
Ghana and its people as part of the British and European expansion package just
as languages like Latin, Arabic, French, Portuguese, Spanish and others have been
imposed on people far from those languages’ original homes. This latter fact
denies English any unique position in Ghana whether in terms of its history, its
growth or its current situation (Boadi 1971: 49). Consistent with the different
political and cultural groups which the colonial administration brought together
under their rule in Ghana, coupled with the lack of a consequent common
language to serve as a vehicular language and the unwillingness of the British to
learn any of the indigenous languages, it was almost impossible that these varied

groups could be united by an indigenous language. Under these circumstances, the
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use of the English language as the unifying language became evident. The
situation turned out to be even more appealing for the use of the English language
when education was introduced by missionaries. With the introduction of English
as a second language in education, the road to the instrumental and the integrative
and the subsequent “official use of English in administration” and other domains
was cleared and those “who had the benefit of a western education” gained not
only from the western education which they received but also had the opportunity
of becoming bilinguals in both English and their respective indigenous languages
(Boadi 1971: 49). At independence in Ghana, in 1957, one would have thought
that the English language, with its cohesive internal force, would have caused the
natural death of the indigenous Ghanaian languages; on the contrary, these
indigenous languages were much more cultivated to the point of not only using
them on the radio but of developing writing systems for them and hence the
awakening of the linguistic and cultural awareness of these languages. The
orthographies that were devised ensured the teaching and explanation of “their
linguistic structures” as well as the writing of poems and plays in the indigenous
Ghanaian languages, a possible but unthought-of activity before independence
(Boadi 1971: 50). Since ‘the political wish’ of evolving Akan, one of the
Ghanaian languages, as the official language died a natural death, the English
language took the role of the lingua franca. As time and expense were on the side
of the English language, the oral and written condemnation of colonialism, in
short the political struggle for independence, was championed through the English

language:

The politicians who sprang up after the war condemned colonialism both on
the political platform and on paper with all the animus and vehemence they
could command. But, ironically, their eloquence and debating powers could
find expression in no other medium than one of the legacies of colonialism,
the English language —not because they were not competent in the use of
their own first languages but because they had to reach the largest possible
number of people within the shortest possible time and at the least expense
(Boadi 1971: 50).

As such, the importance of the EL as the national cohesive medium and its

international importance in education, politics, business, science and technology
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was unquestionable. This new indisputable status that the EL enjoys in Ghana as
well as in other ex-British colonies gave way to the naturalisation of the language
as it is adopted and appropriated to perform linguistic and cultural functions in a
country far from the language’s original home. This adoption and appropriation of
the English language equally ensures the birth of the different varieties of the EL
with the most educated and the least educated varieties occupying the two most
extreme positions (Boadi 1971:51). The least educated variety for Boadi is what is
known as Kru or Pidgin English which does not have, for example, the linguistic
and social status that Krio has in Sierra Leone or in Freetown, in particular (Boadi
1971:51-52). Regarding the educated variety, there are sub-varieties in both the
spoken and written domains; some are accepted internationally while others are
not. Just as in, say, Nigeria (see Bamgbose 1971 for example), the English of the
educated population can be referred to as an approximation to the educated British
Standard English, the most internationally acceptable varieties of English in
Ghana are associated “with the most educated” (Boadi 1971:52).

“Approximation” is an appropriate word to describe the variety of the most
educated people since, as Bamiru’s (1997) and Dako’s (2001) surveys on the
lexical component of the English language in Ghana as used by journalists,
novelists and other writers have shown, many vocabulary items have both English
and Ghanaian origin. It is clear that this lexical co-existence is a product of the
socio-cultural situation in Ghana and elsewhere (as some of these words are found
in other West African varieties of English). Indeed, as Dako observes, the English
language in Ghana places Ghanaians in a very complex situation; it is not only
that “[T]The Ghanaianness of English in Ghana is not only observed in vocabulary
use, but possibly more so in the distinctive Ghanaian accent and possibly less so
in the structural peculiarities of the variety”. While some are aiming at native user
proficiency, others are claiming that English is now one of their native languages
(Dako 2001:47).

In his discussion of the educated variety of English in Ghana, Boadi
(1971:53 ff) distinguishes three different views: (1) while some would want to see
the educated variety of Ghanaian English used the ‘African way’, (2) others view

the English language in Ghana as “a borrowed foreign language” which should be
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used properly to reflect its British origin so that Ghanaians could continue to
enjoy the status the language offers them, and (3) some others consider the
linguistic background of the educated speakers of English in Ghana to be “a useful
characterisation of a Ghanaian brand of English”. Proponents of each of the three
sub-varieties have put forward arguments to substantiate their choice.

Those who support the African type of educated Ghanaian English
maintain that Ghanaians should remove all the British features of the English
language and embellish the language with their African personality and identity.
According to them, it is artificial and affected for a Ghanaian to speak English the
British way. As such, Ghanaians would lose their personality and identity by
speaking or aiming at the British type of English (Boadi 1971: 53).

Against the above school of thought are those who regard English as a
borrowed foreign language. These advocates argue that English should retain all
its British flavour and therefore educated Ghanaian speakers of English should
shy away from not only the American, Australian, Canadian but equally so from
the African or Ghanaian way of speaking English. Boadi (1971: 53) warns that
such a view is “uncompromising” as “there are more American teachers in the
schools today than ever before”. That apart, the current era of globalisation,
information technology and internet socialisation, the entertainment industry
(music and movies) and fashion are mostly coming from North America which
means that American English is more influential than the other settler types.
Hence, the influence of American English is ever present should the Ghanaian
socio-cultural and linguistic realities fail to influence the type of English used by
educated Ghanaians.

The third group, those who see the importance of the mother-tongues as
influential in the use of a second language, points out that there would possibly be
a good number of Englishes in Ghana considering the number of indigenous
languages in Ghana. This is so because each educated speaker of English in
Ghana will then be classified as using a type of English different from others
based on his L1 since “nobody today would wish openly to oppose the view that
first-language habits interfere with the learning of a second” language (Boadi

1971: 54). While this can be true, Boadi admonishes us that in such circumstances
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What we must look for are the broad similarities which set together users of
English belonging to the various professions and levels of education —
lawyers, doctors, university lecturers, post-primary and post-secondary
school leavers, etc. It is very likely that there are widespread peculiarities in
their use of vocabulary, idiom, grammar, intonation and rhythm which these
groups of educated Ghanaians share in common (Boadi 1971: 54).

Still, according to Boadi (1971: 54) some of these educated varieties meet
international standards even though it is difficult to draw a neat line between the
educated and the uneducated varieties of English.

Another important issue discussed by Boadi (1971) is the role of the
English language in education not only in Ghana but in other former British
colonies as well. For Boadi, English is mostly acquired through the formal

educational means; it is the educational institutions

that set the standards and determine the varieties that are to be used in other
sectors of public life: they teach the language most formally and most
purposefully. Almost every adult non-native user of English has either
received formal education at school or has been taught by someone else who
has himself been to school (Boadi 1971: 55).
On this note, much importance is placed on the English language as a discipline
and as a language of instruction. The most crucial part of the whole issue is that in
ex-British colonies in (West) Africa it is through English that a pupil successfully
understands the contents of a discipline or fails to do so, and hence his degree of
competence in the language of instruction guarantees his continuing schooling
(Boadi 1971: 55; see also Bamgbose 1999). The situation becomes even more
complex when we look at the teaching staff and their level of competence or
qualifications in teaching generally and more specifically in teaching English as a
second language and as a language of instruction at the primary and secondary
levels (Boadi 1971: 56-57). While this situation can be true, Boadi cautions
teachers as well as education authorities in West Africa that the primary school is
the bedrock of the standard of both the education the children receive and their

competence and performance level in English:

one must not ignore the fact that a good start in the language is ideally what
should be aimed at; and, to the extent that this is a valid assumption, that the
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primary schools have a considerable responsibility to fulfil here. A good
start at primary school should not be taken to mean large amounts of
English. What the educational authorities should aim at is to give children in
the early years a very firm grasp of a restricted range of the spoken and
written language, so selected to be of use to them and, consequently,
gg/iding them with the necessary incentive to go on learning (Boadi 1971:
In the early years of education, the vehicular language of the community is used
as the language of instruction which is sometimes the L1 or L2 of the child
depending on his ethnolinguistic group and the wider language of communication
in the community. In some cases this practice is discontinued at an early stage of
schooling or may go on till the end of primary education (Boadi 1971: 57). This
case is not very much uncommon in the West African English-using countries

(see Bamgbose 1971). Since this practise has positive outcomes considering the

UNESCO position papers on indigenous languages (1953 and 2003), Boadi

(1971) mentions the issue of having trained and competent teachers in teaching

English in the upper stages of primary education so that “adverse effects” of the

use of the indigenous languages could be prevented (Boadi 1971: 58-9). In order

for children to have a solid background in English, Boadi considers the role of the
teacher training colleges: the standards of English must not only be raised but
teachers must be equipped in both language skills and methodology of language

instruction (Boadi 1971: 59).

At the secondary level, there are more reasons to raise the standards of
English. Boadi (1971: 59-60) mentions several reasons why standards should be
raised, among them he includes the following:

(1) entrance into secondary school is highly competitive on both the written
and oral aspect of the Common Entrance Examination —understanding
English is not only a pre-requisite but a major factor to go through the
interview;

(2)  secondary school pupils must attain the expected standards as they have to
grasp the contents of other disciplines, answer questions (in written and
oral forms), do homework in English and read textbooks in English;

(3)  pupils from other schools now have the opportunity of studying together

with other pupils from other regions of the country who have other
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languages — the common language of interaction and communication is no

longer their L1 or regional languages but English.

Factors that militate against raising the standard, awareness and
opportunities of English in secondary schools include (a) the lack of qualified
teachers of English, (b) the lack of clearly defined teaching objectives and (c)
badly selected teaching content. What made matters worse was the fact that there
were only twelve recognised secondary schools which provided the University of
the Gold Coast with students (now University of Ghana) in the early fifties (Boadi
1971: 60). Towards the end of the 1950s, the number of recognised schools was
tripled through the ‘Accelerated Development Plan in education’ (Boadi 1971:
60). While the lack of qualified teachers of English is one of the factors that
militate against the improvement of English, course objectives and the syllabus
are the two most important factors responsible for the lack of success in students
attaining the minimum required of them in gaining access to university and in
becoming competent users of English (Boadi 1971: 62).

For those that are lucky enough to begin undergraduate studies, university
teachers equally shift the blame to the secondary school teachers “for not
preparing students satisfactorily for work in the university and other institutions of
higher education” (Boadi 1971: 62). For Boadi, if freshmen have problems in
coping with university work, university teachers should equally “do something to
improve their English” (1971: 62).

While the English language has been given a significant role in education
in Ghana though beset with some setbacks vis-a-vis competence and performance
in the language of education as Boadi (1971) has clearly shown, the role the
language will play in the lives of Ghanaians in the future depends largely on
education authorities and teaching methodologies (Boadi 1971: 63). The creative
use of English in Ghana is now in the hands of those who were fortunate to attend
the best schools in the country and those who had the opportunity to go to
university. Although English-using West African countries are far behind their
French-speaking counterparts in the area of creative writing (Boadi 1971: 63),
Boadi asks “whether Ghanaian creative writers can remain completely unaffected

by their linguistic background in their search for a suitable medium of expression”
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(Boadi 1971: 64). While some would advocate “a distinctively African literature”
in English, others call for the use of an African language in creative writing
(Boadi 1971: 64; see also Achebe [1965] 1997; Thiong'o 1986). Creative writing
in English with a Ghanaian or African taste should not be marred with deviations
from the standard norms since the practical purpose of learning a second or
foreign language is to reach people beyond one’s culture because both “the ‘non-
international’ varieties of English ... like the internationally accepted varieties ...
will be used on formal occasions and as media for creative literature” (Boadi
1971: 65). In essence, for Boadi (1971), English in Ghana, like in other ex-British
colonies, is not only acquired through the formal educational system but it is
through English that the educated Ghanaian communicates with other educated
Ghanaians from different linguistic backgrounds and with the outside world.
Besides, English is a social, economic and political possession; with it, one’s
possibility of rising above an unfortunate academic, social, economic and political
background is guaranteed (see also Spencer 1971). Yet, the acquisition of English
is beleaguered with a lot of difficulties ranging from the acquisition of English
through untrained and unqualified teachers (notwithstanding the native and non-
native teacher dichotomy in learning a second or foreign language), undefined

course objectives and content that do not reflect the Ghanaian reality.

2.3.3. The Gambia

Although the Gambia is the smallest country among the English using nations in
the West African English speaking countries, the role of the English language as
the official language of administration, language of instruction and the language
used in the media, judiciary and similar important domains does not differ from
the other English-using or English speaking countries in West Africa. The
sociolinguistic study of the English language (especially one reflecting the mutual
influence taking place with English and all the other languages existing side by
side) is as rare in this country as in Sierra Leone (see below). Peter et al (2003)
maintain that very little is known about the variety of English in the Gambia
except for some superficial studies that they cite, for example, Richmond (1989)

and some initial findings in Simo Bobda et al (1999): “All one can find is that the
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Gambia is listed as one of the countries in which West African English is spoken,
which may imply that there are no distinguishing features worthy of
consideration” (cited in Peter et al 2003: 43). The scarcity of literature apart, the
fact that the Gambia shares one of its most extended languages, Wolof, with
Senegal, and some other common languages with Senegal and Guinea Bissau,
with all their cultural undertones, plus the historical fact of being administered
jointly with Sierra Leone by Britain backed up with the features that Aku shares
with Krio, means it is a country worthy of study for the sociolinguist and the
contact linguist in particular. The most striking linguistic reality of the country is
that it is the only English using nation in the region whose English-based creole
language, Aku, is not a lingua franca or the language of wider communication.
Aku is only spoken by its native speakers, a small group of other Gambians who
interact with the Akus on a regular basis or by Sierra Leoneans living in the
Gambia (cf. Peter et al 2003: 46; Holm 1989: 417). Concerning the English
language, the peculiar sociolinguistic situation that sets the Gambia apart from
other English speaking nations notwithstanding, the English language must be
expected to have specific Gambian linguistic and cultural features owing to its
unique (socio)linguistic and cultural background and other general features that it

may share with other West African varieties.

2.3.4. Liberia

Hancock (1974: 224) believes that “Liberia is the only black African country in
which English is a native language. It is also the only country in Africa that owes
its English language to the United States rather than to Britain”. While we agree
with the fact that Liberia is the only country in the sub-region and Africa as a
whole that owes its varieties of English to the United States rather than to Britain,
and one of the two countries in Africa (Ethiopia is the other) that were not
officially colonised, we qualify the assertion that “English is a native language” in
Liberia with ‘English is a native language to only a small proportion of the
population’, that is, if current socio-cultural and sociolinguistic conditions permit
the continued existence of native English speakers in the linguistic sense of the

expression. Even though Hancock further states that the English of this one
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percent “has had profound effect upon the English used throughout the country”
(Hancock 1974: 221), the fact that (a) “the vast majority of Liberians are
indigenous to the country, belonging mainly to the Mande, Mel and Kru speaking
peoples” (Hancock 1974: 221; see also Holm 1989: 423-424; Singler 1997), (b)
there are “several varieties of English spoken in Liberia”, (c) the “standard
Liberian English is used as a first language in very few Liberian homes”, and (d)
“the standard appears to be ... a mark of education and cultural achievement”
(Hancock 1974: 225) means that the present English spoken in Liberia must have
been influenced by the native languages of present-day Liberians. Thus, the
exportation of a group of Afro-Americans from the United States to Liberia, just
as those exported to Freetown, Sierra Leone, implies that some mutual influence
must have taken place with regard to the languages spoken in the community, in
this case Monrovia and the country as a whole. It is clear, in essence, that present
day Liberian English reflects African features even though the first generation of
Afro-Americans taken to Liberia were “the no money, no A.B.C.men that come
directly from the plantation” (Singler 1984: 42 cited in Holm 1989: 424).

2.3.5. Cameroon

Colonial French language policy and assimilation in particular, (the linguistic,
social, political, and cultural making of Africans into French people, which
implies the disregard of African languages and culture) are in sharp contrast with
Britain’s indirect rule and its reliance on the local, social and political structures
and consequently the respect for the indigenous languages and the subsequent
mushrooming of indigenised varieties of English. This is clearly reflected in
Cameroon, which has two official languages, French and English, and these co-
exist with many indigenous Cameroonian languages including Kamtok or
Cameroon Pidgin, an English-based pidgin spoken more widely in the South of
the country. Apart from its co-official role, the language of instruction in primary
and secondary levels of education in Southern Cameroon, English is also used in
religion and the judiciary; it is equally constantly used by elites and “is gradually
entering the home environment, where the indigenous languages are expected to

dominate” (Kouega 2002: 93). It is competing not only with French (the dominant
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tertiary level language of instruction, the language of the media, the civil service,
etc.) but with the English-lexified pidgin, the dominant neighbourhood language,
especially in the English speaking region of the country. With the current trend in
World Englishes, Cameroon English has been accepted as one of the indigenised
varieties of this indispensable World language, English (see Anchimbe 2006;
Wolf 2001).

Ngefac (2008), basing his investigation on Labov’s (1966) work on the
correlation between the user’s language and his/her social and educational level,
explores the link between mainstream Cameroon English and the Western model
of English and observes that “[i]t would certainly be fallacious to assume that the
relationship of language to society in a New English context like Cameroon would
be the same as that found in societies like England and the United States, where
English has been dominant for centuries” especially so as these New Englishes are
a reflection of their socio-cultural, socio-economic and sociolinguistic realities
(Ngefac 2008: 407-408). That is, the Englishes spoken in Cameroon, Nigeria,
Ghana, Sierra Leone, and other ex-colonies of Britain should manifest the
respective countries’ realities as those spoken in England, the USA, Canada and
New Zealand do. Kouega (2002: 94) confirms that “[t]he variety of English
spoken in the country exhibits some specific features ... but it also shares some
characteristics with neighbouring West African Englishes”.

Any literature review on works on the English language in Cameroon will
be incomplete without a mention of Anchimbe’s (2006) ground-breaking
empirical study - Cameroon English: Authenticity, Ecology and Evolution. The
book (re)presents the indigenised varieties of English or postcolonial Englishes as
authentic and natural products of their different ecologies and as such should not
be classified as varieties that lack linguistic essence nor be seen as consequences
of inappropriate acquisition (see Mufwene 2001; Schneider 2007). The author
argues that the English language in Cameroon has become indigenised in several,
if not all, linguistic components of the language: the morphological, the lexical,
semantic and syntactic. In essence, in Anchimbe (2006) we come to terms with
the fact that the English language in Cameroon should no longer be seen or

analysed as “English in Cameroon” but as one of the languages of Cameroon and
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hence “Cameroon English” (see Wolf 2001; Kouega 2006; Schneider 2007). Even
though he does not provide phonological and phonetic Cameroonianisms,
Anchimbe presents valid analyses of the authentically evolutionary indigenisation
of Cameroon English as part of the New Englishes which have evolved in Africa
and elsewhere and as such contributes immensely to the study of World Englishes
in general and African varieties of English in particular. Implicitly, the lack of a
phonological analysis of Cameroon English in this study is due mainly to the fact
that “linguistic research on English in Cameroon has largely been focused on the
phonological rendition of the language and on cross-linguistic and cross-cultural
influences on it in this vast multilinguistic and multicultural setting” (Anchimbe
2006:17). As such, it is time to turn to “other components of the language that
deserve a similar level of description” (Anchimbe 2006: 17) he observes.

In describing the “other” peculiar characteristics that Cameroon English
displays, Anchimbe presents features that are common in Cameroon English
usage and considers them not as deviances of British or other types of Native
Englishes, contrary to what other researchers used to portray (Anchimbe 2006:
17), but as typical Cameroon English forms which are drawn or adapted from the
ecology just as other varieties of English have features that are products of their
different linguistic settings. However, he cautions readers that these Cameroon
features are not exclusively found in other Indigenised Varieties of English (IVE
hence forward) features: each variety is a reflection of those who use it and the
society in which it is used (Anchimbe 2006: 205; see also Schneider 2007). He
equally maintains that, if analyses of the other varieties of English are made with
the use of British English yardstick, considering the origin of all varieties of
English, a sociological, cultural, ecological and linguistic injustice will be
committed since “British English is just as sufficiently mixed as any of the IVEs;
it has been exposed to contact just in the same manner as the other varieties; non-
standard, dialect and other internal varieties have been active in its evolution in
similar ways as in the multilingual settings of the other varieties” (Anchimbe
2006: 204).

With the cultural, sociological, ecological and linguistic adaptation of the

English language in Cameroon in mind, Anchimbe’s work (2006) presents a
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defence of the evolution of English from “English in Cameroon” to “Cameroon
English” which coincides with the publications of similar studies on Cameroon
English within the same period, namely Kouega (2006, 2007).

His discussion begins with the spread of the English language and its
related linguistic consequences in the different societies where English is used as
a native, non-native and foreign language. Since the worldwide use of the English
language has to do with norms, irrespective of who uses the language, the L1, L2
or Foreign language speaker, Anchimbe maintains that “the journey of English
around the world and its reincarnations in various areas have been accompanied
by prescriptive attempts to fix standards for it” (Anchimbe 2006: 28). He
differentiates between the prescriptive and descriptive approach to language
(which he calls “permissivism”) and settles with the fact that since “language is
dynamic and always changing” it is only ‘“usage” that should determine the
benchmark “for standard language” (Anchimbe 2006: 29). With this in mind, he
equally distinguishes several notions of English as a global language: the
difference between international, regional and national standards; native and non-
native dichotomies of language use; code rules as against context rules and the
different linguistic identities that are mushrooming within the global context of
the English language with a focus on the Indigenized Varieties of English
considering their functions and uses, the place of these varieties of English in the
educational system, the socio-cultural context of communication and the linguistic
features that these Englishes display (grammar, lexical, semantic and phonological
characteristics).

After discussing the linguistic consequences of the global spread of the EL
after Kachru’s model, Anchimbe focuses on the Cameroon linguistic ecology vis-
a-vis the English language. Anchimbe presents Cameroon English “within the
geographical and linguistic context in which it exists” juxtaposing and showing
“the interaction between languages in Cameroon, the historical evolutionary
patterns of these languages, and the impact of contact with them on English”
(Anchimbe 2006: 44). On this note, he makes a thorough analysis of the linguistic
situation of Cameroon and then discusses concepts on the language acquisition

patterns, language use and language context. He equally looks at the place and
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impact of the home languages and compares them to Cameroon Pidgin English.
He considers the latter from a historical and current sociolinguistic framework and
then analyses the status of English and French as official languages in Cameroon
from sociohistorical, language contact and language interference perspectives.
Anchimbe presents the theoretical framework for Cameroon English as he
looks at the data that he uses throughout the study. He makes references to
concepts and theories - language acquisition theories, bilingualism, theories of
pidgins and Creole studies - which have been used in the past to study IVEs which
were not suitable for “investigating the emergence and evolution of the IVEs in
their complete sociohistorical contexts as would generally be the case with normal
language varieties” (Anchimbe 2006: 67). In order to counteract such non-suitable
approach for the study of IVEs, he proposes the “Integrational Filter” and the
“Filtration Process” based on Mufwene’s “feature pool” as a way to prove the

sources of Cameroon English.

2.3.6. Sierra Leone

Nigeria, Ghana, Cameroon and the Gambia, as English-speaking countries, do not
show high degree of population movement and settlement with reference to the
genesis and evolution of their varieties of English as compared to Liberia (as
shown above) and Sierra Leone within the study of New Englishes or Indigenised
Varieties of English in West Africa. In fact, there is linguistic as well as historical
evidence for tracing the influence of English and its restructured varieties
particularly in Nigeria, Cameroon, the Gambia and Sierra Leone (Spencer 1971;
Holm 1988/89; Gorlach 1996; Huber 1999, 2004; Hackert & Huber 2007, among
others). Sociohistorical and linguistic facts around the history of the English
language in Liberia and Sierra Leone point to the fact that present-day English
varieties spoken in these countries can be traced back to the varieties which were
brought by the African American settlers in the eighteenth and nineteenth
centuries (Jones 1971; Holm 1988/89; Fyfe ed. 1991; Montgomery 1999; Huber
1999, 2004; Hackert & Huber 2007). While discussing the origins of Krio, Jones
equally mentions the different dialects of the English language in the early period

of the Freetown settlement: ‘“there is evidence from various sources of a
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distinctive dialect or dialects of English in the peninsula area of Sierra Leone from
the early part of the nineteenth century” (Jones 1971: 67; see also Alie 1990:
51ff). These facts help to support Mufwene’s (2007) hypothesis that not only
contact but also population movement is an important factor in the evolution of
languages.

Considering this fact, this section on the state of the art on the English
language in Sierra Leone has to make mention of the importation of a particular
variety of English, namely, the variety brought by the Nova Scotians (re)settled in
Freetown in 1792 (Jones 1971; Holm 1988/89; Alie 1990; Fyfe ed.: 1991,
Montgomery 1999; Huber 1999, 2004). Among the other varieties of English
brought to the settlement, we consider it extremely important in any discussion of
the English language in Sierra Leone or Krio and it is the variety that is most
documented and studied (Jones 1971: 69ff; see also Fyfe ed. 1991; Montgomery
1999; Huber 2004; Hackert & Huber 2007). Their analyses are not only based on
linguistic features of the Nova Scotian variety of English including their
phonological and structural properties, but they have also compared the Nova
Scotian variety and Krio in particular to African American English (Montgomery
1999), to Gullah and other restructured varieties of English such as the Bahamian
Creole (Huber 2004; Hackert & Huber 2007). A discussion on the English
language in Sierra Leone should put these diachronic works into perspective so as
to establish a strong sociohistorical case for the evolution of English in Sierra
Leone.

The sociohistorical and linguistic significance of the settlers’ English
notwithstanding, the importance of the English language in Sierra Leone today as
in many other Third World countries generally, and, in particular, the West
African English-using countries, as the official administrative, legal and language
of instruction is unquestionable. It is the language that guarantees upward social
and economic mobility (Spencer 1971; Pemagbi 1989). One thing
characteristically different about the English language in Sierra Leone (and the
Gambia as indicated above) is that very little academic attention has been paid to
the co-existence of English with Sierra Leonean languages in relation to the area

of the influence the former is exerting on the indigenous languages and vice versa
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and the changes that may have taken place on languages in Sierra Leone (except
for Jones 1971; Jabbi 1972; Fyle 1975; Sesay 1984; Johnson 1986; Pemagbi 1989;
Fyfe ed. 1991; Conteh-Morgan 1997 and more recently Turay 2010).

Turay (2010) is the first in the recent linguistic history of Sierra Leone to
trace the nativisation process of the English language in Sierra Leone. Besides
proving the fact that “there is an evolving variety of English in Sierra Leone”, he
observes that the peculiarities of the English of educated Sierra Leoneans are as
legitimate as the other varieties across the globe (Turay 2010: 337-8). Although
Turay (2010) has suggested the codification and standardisation of Sierra Leone
English, Cheshire (1991: 7) admonishes caution in such a move since “the
immense amount of variation that exists in English around the world presents
difficulties of codification and standardisation, as well as problems in the choice
of a teaching model, none of which can be neglected in the English-language
teaching context”. We consider first a nationwide description of Sierra Leone
English (taking possible regional and local varieties into consideration in view of
the ethnolinguistic background of the educated speakers of the language) and
compare its features to Englishes in the region and beyond before thinking of
codifying and standardising the Sierra Leone variety.

Apart from Turay’s recent work, this worldwide phenomenon of language
contact, variation and change and the emergence of “New Englishes” has not yet
attracted many Sierra Leonean linguists or language teachers: “Sierra Leone could
be said to constitute one of the ‘relatively blank areas on the map of English
sociolinguistic research’ in Africa” (Schmeid 1991 cited in Conteh-Morgan 1997).
According to Conteh-Morgan, the reason for the lack of such a study is partly due
to the fact that the first-generation intellectuals of Sierra Leone do not view
English as a foreign language considering the social and linguistic history of
Sierra Leone, particularly in Freetown. In fact, most of the settlers brought to the
colony from England, Jamaica and North America did not have an African
language as their L1 and were thus acting as “Black Englishmen” because they
could speak English convincingly well and also because they were originally from

English speaking countries:

84



A Roadmap to Sierra Leone English

This proprietary attitude was reinforced by the fact that the early settlers in
and around Freetown did not have an African language. The belief that
English is their native language is still largely held by some of their
descendants, known as Krios, despite the changed sociolinguistic patterns of
language contact and change. Many other Sierra Leoneans have also been
socialised into not seeing English as non-native (Conteh-Morgan 1997: 52).

This notion of Sierra Leoneans priding themselves of speaking a native type of
English can be noticed from current educated speakers of SLE as well. Consider
Fofana’s comment here criticising students and teachers alike who do not follow

British norms, “Queen’s English”, as expected of Sierra Leoneans:

I dare say that even among high school and university graduate the Queen’s
English is being butchered, given a new meaning and a new structure;
something that would be bad enough to make the Queen quaver if she heard
that from a Sierra Leonean. What this means is that even some teachers of
English lack knowledge in the basics of the language because they were not
taught them. ... The speaking of the language is in coma. In offices, people
do not speak English. In school, they do not. On college campuses, it is
Krio, Krio and Krio. ... The downward spiral is alarming. (Fofana 2008)

Note that for Fofana the language is not only the property of the British Monarch,
but of Sierra Leoneans as well, since their use of English is expected to reflect
British norms, at the same level with British citizens. It is, however, pertinent to
highlight a few issues from the above excerpt:

(1)  “the Queen’s English is being butchered, given a new meaning and a new
structure; something that would be bad enough to make the Queen quaver
if she heard that from a Sierra Leonean” (emphasis mine).

Compare that to what Conteh-Morgan said above “Many other Sierra Leoneans

have also been socialised into not seeing English as non-native” (emphasis mine).

Many Sierra Leonean intellectuals are still of the opinion that English is not only

one of the Sierra Leonean languages but that Sierra Leoneans speak “British

English”. What has not been understood yet is the fact that the “Queen’s English”

was not the English exported to Sierra Leone (see Fyfe ed. 1991; Montgomery

1999) nor the variety acquired or learned by Sierra Leoneans (teachers were

mainly missionaries who were not native speakers of English) (Sesay 1984;

Pemagbi 1989; Conteh-Morgan 1997; Turay 2010). Even if we assume that it had

been the type of English acquired when Western education was introduced, the
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fact that English has co-existed with other languages in Sierra Leone conveys the
introduction of “new meanings” and “new structures”.
(2)  “What this means is that even some teachers of English lack knowledge in
the basics of the language because they were not taught them”.
The current approach to (second) language acquisition is not teacher-centred
(where the teacher is the centre of the learning process) but rather learner-centred
(where both the teacher and the learner negotiate the learning process). We agree
to some extent and share some of the concerns of Fofana with regard to the
teaching and learning of English in Sierra Leone in the sense that an educational
reform is necessary with reference to the teaching and learning of the English
language.
(3)  “The speaking of the language is in coma ...speaking English, to some, is
perceived as a show off ... it is Krio, Krio and Krio”.
It has to be like that because Sierra Leoneans, like other West African English-
using people, were not taught (in the traditional sense) to speak English in order
to integrate into an English culture but rather to use the language as an instrument
to achieve some objectives (social, academic, economic, political) since the
language is the official language of administration, education, the courts and
other professional areas. What is really taught is literature in English, very
distant from the immediate reality of the common Sierra Leonean student (see
Wright 1990). Sociologically, the language of wider communication is Krio
(spoken by a small number of L1 speakers and by other Sierra Leoneans as L2/L3
speakers); English is the language of the fortunate few (a small number of L2
speakers, while the rest of Sierra Leoneans speak English as an L3/additional
language; see chapters four and five).

Returning to Conteh-Morgan (1997), if up to the twenty-first century,
taking into account Fofana’s worries and concerns, English is being considered a
native language, “teaching approaches and methods would certainly assume a
native-speaker type teaching/learning situation” with little or no attention
whatsoever to the multilingual nature of the country (Conteh-Morgan 1997: 52-
53). Thus, deviant forms are regarded as “substandard” since the norm is the

“Queen’s English” which hardly exists in Sierra Leone, linguistically and socio-
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culturally speaking.

Apart from the issue of Sierra Leonean intellectuals considering their
English as native, Conteh-Morgan also notes the lack of creative writers “who
would have to deal with the challenges of how to depict indigenous realities”
through the English language (Conteh-Morgan 1997: 53). Despite the perceptions
of many educated speakers of English in Sierra Leone and the lack of writers in
Sierra Leone on a par with Achebe and Soyinka, the English language in Sierra
Leone “exhibits certain patterns which are becoming entrenched, setting it aside
from Standard British and other varieties” (Conteh-Morgan 1997: 53; see also
Turay 2010).

Conteh-Morgan (1997: 55) mentions four varieties of the English
language:

1. The basilect, which is characterized by L1 linguistic feature’s transference and
clearly unintelligible outside the speakers’ linguistic community.

2. The mesolect, which is less influenced by the speaker’s L1 but displays some
distinctive phonological features.

3. The acrolect, closer to Standard British English on some language levels but
differs on the phonological/phonetic level.

4. Quasi-British English: this is marked by its closeness to standard British
English on all language levels except some phonetic features and discourse
strategies.

Consequently, a serious study of English in Sierra Leone taking into account the

above-mentioned varieties will determine whether or not the English language has

crystallised into “a new language” in Sierra Leone and whether it is still
intelligible or not with the home variety and with other varieties of World

Englishes.

Pemagbi’s (1989) paper in response (it seems, controversially) to

Jabbi’s “Innovative Deviancy in Sierra Leonean English Usage” (1972), not only

gives a historical background to the existence of the English language in Sierra

Leone but equally mentions the fact that the English language in Sierra Leone, as

in many other non-native regions, is an educational and intellectual achievement

(Spencer 1971; see also Mufwene 2007: 84; Turay 2010) and hence enjoys a
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privileged position:

But it was colonial rule more than any other single agent that established the
language and elevated it to the official position it now enjoys. All other
functions either directly emanate from the official status of the language, or
are sanctioned by it (Pemaghbi 1989: 20).

This official status of the English language has social, political, cultural and
economic consequences both for the individual Sierra Leonean user of English
and for the country as a whole.

While the subtitle of Pemagbi’s paper gives “a description and
glossary of the ‘New English’ of Sierra Leone”, in support of the fact that English
“is not indigenous to the country” and as such has “the formidable challenge to
express a completely new environment of flora and fauna, sociocultural patterns
and institutions, economic and political practices, food, modes of dress, etc.,
against a background of heavy multilingualism that is further complicated by an
English-based Creole” (Pemagbi 1989: 20-21), for Pemagbi, like for Jabbi,
English is still “deficient in Sierra Leone” (1989: 20-21). Current scholarship on
New Englishes, though, (see Mufwene 2001; Schneider 2003, 2007, 2011;
Anchimbe 2006; Mesthrie and Bhatt 2008; Sedlatschek 2009, among many
others) consider these peculiarities in English to express authentic sociocultural,
socioeconomic and socio-political realities of the new ecology of the English
language as a sign of the naturalisation of the new language in its new
environment, and not as manifestations of its deficiency and deviance (see Grieve
1964; Spencer ed.1971; Jabbi 1972; Strevens 1980; Pemagbi 1989; Turay 2010).

We agree with Pemagbi’s vocabulary items of Sierra Leone English,
which stem from basic sources: indigenous languages, combinations of
indigenous languages and English, extensions of Standard English, and special
adaptations of Standard English (Pemagbi 1989: 22-24). However, we find it hard
to accept his condemnation of Jabbi’s (1972) article, which Pemagbi considers
pioneering but controversial, considering his analysis of the title of Jabbi’s paper
and his rendition of Jabbi’s findings (Pemagbi 1989: 21-22).

Turay’s study (2010) on the peculiarities of the English usage of

educated Sierra Leoneans also dismantles these negative conceptions of SLE since
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he reveals a degree of systematicity inexistent in deviant or deficient speech. He
focuses on Selinker’s (1972, 1992) “Inter-language Fossilisation Theory” and
Platt et al (1984) “Theory of Nativisation” as his theoretical framework in the
analysis of his data. He uses newspapers and radio programmes as sources of his
data in order to pinpoint the peculiarities of English usage in Sierra Leone. He
observes that “forms of English usage peculiar to Sierra Leone are becoming
evident. These forms are not haphazard in nature since they appear to show some
level of systematicity. A New English is therefore developing in Sierra Leone”
(Turay 2010:340). The characteristics are based on phonological, grammatical and
discourse features. Essentially, “it is observed that a good number of the
respondents consider the peculiarities acceptable” (Turay 2010: vii). These
peculiarities are the result of mother-tongue transfer, unfamiliarity with the rules
of English, language teaching methodologies, overgeneralisation of language rules
and cultural influence (Turay 2010: 338-9).

Naturally, after considering all these approaches to SLE, it becomes
pertinent at this stage to reiterate Spencer’s position about the English language in
West Africa: “English is only part of the total linguistic activity of a typical urban
West African” (Spencer 1971: 6). And as such “when languages live side by side
within the lives of individuals and societies, a constant reciprocal seepage takes
place” (Spencer 1971: 7). This is exactly what can be deduced from Pemaghi’s
(1989) and Jabbi’s (1972) articles, and, equally from Turay’s (2010) study which
looks at the phonological and structural peculiarities of the new English of Sierra
Leone. Such features can in no uncertain terms be considered ‘deficient’ or
‘deviant’ neither by Jabbi, Pemagbi nor by any other researcher or reader alike.
For as long as English continues to be the intellectual property of those who use it
in Sierra Leone, it will continue to show Sierra Leonean linguistic features in its

vocabulary, meanings, sounds and structural features.

2.4. Conclusion

This chapter has examined the English language from a global perspective
considering ecology as the determining factor in the nomenclatures of the

different Englishes around the world. It has also discussed the sociolinguistic and
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cultural dichotomies as well as the acquisition patterns between English as a
Native Language and English as a Second Language.

Given the title of the chapter, “On English in West Africa: state of the
art”, the chapter has presented literature reviews of the five English speaking West
African countries plus Cameroon in Central Africa. The reason for this is not only
because the author is interested in providing views and positions of the different
articles and books reviewed about the English language in these countries or
because he wants to make a historical connection between these varieties of
English in Africa and that of Sierra Leone, but because he wants to present the
English linguistic landscape of West Africa plus Cameroon so as to serve future
researchers of these varieties in the different countries analysed.

Since English has been the language of instruction as well as the
official administrative, legal and diplomatic language in these countries, we can
easily infer that it has remained as the link between the colonised countries and
Britain, and/or as a mark of linguistic achievement. However, we cannot forget
that English has also been the language through which the activists for
independence championed their independence campaigns (see Boadi 1971).

While this work is not advocating the erroneous use of the English language
with respect to standard norms of use, that is, not ignoring the linguistic and
pedagogical issues relating to the language, it is equally not disregarding the
cultural and sociolinguistic context that surrounds the English language in the
Outer-Circle, in this case the English language in Sierra Leone. The Outer-Circle
types of English are to be seen as the outcomes of British colonialism, the
acculturated and indigenised forms of the language. In short, the “colonization” of
the English language: “English is now ours, we have colonized it” (Abad cited in

Schneider 2003: 233).
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Chapter 3

Framework for describing Sierra Leone English

Regarding the spread of English around the world, 1 maintain
that native Englishes, indigenized Englishes and English
Pidgins and Creoles among them are due to variation in the
ecological conditions which assigned different values to the
variables of the language-structuring equation and thus
determined varying outcomes from one case to another
(Mufwene 2001: 113).

3.0. Introduction

One of the consequences of the widespread dispersal of the English language has
to do with the various ways the language has diversified and the subsequent ways
it has been described and classified. Whereas English is a native language for
some, others use it as a non-native language, and still yet some others use it as a
foreign language with an international dispensation, character and status. The
present place of prominence that English enjoys in an already globalised world
has been considered from various perspectives. For Kachru, "the universalization
of English and the power of this language have come at a price; for some, the
implications are agonizing, while for others they are a matter of ecstasy” (Kachru
1996: 135). Schneider considers the global spread of the English language as “one
of the most remarkable, and perhaps unexpected, sociocultural changes of the
modern period culminating in the late twentieth century” (Schneider 2007: 1).
While efforts directed towards the artificial creation of a global lingua franca

failed, the English language has naturally taken that role:

However, at the same time, and contrary to expectations, English has
diversified, developing into homegrown forms and uses in many locations. It
has also become an indigenized language, even as a mother tongue, in several
countries around the globe. In some countries, the descendants of former
colonists or colonizers have retained the language to the present day; in
others, interestingly enough, it was the local, indigenous population who have
adopted and appropriated the English language for themselves, thus
contributing to its diversification and the emergence of new varieties
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(Schneider 2007: 1).

The above position can be compared to that highlighted by Mufwene (2001:
106ff) as regards the legitimate and illegitimate offspring of English transplanted
by the British Empire (see also Holm 1989: 405). Due to this linguistic expansion,
the English language came into contact with other languages and has been
subsequently adopted and appropriated to perform communicative functions in
different geographical and cultural territories (see Kachru 1996; Mufwene 2001,
2009; Jenkins 2003; Schneider 2007; Mesthrie & Bhatt 2008). Each diaspora has
its own peculiar ecological characteristics:

The first diaspora, initially involving the migration of around 25,000 people
from the south and east of England primarily to America and Australia,
resulted in new mother-tongue varieties of English. The second diaspora,
involving the colonization of Asia and Africa led, on the other hand, to the
development of a number of second-language varieties, often referred to as
‘New Englishes’ (Jenkins 2003: 5).

With these two dispersals of the English language, “new mother-tongue varieties”,
“New Englishes” or “second-language varieties” of English came into existence.
This is equally highlighted and supported by Baugh and Cable (2002: 2): “the
political and cultural history of the English language is not simply the history of
the British Isles and of North America but a truly international history of quite
divergent societies”. Holm (1989) equally talks about this unique transplantation
of the English language the world over: “[B]ritain was more successful than any
other nation in implanting its language around the globe, both in terms of sheer
numbers of speakers and in the proliferation of overseas varieties” (Holm 1989:
405). Consistent with Holm (1989), Kachru (1996), Mufwene (2001, 2009),
Jenkins (2003), Anchimbe (2006) and Schneider (2007), it becomes evident that
the ‘new Englishes’ are legitimate and authentic varieties (though heterogeneous
in response to their ecologies) of metropolitan English: “All new Englishes are
natural developments and legitimate offspring, although some look more like their
ancestors than others do” (Mufwene 2001: 197).

The intrinsic and mutual relationship that exists between language and

society is sometimes disregarded by language and social studies’ researchers,
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teachers and students alike (Tonkin 2003). In any given society, people
communicate with others without solely relying “on the rules of language as a
formal system, but draw equally on their knowledge of the social context”
(Tonkin 2003: 2). Their use of language most often reveals their personal, social,
cultural, geographical and professional background, economic and political status,
and, the general dimension of the topic under discussion. The rules of language
are, therefore, not sufficient to determine the dynamic nature of language in
society (Spencer ed. 1971; Mufwene 2001; Schneider 2007; Mesthrie & Bhatt
2008, among others).Thus, language plays a vital role in human communication,
human behaviour and human understanding.

Since language is not only a rule-bound system but a social phenomenon
as well, used to identify people, this study considers the English language in
Sierra Leone from a sociohistorical and ecological perspective in a bid to
determine whether the use of English in Sierra Leone can legitimately be said to
identify its users as having a variety authentically based on the Sierra Leonean
ecology considering phonological and structural features (see Holm 1989;
Pemagbi 1989; Fyfe ed. 1991; Montgomery 1999; Huber 1999, 2004; Mufwene
2001, 2009; Anchimbe 2006; Schneider 2007; Turay 2010). That notwithstanding,
it is a proven fact that wherever two or more languages co-exist, there is bound to
be mutual influence either through borrowing and/or linguistic interference (see
Kirk-Greene 1971, Ansre 1971, Lipke 2010 for West Africa; Jabbi 1972;
Pemagbi 1989; Conteh-Morgan 1997; Turay 2010 for Sierra Leone). Has this co-
existence been felt taking cognizance of the fact that the English language
interacts with other languages in Sierra Leone, especially with its lexified creole
language, Krio? Put differently, given that in West Africa “French, English and
Portuguese as the colonial languages have also left imprints on most of the
languages and cultures” (Liipke 2010: 1), to what extent can we say that Sierra
Leonean languages have not equally left structural, phonological and lexico-
semantic imprints on the English used by Sierra Leoneans, especially as we reflect
on the fact that “contact between languages is an important contributor to
language change through the transfer of linguistic material (forms, meanings, and

form-meaning associations) from one language to the other” (Liipke 2010: 2)? In
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view of the preceding questions, can the English language in Sierra Leone, then,
be free from contact-induced language change? From a more theoretical and
practical position, the answer to the last question cannot be affirmative because
“every new colonial variety of a European language (creole or non-creole) is
contact based, by the same competition-and-selection language evolution

mechanisms from a feature pool” (Mufwene 2001: 46).

3.1. Issues in Sociolinguistics, Historical and Contact Linguistics
Historical linguistics studies language change and it determines what can and
cannot change in a language (Campbell 1998:1-2). Since the primary concern of
historical linguistics is language change, that is, changes in (a) language(s) over
time, and since change in language is an inevitable process, Campbell cautions
those who lament and complain over language change that “language change is
just a fact of life; it cannot be prevented or avoided” (Campbell 1998:3). Just as it
has inevitably happened before,

... the changes going on today which so distress some in our society are
exactly the same in kind and character as many past changes about which
there was much complaint and worry as they were taking place but the
results of which today are considered enriching aspects of the modern
language (Campbell 1998: 3-4).

Therefore, whether we are looking at language change from the perspective of
sound change, grammatical change, semantic change, borrowing or L1
interferences and analogy, “language change is not really good or bad”, negative or
positive; it is the sociolinguistic conditionings that are attached to such changes
that are very significant in the whole process of language change (Campbell 1998:
3; see also Thomason and Kaufman 1988).

The central concerns of sociolinguistics, that is, “the place of language in
society” and “the social context of linguistic diversity” (Romaine [1994] 2000: ix)
permeate this study on the English language in Sierra Leone as it takes into
account the society that uses the language and the language as an entity in itself,
subject to change and variation as features ‘“inherent in human behaviour”

(Romaine 2000: xi). Thus, the English language in Sierra Leone is studied not as
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an abstract object but as an object that has social implications and concerns
(Romaine 2000: ix). The study of language change and variation and the effects of
the contact of speakers of different languages can only be better understood
through a thorough study of the society through language and a study of language
with reference to the society. These perspectives have an important effect on
language variation and language change since “language is essentially a human
cultural product situated in an ever-changing historical context” (Romaine 2000:
164).

In this respect, Thomason and Kaufman’s (1988) claim that social factors
are primary determinant and linguistic factors are secondary in the linguistic
outcome of language contact is in line with Romaine’s (2000) ideas on “the place
of language in society” and “the social context of linguistic diversity” cited above.
Even though their claim has elicited very strong criticisms from other researchers
(for example, Sankoff 2001; King 2002; Aikhenvald 2002; Mufwene 2007; to
name only a few, cited in Thomason 2008), we agree with Thomason and

Kaufman’s claim that:

.. it is the sociolinguistic history of the speakers, and not the structure of
their language, that is the primary determinant of the linguistic outcome of
language contact. ... linguistic interference is conditioned in the first
instance by social factors, not linguistic ones. Both the direction of
interference and the extent of interference are socially determined; so, to a
considerable degree, are the kinds of features transferred from one language
to another (Thomason and Kaufman 1988: 35).

Mufwene (2007) equates the peculiarity of language change and variation to that
of race: “the whole distinction between internally versus externally-motivated
change must have to do with another legacy from the nineteenth century: the
ideology of language purity, which is itself related to that of race purity”
(Mufwene 2007: 64; see also Kachru 1996). As such the outcomes of race and
linguistic contact are considered “less normal” and ‘“unnatural developments”
especially when viewed from the perspective of the dispersal of Europeans and
consequent colonisation and all it entails, linguistically and culturally (Mufwene
2007: 64; see also Jenkins 2003). For Mufwene
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[T]he distinction between putatively the “unusual emergence” of creoles and
the “normal evolution” of non-creole varieties must also have to do with a
myopic perception of colonization as a recent phenomenon, correlated only
with the dispersal of Europeans around the world since the Great
Explorations of the 15™ century. Unfortunately, this position overlooks, or
downplays, the important ecological fact that, for instance, the emergence of
the Romance languages has to do with the Roman Empire, which is a past
instance of colonization (Mufwene 2007: 64).

While the Romance languages and other European languages, as non-creole
languages, are considered normal and natural, creoles and non-native varieties of
European languages are generally reckoned as imperfect languages. This situation
seems to contradict the fact that both the Romance languages and these creoles and
the non-native varieties of European languages share common processes of birth
and development. They are all products of population movements and language
contact, which is related to the exportation and consequent spread of alien
languages and cultures to other people, resulting, as it were, in language shifts and
the steady predominance of the colonial/alien language. However, the language
contact situation that ensues does not become complete without some form of
naturalisation and consequent modification at the detriment of the local languages

in some cases (Mufwene 2007: 64). An important case in point is that of English:

[T]his expansive and replacive evolutionary process is also true of the birth
and subsequent spread, with modifications, of Old English as one of the
consequences of the colonization of England by Germanic populations since
the 5™ century, although it also resulted in the demise of the continental
European languages that the colonists had brought with them (Mufwene
2007: 64).

Whereas the European languages that the expansionists and colonialists brought
with them, especially the case of English in Africa, did not die, some amount of
indigenisation and linguistic and cultural adaptation took place owing to the fact
that the contact was not only linguistic but also socio-cultural (see Holm 1988/89;
Huber 1999; Mufwene 2001, 2009; Schneider 2007). However, the impact of the
socio-cultural factors outweighs that of the linguistic factors with regard to
language change and variation. In other words, we cannot have a linguistic change
in a language contact situation based solely or primarily on linguistic factors.

Mufwene (2007: 65) notes: “all causes of change in any language are external to its
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structure, lying in the communicative acts of speakers, such as the accommodation
that speakers make to each other in order to be (better) understood and exaptations
they make of old materials to convey new ideas”. Therefore, according to
Mufwene, just as others (Thomason & Kaufman 1988), linguistic factors depend
highly on social factors.

Why are social factors considered primary and linguistic factors secondary
as regards language change and variation? Part of the answer has been given by
Thomason and Kaufman (1988: 4): “the history of a language is a function of the
history of its speakers, and not an independent phenomenon that can be
thoroughly studied without reference to the social context in which it is
embedded”, and the other part by Milroy (1992), who says, inter alia, that:

... iIf we bear in mind the fact that although change is observed in systems, it
must be brought about by speakers, the apparent contradiction is resolved.
When linguists speak of a close contact situation, they are usually thinking of
contact between systems, but what actually occurs is contact between
speakers of different languages: the changes that result and that are then
observed in the system have been brought about by speakers, who form weak
and uniplex ties when two populations first come into contact. So, strictly
speaking, it is not really language contact at all, but speaker contact. In such
situations the model would predict that the innovators in close contact
situations are those who form weak ties both inside and outside their own
community, and not the central members of either community (Milroy 1992:
199-200).

Considering the “social context” of Thomason and Kaufman and the “weak and
uniplex ties” of Milroy cited above formed by speakers in a language/speaker
contact situation, while we do not neglect the internal linguistic factors, following
Thomason and Kaufman (1988) and Thomason (2008), we underline the fact that
the changes that are observed in the language systems are a result of, firstly, the
social relationships of the speakers and then the linguistic systems. That is,
languages cannot bring about changes on their own without considering the
speakers and their social connections within a particular language contact
community.

Both Sankoff (2001: 640-641 cited in Thomason 2008: 43) and Thomason
(2008: 43) agree that there is a correlation between social and linguistic factors in

determining which types of language features can be borrowed or predicted and
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under which social circumstances or conditions. However, Thomason and
Kaufman (1988) do not claim that

... any kind of language change can be absolutely predicted, in any kind of
situation. The fact that certain types of contact-induced change are possible
in a given contact situation therefore does not mean that we can confidently
expect to find them. In internally- as well as externally-motivated language
change, even the most natural and common changes often fail to occur. To
put it slightly differently, an intense language contact situation is a
NECESSARY condition for extensive structural interference to occur, but it
is not a SUFFICIENT condition (Thomason 2008: 44).

In essence, therefore, each language contact situation is a unique case in itself.

In sociolinguistic terms, Thomason considers “changes under conditions of
full bilingualisms” as one of the two categories that determine language change
and variation (Thomason 2008: 48). In this kind of change, imperfect learning is
said to play no role. What is involved is non-basic vocabulary, a few structural
features and basic lexical items. This sort of interference can be compared to
borrowing (see Thomason and Kaufman 1988) and in most cases linguistic
features from a second language are introduced into the first language.

If imperfect learning is the case, phonological and syntactical features are
predominant in the interference. Equally so, “the lexicon and morphology may
also be transferred from one language to the other” (Thomason 2008: 48), that is,
shift-induced interference, “the shifting of an entire speech community to another
group’s language” occurs (Thomason 2008: 48). This language shift involves that
shifting speakers (1) are not able to perfectly learn the target language (TL),
especially those marked features lacking in their first language (L1), and, (2)
transfer linguistic features from their L1 to the TL.

The above mentioned interference features (1 and 2 above) become the
shifting group’s version of the target language (TL2), the indigenised or the non-
native variety (see also Mufwene 2009). Thomason notes that “if the shifting
group is integrated into the TL speech community, original TL speakers may
borrow a subset of the TL2 interference features, thus forming TL3, a melded

version of the TL” (Thomason 2008: 48). But, how do we know that an internal
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change has occurred? Thomason (2008) mentions five basic steps in claiming that
a change has occurred language-internally:

1. compare languages looking at the languages in question as wholes, that is,
looking “for a series of independent, unrelated structural changes in the
proposed receiving languages” (Thomason 2008: 49);

2. identify source languages: “it must be possible to show that the proposed
source language is or was in contact with the proposed receiving language
and that the contact situation was intense enough to make structural
interference a reasonable prospect” (Thomason 2008: 49);

3. identify structural features in both the source and receiving language(s);

4. prove the inexistence of interference features in the receiving language
before contact, and

5. prove the presence of the features in the source language before contact.
Although this study concerns the social/external factors in relation to the

English language in Sierra Leone (Sierra Leone English to be more accurate), we
equally cannot dismiss the linguistic/internal factors because as Thomason

cautions,

. establishing an external cause does not exclude an internal cause.
Multiple causation is common, and a complete explanation for a given
change in a contact situation must take potential internal as well as external
motivations into account. The reverse holds too, of course: if there is any
evidence of significant language contact, external motivations must be
considered as well as internal causes in efforts to explain particular changes
(Thomason 2008: 49-50).

As such, though the five steps are more related to proving internal factors, it is
necessary to note that, no matter who is involved in the innovation and its

consequent spread, children or adults, one thing becomes clear:

[E]ven if the innovation is entirely linguistic in nature, however, the spread
of any innovation through a speech community must certainly be social at
least in part, because it is governed by such things as social networks,
prestige, and various demographic factors (Thomason 2008: 50).
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It is these social or external factors that are primarily explored (chapters four and
five) before considering the linguistic or structural evidence (chapter six) with
regard to Sierra Leone English.

As outlined in Thomason (2008: 52), firstly, the social factors take
prominence over the linguistic factors with regard to language change and
variation: “without language contact, there can be no contact-induced linguistic
change”. Secondly, contrary to Weinreich’s position: “in the interference of two
grammatical patterns it is ordinarily the one which uses relatively free and
invariant morphemes in its paradigms...which serves as the model for imitation
(Weinreich 1953: 41; Thomason 2008: 52-53) we consider Thomason’s position to
be more logical. That is, the social dealings of the different language communities,
between and among each language community, are more significant than the
structure of their respective languages in a language contact situation as regards
language interference and the direction of the influence each language is exerting
on the other: “the social relations between the two speech communities, not the
structure of their languages, determine the direction and even the extent of
interference” (Thomason 2008: 53). The predominance of the social factors over
the linguistic factors should not be seen as if the latter are irrelevant. Thirdly, the
presence or lack of imperfect learning and the consequent interference features
should be seen as “a social fact with linguistic consequences” (Thomason 2008:
53). This means that the linguistic features that are invariably transferred from the
L1 to the TL or that are imperfectly acquired “are conditioned by the sharp
distinction between the two social situations, not vice versa” (Thomason 2008: 53).

It is the social factors and the social context through which a language is
acquired and used that determine its crystallisation into either a “new variety” or a
“new language ”. Put differently, the exportation of a language to different social
settings and conditions and its acquisition by a new group of people with an
inherent cultural and linguistic manifestation will cause that language to acquire
new meanings, uses and functions especially so as the new owners of that language
will use the new language to express their peculiar socio-cultural, political,
economic and other related realities. The fact that English was brought to Sierra

Leone by non-native speakers at the initial phase of the Freetown settlement
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coupled with the fact that it is acquired through the scholastic means rather than
natural interactions implies that those who speak English in Sierra Leone have
(an)other language(s), and, therefore, their variety of English should be seen to be
influenced by the other languages that they speak (see below; see also chapters
four and five). This should not be seen as the only factor responsible for the
nativisation of English in L2 contexts, in Sierra Leone in our case. Other factors
such as the educational level of the user (given the fact that English is an
educational achievement), the speakers’ frequency of speaking English, the type of
English he/she is exposed to, among others can also be seen as significant factors
in the nativisation process (see chapter six).

3.2. On the ecology, evolution and indigenisation of (a) language(s)

This section considers language ecology and evolution (3.2.1.) and then language
indigenisation (3.2.2) as important theoretical frameworks in our description of
Sierra Leone English.

3.2.1. Language ecology and evolution
A study of English in Sierra Leone involves the analysis of the relevance of
settlement and colonialism as well as the massive spread of the English language
to remote areas far from its native land, England, through various means such as
religion, education, science and technology, international business and politics,
i.e. the impact the language exerts on its speakers and their other languages and

vice versa:

Those who aspire to influence aspire also to a command of English: one
cannot go far in a profession anywhere in the world without sooner or later
encountering the desirability of knowing English (Tonkin 2003: 17; see also
Section 76 of the 1991 Constitution of the Rep. of Sierra Leone, Government
of Sierra Leone 1991).

Yet, this linguistic influence of the English language requires a price. The
language is constantly changing and is constantly being remodelled to suit not
only new local ecologies but also new linguistic needs, hence the enfranchising of
some varieties of the English language as “legitimate”, “good”, “correct” and

“proper” and the disenfranchising of some other varieties as “illegitimate”, “bad”,
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“incorrect” and “improper” (Mufwene 2001). This classification of the different
varieties of English seems to ignore the ecological factor of language. According
to Anchimbe (2006: 79), citing Gould (1993) and Mufwene (2001):

. each human language exists in an ecology analogous to a biological
ecology. This is the decisive environment that sets the rules for competition
both among individuals within a species and among species that share the
same habitat.

The term ‘ecology of language’ was first used by Haugen in the 1970s in a series
of papers that he delivered (Muhlhausler 1996; Fill 2000; Mufwene 2001). For
Haugen (1972: 323 cited in Fill 2000: 61), language ecology refers to the “study
of interactions between any given language and its environment”. Haugen further
maintains, inter alia, that “the true environment of a language is the society that
uses it as one of its codes” (Haugen 1972: 325 cited in Mihlhausler 1996: 3). In
essence, therefore, Haugen ‘“sees more in the ecology of language than just
sociology of language or the study of speech situations or contexts” (Miihlhaiisler
1996: 3). The existence of a language in a society, therefore, presupposes that that
language forms part of that society and its use will inevitably reflect that society
from various standpoints. Still, if that society has speakers of other languages, this
ensures language contact as speakers make choices on which language(s) to use,
when, where and for what purpose(s). So, the ecological factors of a language
must be taken into consideration when studying the historical development of any
given language in any given area as “there is in fact a close relation between a
language and the culture of the society which uses it” (Akere 1978: 412). On a

similar note, Thomas Luckman observes that:

The existence and functioning of languages and the changes they undergo
are closely linked to concrete social structures and the dynamic relations
between individuals, groups, institutions and society (Luckman 1975 cited in
Akere 1978: 408).

Following this line of thought, this study not only focuses on the English language
in Sierra Leone, particularly in Freetown, dealing with its development, its natural

setting, its structural tendencies (phonological and morphosyntactic evidence) and
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the role the language plays in the lives of those who use it in Freetown in
particular and in the country in general, it also traces the origin of English in
Sierra Leone and Freetown and looks at the future of the language, considering
the way Sierra Leoneans naturally adapt the language to express their
characteristic socio-cultural, socio-economic and socio-political experiences,

therefore, supporting Achebe’s position which states that:

| feel that the English language will be able to carry the weight of my
African experience. But it will have to be a new English, still in full
communion with its ancestral home, but altered to suit its new African
surroundings (Achebe [1965] 1997: 349).

We can deduce from the above observation that English is also the linguistic
property of the Sierra Leoneans who use it but it is adapted to suit the linguistic
environment while still in communion with other varieties of English. Some other
language enthusiasts have equally maintained similar views in relation to the
appropriation of European languages in settings other than their original homes.
Thus, with regard to the ownership of these former colonial languages, Moore

considers that

The problem is to make the people of England realize, and in France for that
matter, that their languages are no longer their sole property, because they
have almost defeated themselves by their own success in propagating their
language ... (Moore 1965 cited in Boadi 1971: 51) S

As a consequence, then, apart from the above position, Mihlhalsler makes it
clear: “it is ecological factors which bring languages into being, define their
boundaries and decide on their growth and survival” (Mihlhausler 1996: 3).
Ecology is the most important factor that determines the competition both
among species and among individuals in a particular environment (Mufwene
2001: 21, 145; see also Anchimbe 2006: 78ff). In linguistics, ecology plays a very

decisive role in the evolution of languages or language varieties (Mufwene 2001.:

° Compare with: “It is unreasonable to regard any language as the property of a particular

nation and with no language is it more unreasonable than with English” (Quirk 1962 cited
in Boadi 1971: 65).
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21; Anchimbe 2006: 79). As such, when we put these issues into perspective,
ecology becomes compelling in the evolution of a language or a language variety,
be it a creole or non-creole variety of European languages (Mufwene 2001).
Mufwene’s (2001: 136) observation that population movement and the
consequent contacts of different metropolitan dialects explain “the restructuring of
English in the United Kingdom during the colonization of the New World” can
also be used to account for similar linguistic outcomes in colonial settings
elsewhere, and it does indeed become convincing in the Sierra Leonean context.
We only need to buttress that, as Mufwene (2001: 136) further clarifies, just as
“ecological specifics of the contacts varied from one setting to another”, so also
are the linguistic outcomes different. On this note, we would expect the Sierra
Leonean ecological reality to mould the English of its users different from other
postcolonial settings given the fact that the linguistic history and current linguistic
dispensation of the speakers of English in Sierra Leone are different from other
places where English is used as a native or as a second/additional language. In this
case, in Sierra Leone, the initial contact was more between different restructured
varieties of English and African languages and less with metropolitan dialects (see
chapter four for a discussion of the linguistic situation of the Freetown settlement;
see also Holm 1988/89; Fyfe ed. 1991; Montgomery 1999; Huber 1999, 2004;
Hackert and Huber 2007). Even so, the restructuring equation following Mufwene
(2001) remains the same. However, we need to adapt Mufwene’s (2001: 136)
questions for a better understanding of the sociohistorical setting of the English
language in Sierra Leone as regards its ecology, evolution and current state:

1. Which populations were present in the Freetown settlement and in what

proportions relative to each other?

2. What language varieties were spoken in the Freetown settlement and

what were their structural typological features?

3. How heterogeneous was the lexifier and what specific lexical and

structural choices did it offer that competed with one another?

4. Regarding ethnicity and social class, what intergroup patterns of

interaction were established between and among members of the Freetown

Settlement?
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While answers to these questions explain and account for the evolution of Krio
and its sister pidgin and creole languages including West African English (see
chapter four for a discussion of these questions; see also Spencer ed. 1971; Jones
1971; Holm 1989; Huber 1999, 2004; among others), they are equally pertinent in
the context of the evolution of English in Sierra Leone since the latter is also
contact based, irrespective of the fact that Krio evolved through normal and
natural interaction while English was and is still being acquired through the
classroom (see below; see also chapter four and five). Regarding these two
situations, we need to put Mufwene’s position into perspective, especially when
we consider the restructured varieties of English that were brought to Freetown
(see Fyfe ed. 1991; Montgomery 1999; Huber 2004):

The ecological factors and selective restructuring which produced creoles are
of the same kind as those which produced “normal” language change.
Contact at the interidiolectal level is a critical factor in almost any case of
language evolution (Mufwene 2001: 137).

On this note therefore, we need to rephrase the above questions when talking
specifically about English in Sierra Leone even though we know the linguistic
outcome of language contact is a restructured language or language variety. Thus,
since we assume that “nothing in linguistics makes full sense except in a
diachronic light” (Ugorji 2010), some questions will be the same as those above
while others will be slightly expanded or modified. In this way:

1. a. Which populations were present in the Freetown settlement and in what
proportions relative to each other? (As mentioned above, this question
helps to explain the historical evolution of Krio. However, it is equally
pertinent in the sociohistorical discussion of the development of English
in Sierra Leone).

b. Which populations are present in Freetown today and in what
proportions relative to each other?

2. What language varieties are spoken in Freetown and what are their
structural typological features?

3. How heterogeneous is English and what specific lexical and structural

choices does it offer that compete with one another?
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4. Regarding ethnicity and social class, what intergroup patterns of
interaction are established between and among members of the Freetown
population?

Given the above language-contact-related questions, which try to place Sierra
Leone English within its sociohistorical and ecological perspectives, we outline
the theoretical approaches to language evolution and see how best these fit in the
context of the English language in Sierra Leone.

According to Mufwene (2001: 145ff), language evolution can be studied
from various perspectives: structural, pragmatic and ethnographic. Our focus in
this study is structural: a description of certain phonological and morphosyntactic

features present in Sierra Leone English. Structural language evolution involves

[T]he long-term changes undergone by a language (variety) over a period of
time. From the point of view of structure, they consist in different ways of
producing sounds, of expressing things (morphosyntactically, lexically), or
of encoding meanings (Mufwene 2001: 145).

Having the structural type of language evolution in mind as defined by Mufwene
above and focusing more on a phonological and morphosyntactic description of
Sierra Leone English, this study also tests Nichols’s (1994) two types of language
evolution: progressive change toward increasing complexity and natural selection
of existing variation (Nichols 1994: 276-7 cited in Mufwene 2001: 146). The
former refers to the evolution of a language or language variety independent of the
environment where the language is used, while in the latter case a language or
language variety evolves out of the existing variation within the social and
cultural milieu in which the language is used through contact of the different
dialects or varieties of its speakers.

Contrarily to Nichols’s argument that “there are very few instances of
natural selection in human language” (Nichols 1994: 276-7 cited in Mufwene
2001: 146), we agree with Mufwene (2001, 2009) and Schneider (2007) that New
Englishes, including Sierra Leone English, are not only a variation of the parent
British English or any other native variety but are new creations which are a
product of the idiolects of individual speakers and their mutual accommodation.

Besides that, each of the speakers of English in Sierra Leone does not only have
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multilingual tendencies but lives in a constant language contact situation (Fyle
2003: 115-117; Mufwene 2001: 146 - 147; Schneider 2007: 8). As such, natural
selection through individual speakers’ idiolects and communicative acts are
determinant in the linguistic evolution of English in Sierra Leone and should not
be interpreted as linguistic progress or decay since

[L]inguistic systems may evolve as much toward more structural complexity
as toward more simplicity, just as they may be restructured without
becoming more complex or simpler. Why they change is not well
understood, but it seems clear that systems are not passed on intact from
speaker to speaker. Speakers accommodate each other (a practice which
need not produce changes in communal system) and innovate by exaptation
to meet different communicative needs. Such adaptations do not necessarily
improve the system and are not necessarily conscious in the first place.
Linguistic evolution is therefore not planned, at least not in the most natural
form of the process. ... The evolution of a language proceeds through
individual speakers, through individual speech acts and their idiolects, with
ecology working on variation, as entailed by the coexistence of idiolects
(Mufwene 2001: 147).

Considering the above perspective, we can say that the linguistic outcomes of
restructured languages can either be complex or simple but these outcomes do not
come about consciously or are not passed on naturally wholesale from one
generation of speakers to another but come about as speakers adapt to others’
idiolects. However, (in the Sierra Leonean context), we need to know, when these
individual idiolects or selections lead to a new language variety. In other words,
how do we know that the individual Sierra Leonean English speakers’ idiolects
have produced a Sierra Leone English variety taking into consideration that it is
impossible to talk about a language variety (group selection) without idiolects
(individual selection) (Mufwene 2001: 147)?

The above question highlights the importance of competition-and-selection
in living languages and the way speakers negotiate with one another
communicatively paying attention to “both structural and nonstructural factors to
the selections that speakers make, as well as how accumulations of the selections
determine the evolutionary trajectory of a language” in any language community
(Mufwene 2001: 147). This is why Mufwene (2001: 148ff) considers a language

as a species and why language evolution should be seen from a competition-and-
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selection perspective as in biological evolution (Mufwene 2001: 147), especially
if we take into consideration the fact that “the agents of language evolution are
individual speakers” (Mufwene 2001: 148). Hence, the importance of individual
speakers in a language community as regards language evolution, spread and
change. This is further clarified by Mufwene (2001: 151) thus:

Nothing by way of focusing or change would take place without individuals
interacting with one another, setting their respective features in competition
with one another by dropping some features, or accepting some new ones, or
even by modifying their respective individual systems. Little by little,
linguistic features spread in a community, affecting a whole language or
most of it, and often leading to a minor or serious reorganization of its
system. Speciation into separate subspecies (identified as dialects or separate
languages) obtains when networks of communication have little contact with
each other and make different selections even out of similar feature pools.

In this context, this work studies the phonological and morphosyntactic features of
Sierra Leone English in order to identify those linguistic features this variety has
and which features are common among those who use the language in Freetown
taking into account the tenet that members of the same language community are
more prone to speak alike than those from another speech community of the same
language. The role of the individual speaker as the agent of the transmission of

linguistic features in a language community is noted by Mufwene (2001):

. idiolects of the same dialect are likely to show more similarities than
dialects of the same language ... Like a species, a language is an aggregating
construct, an extrapolation from individual idiolects assumed to share
common ancestry and  several  structural  features....Through
accommodations, some features gain selective advantage over other
competitors which are selected out. In some cases, a network begins using a
feature which is more typical of a different network even when most of the
members of the two networks do not interact with each other (Mufwene
2001: 150-151).

This position shows the importance of individual speakers not only in the
evolution of a language or of a language variety, as noted above, but also in the
change and the propagation of linguistic features in a particular language
community. This leads to the idea that a language is more like a species than an

organism.
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In contrast to the biological analogy of a language as an organism which
lays premium on the group level, the variety or dialect, the consideration of
languages as species puts emphasis on the individual’s identity in a language
community. For Mufwene (2001: 148ff), it makes more sense to regard a
language as a species than as an organism based on the following:

1. the language as a species analogy captures variation within a language,
especially internally motivated language change, as it looks at individual
differences in language systems (sounds, morphosyntax, lexicon);

2. the species analogy also ensures ease in capturing why some speakers may
participate in a change while others may adamantly do so;

3. the species analogy also records the variable speeds of changes in a
language;

4. the language as a species analogy can also account for the reasons why a
language can be successful in a particular community but may not in
another;

5. the language as a species analogy also shows the difficulty in pinning
down the difference between a dialect and a language but shows clearly
that “a language is an extrapolation from idiolects” (Mufwene 2001: 149)
which places the individual speaker at the centre of the evolution of a
language or language variety.

Given these reasons, we submit, following Mufwene (2001: 150-151 cited above)
that the individual speakers’ idiolects (and not dialects) share common features in
a language variety.

Accordingly, a language becomes the totality of its speakers’ individual
ways of using the language (idiolects), especially as these different ways interact
or come into contact with others and ensure the consequent procreation of
offspring just like the biological species interbreed to create new offspring
(Mufwene 2001: 150). The contact of the different idiolects ensures speakers’
accommodations of each other’s individual variety and hence promotes the
similarities of the individual systems (Mufwene 2001: 151). Essentially, therefore,
the role of the individual speakers makes it easier to understand why we should

consider a language a parasitic species: “a language does not exist without
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speakers” just like parasites do not exist without their hosts (Mufwene 2001: 151-
152).

If we assume the parasitic nature of language, Mufwene’s (2001)
hypothesis that language evolution is only possible through competition and
selection becomes evident. The competition and selection approach to language
evolution or to the evolution of a language variety demonstrates that there is no
perfect acquisition of a language: a language is a conglomeration of the different
features of all its speakers which is analogous to gene pool (Mufwene 2001). The
language-species analogy and the complex adaptive nature of language, therefore,

ensures selection, as Mufwene (2001: 47) maintains that a language

is a species because it exists only as an extrapolation from similar but
varying idiolects, just like a biological species is an extrapolation from the
existence of individual organisms. It is a complex adaptive system because
its structure is multi-modular.

However, selection does not mean that a language can be acquired wholesale as
an offspring inherits a gene from another organism, since one acquires a language

with some amount of modifications and recreation:

a language is “acquired” piecemeal, selectively, and recreated in a way that
makes every idiolect different and imperfect replication of the units and
principles of a language (hence of its system) the default and normal
condition in language production (Mufwene 2001: 47-48).

Naturally, adding another language is taking that language “apart and putting it
back together in a manner that is not identical with the starting point” (Mufwene
2001: 48). This equally means that no two speakers will recreate the same
language the same way not only because they have not been exposed to the same
externalized version of the language but also because human beings are endowed
with the biological ability to internally process languages (Mufwene 2001: 48).
Considering the interactions of people in a particular language community,
that is, the contacts of idiolects through individual speakers, it has been observed
that population movement is at the core of language contact (Mufwene 2001: 48;
see also Thomason & Kaufman 1988). Hence, we study the role Freetown played

with regard to Krio and English not only from a sociohistorical perspective but
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also the role it is continuing to play in the current position of privilege that
English enjoys, as the official language of education and administration in Sierra
Leone. We also pay attention to the fact that the speakers of English have other
languages, especially as we consider the ensuing variety within its ecological
setting. Besides, Freetown is known historically as a settler community and it also
became a centre of refuge during the height of the rebel war in Sierra Leone (1991
- 2002); thus, the importance of population movements in relation to language
evolution and change. The settlement explains the evolution of restructured
Englishes brought by the settlers and the subsequent contact with other languages
which produced not only Krio but also its sister pidgin and creole languages in
West Africa (see chapter four; see also Holm 1988/89; cf Montgomery 1999;
Huber 1999, 2004).

Considering the "partial-inheritance” and “partial-recreation” aspects in
language acquisition, what role do the other languages of the speakers of English
play in the current sociolinguistic status of Freetown as the capital city of Sierra
Leone? Krio and the other Sierra Leonean languages are expected to influence the
English of Sierra Leoneans since interferences from the language(s) one speaks
are determining factors in the acquisition of another language either by a child or
an adult (Mufwene 2001: 52). Such influences naturally happen, no matter what
effort the learner makes to have a comfortable command of the target language in

question:

it is an instantiation of selection from among competing alternatives in a
feature pool including both native and xenolectal options. It is one of the
forms of selection in language development, one of those that account for
communal language change when such modifications spread across the
population, beyond the level of just a few idiolects (Mufwene 2001: 52).

This spread from individual idiolects to communal language variety is seen as
another characteristic of selection in language development, the communal model
of the language which members select from. The choices which individual
speakers make are also determined by "who a learner or speaker wants to be
associated with", or the communicative networks that speakers form,

notwithstanding variation within a particular language community due mainly to
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the fact that there are various networks (Mufwene 2001: 52). Essentially,
therefore, language evolution becomes "selections that speakers make during their
communicative acts, while accommodating other speakers or exapting some forms
or constructions to meet new communicative needs" (Mufwene 2001: 52).

Even though competition and selection has been said to be a feature of
creoles and other mixed languages, since language acquisition is individual and
not communal, irrespective of the fact that a language is used by a community, the
fact that "the mind of every individual learner/speaker is an arena where different
options from the same target language and/or from the languages known to
him/her compete with each other” (Mufwene 2001: 52), competition and selection
can also become one of the factors of varieties of English around the world
considering the obvious fact that English is one, if not the only, target in most
communities where English is used as a second or additional language. In this
regard, the English language in Sierra Leone is not an exception. While it is clear
that influences from other languages produce creole languages, the same can also
be said of varieties of European languages in Africa and elsewhere. Thus, Sierra
Leone English is a product of the influences of the other languages spoken or
known by those who speak English in Sierra Leone just like English and other
European languages were influenced by other languages or emerged through
language contact. In essence, therefore, "competition and selection are thus
inherent in the dynamics of language evolution” (Mufwene 2001: 55).

After examining all these perspectives, let us re-examine the Haugenian
metaphor of the ecology of language which considers some of the questions
highlighted by Haugen (1972), as we paraphrase them below, though not in the
order put forward by Haugen (1972: 336 cited in Muihlhaisler 1996: 3-4) as
guiding principles in studying a language within a particular linguistic
environment:

1. How is the language classified in relation to the other languages in the
community?

2. Who uses the language?

3. Where is the language used?

4. What other languages do its speakers use?
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5. Does the language show any internal variety?

6. Does the language have any institutional support?

7. How do the speakers of the language relate with the language in terms of

status and identification?

While the above questions and principles can be seen as constraints that can be
applied to all language communities in the world, the case of the English language
in Sierra Leone (one of the languages used in the country, the official state
language and one of the languages in education if not the most important in and of
education), the object of this study, is a specific case study of Indigenised
Varieties of English and, thus, not all of the questions Haugen asks are answered
in this study. We take a particular interest on issues related to the aforementioned
questions (1 to 7 above). Those questions in Haugen (1972: 336) that are left out
are not totally discarded but are seen to have limited relevance in this study at this
time.

Furthermore, from a more specific perspective, a study of the role the
English language plays in Sierra Leone in general and Freetown in particular and
the attitude of its users should be seen to answer the following specific questions
(see also Anchimbe 2006: 79):

1. Is the English language one of the major languages in Freetown / Sierra

Leone?

2. Is the English language acquired at home or in school (and hence
classified as a High- or Low-status language)?

3. Are the speakers of English the majority in Freetown / Sierra Leone?

4. 1s English a superimposed language on people in Freetown / Sierra Leone?

Findings to the above questions point to the interconnectedness of

languages for both its users and the society in which those languages exist.

3.2.2. Language indigenisation
While there are constant debates among those who use English as a native
language and those who use it as a non-native language regarding the legitimacy
of the latter’s variety, Mufwene (2009), referring to the indigenisation of English

in North America, argues that “all English varieties spoken outside England have
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been indigenized” (Mufwene 2009: 353). What then is the indigenisation of
English?

For Mufwene (2009: 353), the indigenisation of English is the adaptation
of the language “to the communicative habits and needs of its (new) speakers in a

novel ecology”. He further maintains that

The adaptations entail structural influence from languages previously spoken
by the new speakers as well as additive, substitutive, and subtractive
alterations in response to the cultures of its new users as determined by the
fauna, flora and other geographical conditions they deal with. They also
entail adjustments to the socio-economic structure that regulates the new
speakers’ social behaviors (Mufwene 2009: 353).

Consequently, since the socio-cultural aspects of the new users of the language
and their original and/or previous linguistic experience play a prominent role in
their lives, some lexical items of this new language that have nothing to do with
the physical, cultural and social reality of the users are made redundant, some
others take up new meanings, while other words and expressions are introduced
reflecting the new cultural reality of the new language (Mufwene 2009: 353-4).

Can we say then that Krio and the other (major) languages of Sierra Leone
have influenced English? Has the English language in Freetown acquired features
or characteristics that are purely Sierra Leonean, that is, has the language been
adapted to the Sierra Leonean fauna, flora, socio-cultural, socio-economic and
socio-political contexts under which the language is used?

There is a Sierra Leonean English appropriated by its users and adapted to
the aforementioned contexts and in response to the linguistic habits of those who
use English in Freetown because “the ecology of the appropriation determines the
extent to which some of the languages that English came in contact with have
influenced it” (Mufwene 2009: 365; see also Pemaghbi 1989; Turay 2010).

One of the successes of the Freetown ecology in the eighteenth and
nineteenth centuries with regard to the structural adaptation of the English
language in Sierra Leone is the development of not only West African English but
also the other English pidgin and creole languages in the region (Jones 1971;
Holm 1989; Huber 1999, 2004). While some researchers maintain that Krio

originated in the region and was then taken to North America during the height of
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the slave trade and brought back by the Settlers in the eighteenth century, some
others have proven the contrary (see chapter four; see also Holm 1989; Huber
1999, 2004). We know that the Freetown Settlement was very instrumental in the
development of the restructured Englishes in West Africa (creoles and non-creole
varieties). This fact is not completely dissociated from the general indigenisation

of languages as Mufwene notes that

... the process of indigenization cannot be dissociated from the population
movements that bring the language to the new geographical space, which
entail adaptations of the newcomers both to the new ecologies of the host
populations and to cultural practices (including languages, if these survive)
brought by some of the other newcomers (Mufwene 2009: 354).

In our case, we can say that, since the settlers in Freetown came from different
places and with various restructured Englishes and were later joined by the
recaptives with many African languages, Freetown paved the way to the
subsequent linguistic adaptation of the restructured Englishes to what is today
Krio and its sister pidgin and creole languages in West Africa and beyond (in The
Gambia, Nigeria, Cameroon and Equatorial Guinea; see chapter four).

Apart from population movements, colonisation has also been seen as one
of the factors responsible for the indigenisation of European languages in Africa
and Asia (see, for example, Makoni 1993), a process which must be distinguished

from creolisation:

... the development of creoles underscores the fact that the emergence of
“indigenized Englishes” may be described likewise. Differences lie
especially in the fact that in the latter case the target language varieties have
been scholastic and transmitted artificially through teaching, whereas the
target varieties for creoles were transmitted naturally through interactions by
trial and error ... In both cases, the new speakers modify some features of
the target language, which amount to the local adaptations identified ... as
indigenization ... from the point of view of their outcomes, as divergence
and speciation into new varieties (Mufwene 2009: 356).

Thus, while the adaptations and the subsequent evolution of the restructured
varieties of English brought by the settlers into Krio may have happened through
naturalistic interactions in Freetown, the indigenised English varieties are a result

of English being taught in the classroom, since English continues as Sierra
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Leone’s official language of education and administration.

However, since languages are not only “complex adaptive systems” in the
sense that they are “constantly being reshaped to meet (the) communicative
needs” of those who use them, but they are also “influenced by the ecological
conditions under which they are put into use” (Mufwene 2009: 355; see also
Mufwene 2001), we can expect that the English language in Sierra Leone has
been reshaped or modified by its new speakers to meet their linguistic needs as
Mufwene indicates:

[R]egardless of whether the most salient structural features of the
metropolitan or scholastic varieties introduced to particular colonies are
standard or nonstandard, colonial varieties are marked by various degrees of
divergence from the original targets (Mufwene 2009: 356).

Essentially, therefore, one of the most important questions that this study seeks to
answer is the extent to which English has been adapted to the ecological
conditions in Sierra Leone considering the linguistic habits of the users of English
in Freetown. Indeed, indigenisation or the linguistic adaptation of languages in
new linguistic settings has to do with the linguistic outcome of the contact
between the different speakers of the new language. For Mufwene, the constant
contact of speakers leads to language evolution (Mufwene 2009: 355; see also
Mufwene 2001), either through contact of dialects of the same language or
through the mutual influence that normally happens when speakers of different
languages interact within the same socio-linguistic and socio-cultural milieu.

Hence,

The common evolutionary trend in the case of both “indigenized Englishes”
and creoles is that they have diverged structurally from their respective
standard / scholastic and nonstandard varieties targeted by the earlier
learners. Both are outcomes of indigenization as adaptation to new ecologies
under the communicative pressures of their new speakers and the substrate
influence of the languages previously spoken by these populations
(Mufwene 2009: 357).

Regarding the indigenisation of English, three characteristics can be deduced from
the above quote:

1. creoles and indigenised or non-native Englishes are structurally different
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from the parent and/or native English varieties;

2. creoles and indigenised or non-native Englishes are outcomes of linguistic

adaptation of either the standard or nonstandard varieties, and

3. creoles and indigenised or non-native Englishes are influenced by the

previous linguistic experience of their new speakers.
In essence, therefore, what we have today as Krio is an outcome of either the trade
activities of Europeans, more especially the English in West Africa in general and
in Sierra Leone in particular and/or the naturalistic interaction of the different
people (re)settled in Freetown from 1787 to 1863 with their different restructured
Englishes and other languages in the settlement (see chapter four; see also Holm
1989; Fyfe ed. 1991; Montgomery 1999; Huber 1999, 2004). Can we say then that
the English used by Sierra Leoneans present the three characteristics highlighted
above? If the answer is affirmative, the axiom that (some) Sierra Leoneans speak
British English then becomes untenable, unfounded and baseless (see Conteh-
Morgan 1997; see also subsection 2.3.6. in chapter two) because some other
varieties considered as native Englishes today (American, Canadian and
Australian varieties of English, for example) are “as indigenized as the so-called
“nativized Englishes” associated with former exploitation colonies” (Mufwene
2009: 357). The divergence from the homeland variety (British English) is due
mainly to the fact that these varieties have been adapted to the linguistic needs and
habits of their new owners and are greatly influenced by their previous linguistic
experiences irrespective of the fact that in some varieties these speakers are of
European descent (Mufwene 2009: 357). Hence, “the emergence of locally
characteristic linguistic patterns” (Schneider 2007: 5-6), the localisation and
acculturation of the homeland variety to meet the socio-cultural and socio-
economic needs of the new speakers become the norm rather than the exception
for both the indigenised and native varieties of English since “both ‘indigenized
Englishes’ and ‘native Englishes’ are outcomes of language contact” (Mufwene
2009: 357-358). Structurally, the same arguments can be given for both, that is,
substrate languages have played a major role “in determining what particular
features of the dominant language would normalise in the new speech

communities” (Mufwene 2009: 358).Where then does the difference lie between
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these varieties of English? According to Mufwene, to answer this question, we

should take into account

the varieties that were targeted by the new speakers (colloguial or scholastic
only), the extent of structural / typological differences between their
languages and those of the target language (determining how faithfully the
target could be learned), the mode of transmission (through normal,
naturalistic interactions or through the school system), the proportion of
native speakers relative to the learning populations, and the degree of social
integration of the populations in contact (Mufwene 2009: 358).

With regard to the above situation, the target for the Sierra Leonean users of
English is the scholastic English since the mode of transmission has always been
(and still is) through the school system. As for social integration, this is a fact that
cannot be assessed due to the low number of native English speakers in Sierra
Leone (be they English or Americans or other L1 speakers of English), a fact

which basically goes in line with Mufwene’s argument that

“indigenized Englishes” are so different from “native Englishes” because
they evolved in settings where their non-European speakers have interacted
more among themselves, in settings where they have always been the
overwhelming majorities, than with speakers of the metropolitan varieties
(Mufwene 2009: 359).

In fact, since (pre-) colonial days, there have always been very few British people
in Freetown for Sierra Leoneans to interact with. Finally, we can also say that the
languages of Sierra Leone, including Krio, to some extent, are structurally and
typologically different from English.

Having discussed the parameters / issues involved in the indigenisation of
English as outlined by Mufwene (2009) regarding English in North America, it is
clear that there is a Sierra Leonean English as we have argued above and in
consideration of the following:

1. English came to Sierra Leone through population movements starting from
the settlement of Freetown, missionary activities and colonialism and
mostly by people other than native speakers;

2. English is not an L1 for Sierra Leoneans born and raised in the country;
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3. English is neither a community language nor a home language in any part
of Sierra Leone;

4. English in Sierra Leone is acquired through the school system and has
been taught and is still being taught by people who have themselves
acquired English through the scholastic means and not through natural and
normal interactions;

5. English is used as an official state language and language of education and
hence used only by the (Western) educated elite;

6. English has been appropriated by Sierra Leoneans to meet their
communicative needs and has been influenced by the ecological
conditions of the country through localisation and acculturation;

7. The structural features of the English of Sierra Leoneans differ from the
parent and native English varieties and reflects linguistic adaptation of the
speakers’ L1, and

8. Socialisation in English is more among educated Sierra Leoneans and less
with native English speakers and happens more in formal professional and
business contexts.

Given the above situations of the English language in Sierra Leone, we now turn
to the theories of language contact and interference, and the concept of
interlanguage in relation to the acquisition and use of English in Sierra Leone.
These are juxtaposed with Mufwene’s competition-and-selection hypothesis in a
bid to determine (a) the role each individual speaker plays in language change, (b)
the relevance of (language) ecology to the evolution of a language variety and (c)

the most feasible features to be taken over to another language.

3.3. On language contact, interference and interlanguage

Language contact can be studied from various perspectives: language acquisition,
language production, the function of language in society, individual and societal
bi- or multilingualism, language change, among others (Weinreich 1953;
Thomason and Kaufman 1988; Thomason 2001, 2010; Myers-Scotton 2002;
Winford 2003, 2010; Matras 2009, 2010; Hickey 2010, among others). The

linguistic manifestations in these domains are what contact linguists study. As for
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this study, we seek to study the acquisition of English as a second language and as
an instrument of education in Sierra Leone, its consequent use in several contexts,
and, the subsequent linguistic effects that the language manifests. What then is
language contact and how does language contact manifest itself in a particular
language community?

Although Weinreich’s (1953) pioneering work signals language contact as
an academic discipline, it was not until towards the end of the twentieth century
that the area became recognised as an independent field of study (Inverno
2011:72; Swolkien 2014: 63ff; see also Holm 1988/89, 2000, 2004). Its
recognition was first in Pidgin and Creole studies and has now been broadened to
encompass “a wider language of contact phenomenon” which involves European
languages in similar restructuring processes and outcomes just as Pidgin and

Creole languages (Inverno 2011:72). For Inverno,

contact linguistics has only recently been established as an independent
academic discipline but the scientific study of language contact dates back to
the late nineteenth century ... when there was a surge in the study of contact
vernaculars as a means to counter-evidence the traditional claims in
comparative historical linguistics that language change was internally-
induced only and that hence language mixture was impossible (Inverno
2011:76).

Studies along the years have shown that language change is not only due to
internally motivated factors, external factors can as well propel change in
linguistic systems. This is why some researchers have considered contact
linguistics as a sub-field of linguistics which studies “the varied structures of
contact between languages, the phenomena that result, and the interaction of
linguistic and external ecological factors in shaping these outcomes” on both the
bi- or multilingual individual or group (Windford 2003: 5). For Swolkien (2014:
69 citing Oksaar 1996)

contact linguistics today is a wide-ranging interdisciplinary area which
studies language contact (on the macro-analytic level) as arising from
cultural, economic and political encounters between various ethnic
groups and on the micro-analytic level considers bi- or multi-lingual
individuals. Given the fact that 70% of the world’s population is multi-
lingual this, of course, calls for a re-thinking of most of the leading
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linguistic theories and methodologies which assume monoligualism and
homogeneity of speech community as the norm.

On this note, the individual bi- or multilingual speaker, the group of bi- and
multilingual speakers and the community in which they live are determining
actors or players in language contact processes, the outcomes and the directions of
language change.

For Windford (2010:170ff), there are two broad categories of contact-
induced changes: “those due to borrowing, and those due to what has variously

2 13 99 13

been called “interference”, “transfer”, “substratum influence

”” or “imposition”.
For our study, we concentrate on the second group —interference, transfer,
substratum influence and imposition phenomena—, the non-deliberate linguistic
carry-over of features from one language into another in language contact and
change, although we will not discard borrowing as an influential phenomenon in
language contact and change. The reasons are not far-fetched. In the first place,
the English language in Sierra Leone is acquired as a Second or Additional
Language in educational settings and as such, the influence of the mother-tongue,
interference, transfer and substratum influence which are usually associated with
second language acquisition (SLA henceforward), play a significant role
(Windford 2010:170). However, there is no clear-cut distinction between
borrowing and interference since both language processes are manifested in
situations of language contact and involve a source language (SL) and a recipient
language (RL) (see van Coetsen 1988, 2000; Aikenvald 2002). But given the fact
that this study concerns Sierra Leoneans’ use of English, which is an L2 in Sierra
Leone, the agents are second language users and as such they impose linguistic
features of their L1 while speaking the L2. This phenomenon is explicitly

explained here:

If the recipient speaker is the agent, as in the case of an English speaker
using French words while speaking English, the transfer of material (and
this naturally includes structure) from the source language to the recipient
is borrowing (recipient language agentivity) (van Coetsen 1998:3 cited in
Windford 2010:171)

But if the reverse obtains, when “the source language speaker is the agent, as in the
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case of a French speaker using his French articulatory habits while speaking
English” (van Coetsen 1998: 3 cited in Windford 2010: 171), this is known as
imposition. Consequently, borrowing in most cases involves just the lexicon rather
than structural aspects of the language. Since Sierra Leonean speakers of English
have other languages, including Krio (the intermediary lingua franca, an English-
lexified creole and the most widely spoken language in the country), and they are
more proficient in their L1s than we would expect them to be in English, the
transfer of linguistic features of the mother tongue and those of Krio of these
speakers to English is therefore expected.

Whereas Weinreich (1953) sees language contact as centred on the
bilingual speaker, Matras (2010: 66) considering current research in the field,
observes that “language contact is about the way in which linguistic systems
influence one another”. Hence, for him, “contact-induced language change is
consequently seen as change that is “external” to the language system” (2010: 66).
For Matras (2009: 1), language contact can be seen to be manifested in various
domains such as language acquisition, language processing and production,
conversation and discourse, social functions of language, language policy,
language typology and language change and hence, though controversially, Matras
(2009) observes that

‘Contact’ is, of course, a metaphor: language ‘systems’ do not genuinely
touch or even influence one another. The relevant locus of contact is the
language processing apparatus of the individual multilingual speaker and
the employment of this apparatus in communicative interaction. It is
therefore the multilingual speaker’s interaction and the factors and
motivations that shape it that deserves our attention in the study of
language contact (Matras 2009: 2).

On this note, one of the ways in which we approach language contact processes
and outcomes as regards the use of English in Sierra Leone is based on three
interrelated issues:

1) How educated Sierra Leonean speakers of English draw on the phonology

of their first languages while speaking English;
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2) How the structures of the first languages of Sierra Leoneans are carried
over into English, and,

3) Which phonological and structural features of Krio as the lingua franca
may be considered as primary causes, should we not be able to trace these
features in the current study to the first languages of most Sierra Leoneans.

Even though bi- or multilingual speakers have been known to take centre stage in
language contact issues, for Matras, “multilingual speakers do not ‘block’ or
‘switch off” one of their languages when communicating in another, but ... they
have full, complex linguistic repertoire at their disposal at all times” (Matras
2009: 5). It is this linguistic repertoire at the disposal of bilingual and multilingual
speakers that manifests itself each time they communicate.

Thomason (2010) is of the opinion that language contact has as its
principal factor, the interaction between speakers in a speech community: “face to
face” communicative acts of speakers through the transfer of linguistic features
from one speaker to another (Thomason 2010: 32). Thomason (2010: 34) outlines
the following as conditions for contact-induced language change:

1) Consideration of the receiving language (Language B) as a structural
whole

2) Identification of the source language (Language A)

3) Identification of the shared features in A and B (say in phonology and
syntax)

4) Confirmation that those features have existed in A for a long time; i.e., that
they they are not innovations

5) Identification of internal causes.

Although “there is often no clear-cut dichotomy between internally and externally
motivated change” and since we all know that “the agents of internally motivated
language change are native speakers of the changing language, or non-native
speakers who have a native-like fluency in the language” (Thomason 2010: 36),
the following are considered as the major social factors of contact-induced
language change (Thomason 2010: 36ff):

1) presence or absence of imperfect learning;

2) intensity of contact, and
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3) speakers’ attitude.

With regard to the linguistic factors, Thomason considers a) typological
distance between the linguistic systems; b) universally marked features, and c) the
degree of integration into the system. Thomason takes the interference
phenomenon in language contact a bit further. For her, the structural differences
between the languages in contact play a significant role in the linguistic outcomes:

In contact-induced language change, the degree of typological distance
between specific subsystems of a source language and a receiving
language helps to predict the kind of interference that may occur under
differing degrees of contact intensity (Thomason 2010: 40).

Given the fact that English co-exists with Krio, the English-lexified creole of
Sierra Leone which is the lingua franca and language of social integration in big
towns and cities in the country, we believe Krio’s phonological and structural
features are more easily transferred into English than say the other languages of
Sierra Leone given the intensity of the contact between the two languages in the
complex linguistic repertoire of Sierra Leoneans as bi- or multilingual speakers.
The analogical similarity between the two is another point to consider in the easy
integration of Krio linguistic features into English.

Hickey’s (2010) position on the issue of language contact does not seem to
differ from those of the researchers mentioned above. For him, “language contact
always induces change” and this has happened throughout history: “history does
not provide instances of speech communities which adjoined one another, still less
which intermingled, and where the languages of each speech community
remained unaffected by the contact” (Hickey 2010: 7). However, the nature and
degree of the contact determines how languages influence one another and the
direction the influence takes. (Hickey 2010: 7). Apart from distinguishing
between internal change (change within the systems of a language among
monolingual speakers in the same community) and external change (change
induced by contact through speakers of different languages), substrate and
superstrate languages (the power relation between languages in a community, the

latter being attributed more significance in terms of social status) (Hickey 2010:
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7ff), Hickey (2010), like Matras (2010), places the locus of contact on the

bilingual speaker and argues that

The communicative competence of the bilingual then includes making the
appropriate choices of structures for communication in given contexts.
Whatever the degree of awareness by bilinguals of the separateness of
their linguistic (sub)systems, the presence of competence in two
languages fulfils the precondition for the adoption of material from one
language into another (Hickey 2010: 9).

The adoption or rather the transfer of linguistic features from one language to
another is most crucial for unguided adult language learners. Giving the example
of adult uneducated Irish people shifting to English in the nineteenth century,
Hickey observes that “adult language learners of a second language use the
phonetic realizations of phonological units from their first language when
speaking the second” (2010: 11). How then can we explain what obtains in most
ESL contexts, where English is taught as a discipline in the educational system
and is the language of instruction almost throughout one’s education? The
following discussions on interlanguage guide us on some of the explanations
given both on contact and interference phenomena.

Introduced by Selinker in the 1970s (Makoni 1993; Matras 2009),
interlanguage (IL) "refers to a learner language™ (Makoni 1993: 97). For Matras
(2009: 74) an interlanguage "is an individual learner's idiosyncratic use of target
language structures, which may be variable in different contexts and of course
subject to change as the learning process continues”. Both Makoni (1993) and
Matras (2009) consider interlanguage to represent a developmental social and
psychological learning process of the L2 with a starting point and a proficiency
stage (Makoni 1993: 97; Matras 2009: 74). Traditionally, the language of the
learner has been classified as an ‘incomplete’, ‘defective’, ‘'deficient’,
‘approximative’, and ‘transitional’ version of the target language (see Makoni
1993: 97; see also Matras 2009: 74). Against this traditional school of thought, the
alternative approach sees IL as a product of four main factors: (1) the L2
learning/acquisition environment, (2) the influence of the learner's L1 and/or
recently acquired languages, (3) the learner's variety of the L2, and (4) the

learner's developing variety of the target language (Makoni 1993: 97; Matras
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2009: 74). These factors contribute immensely to the development of, and
proficiency in, the target language. These factors equally manifest themselves in
what has been considered as 'transfer' or 'cross-linguistic influence' (Makoni 1993:
97). This alternative to the traditional approach ensures a positive view of the
learners’ communicative and linguistic experience and their “creativity in
adapting and re-shaping elements of the target language to their own
communicative needs" (Matras 2009: 75; see Mufwene 2001; see also Schneider
2007), especially if the acquisition environment is formal and not naturalistic and
if the learner has to deal with a typologically different language in a second
language learning/acquisition context (Makoni 1993: 97).

Despite the influences L2s are susceptible to, or rather the susceptibilities
of ILs to influences, learner languages are said to be systematic, capable of
constituting idiosyncratic features on their own irrespective of the fact that an IL
has been considered as a continuation of the learning process (Makoni 1993: 98;
Matras 2009: 75). This systematicity of ILs, though doubtful for some researchers
like Makoni (1993: 98), for example, has been compared to a certain degree to the
systematic nature of adult grammars notwithstanding the extent and type of

systematicity. Makoni (1993: 98) maintains that

an adult native speaker's grammar may be systematic because of the
presence of a number of linguistic forms which function as variants of the
same form. A second language speaker's IL may have fewer variants of
the same form, but still may be systematic. In some extreme cases, it is
even doubtful whether much insight is gained by describing a learner's IL
as systematic, particularly if the same form is used in a number of diverse
forms.

The misgiving expressed by Makoni (1993) in the above quote regarding
systematicity in ILs is unsustainable just as the author conveys the
unsustainability of random variation expressed by others: "random variation is not
peculiar to IL, it is also found in adult grammars" (Makoni 1993: 98). If this latter
observation is looked into deeply, we should ignore Makoni's doubt that ILs are
not systematic and maintain that both adult native language production and
grammars are just as systematically deviant as ILs.

Another property of ILs that set them apart from adult grammars of native
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speakers from a psychological perspective is permeability. ILs are "easily
influenced by the speaker's mother tongue forms (transfer) and by over-
generalisation and incorporation of target language forms" because they are
permeable (Preston 1989: 105 cited in Makoni 1993: 98). Although the
permeability of ILs has been regarded as a "fiction" (Preston 1989 cited in Makoni
1993: 98), still this characteristic feature of ILs makes them porous to invasion
from other influences other than internal ones and, as such, unstable in production
and grammatical status since rules are constantly being revised in certain
proficiency levels and hence become widespread, particularly in the
developmental stages (Makoni 1993: 98-99). This is further buttressed by Matras
(2009: 75) when he observes that "interlanguages usually presupposes some
continuation of the acquisition process™ since in reality "language learning is often
characterized by learners failing to achieve full proficiency in the target language™
although they are usually able "to sustain successful and effective communication
init".

The success and effectiveness of the learner in maintaining meaningful
communication in the target language is socially triggered. Selinker (1972),
quoted by Matras (2009: 75) uses the term fossilisation, an alternative to transfer,
to refer to the cognitive mechanism which brings about "a non-target-like end-
state”. On this matter, we put into perspective Matras's observation regarding the

social factors which help produce fossilisation in second language acquisition:

Although fossilisation is normally viewed as the outermost limits of a
learner's achievement potential, one must bear in mind that positive social
factors may play a role in promoting fossilisation; thus, learners might lose
the motivation to expand their knowledge of the L2 once they are satisfied
with their own ability to communicate efficiently with others and once their
speech is understood and accepted by listeners (Matras 2009: 75).

These social factors, among them positive feedback in the presence of open and
explicit errors, may lead to the habitual adoption of errors, the use of substandard
forms and rules, unwillingness to restructure one’s language in the face of
corrections, or over insensitivity to negative feedback; in other words, to a state of
fossilisation or interlanguage stabilisation. Hence, the stabilisation of the

structural systems of the target language (phonological and morphological
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interferences), especially as second language acquisition, "is a fundamentally
different cognitive process” (Matras 2009: 75; see also Makoni 1993: 99).
Therefore, SLA is the only language learning process whereby the first language
plays a major influence. The influence of the L1 does not only provide the speech
of an individual with stabilisation features but also that of an entire speech
community, especially if the speech community or a sector of this community
shares the same L1 or if the target language is being acquired under similar social
conditions such as input, language use opportunity and feedback (Matras 2009:
76).

Another factor promoting interlanguage stabilization has to do with
community bilingualism "as each individual learner receives supporting feedback
from fellow learners of a similar background™ (Matras 2009: 76). Such linguistic
accommodation leads to collective interlanguage stabilisation, that is, a group or
speech community abandons their linguistic habits and shifts to another language
with 'shift-induced interference’, 'contact-induced language change' and 'imperfect
second language learning' rolling the dice with the ultimate linguistic outcome of
a new language variety or the structural modification of that particular second
language (Thomason and Kaufman 1988: 38; Matras 2009: 76-77). This is
particularly true in the case of creole language creation or formation and the
structural re-shaping or adaptation of European languages in Africa and elsewhere
with the more glaring example of 'New Englishes’ mushrooming all over the
world.

For Gass and Selinker (2008), “an interlanguage” (IL) is the language
system that learners create which should not be seen “as a deficit system, that is, a
language filled with random errors, but as a system of its own with its own
structure” (Gass and Selinker 2008: 14). The most important aspect of IL is that
“the learners themselves impose structure on the available linguistic data and
formulate an internalized system” (Gass and Selinker 2008: 14). Whereas the IL
system has numerous elements from the native and target languages of the learner,
there are other elements (novel forms) which do not originate from neither the
native language (NL) nor the target language (TL). These novel forms “are the

empirical essence of interlanguage” (Gass and Selinker 2008: 14).
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A crucial concept of interlanguage is that of fossilisation, “which generally
refers to the cessation of learning” (Gass and Selinker 2008: 14). Hence,
fossilisation has been defined as a linguistic form, feature and rule which has
become “permanently established in the interlanguage of a second language
learner in a form that is deviant from the target-language norm and that continues
to appear in performance regardless of further exposure to the target language”
(Unabridged Random House Dictionary of the English Language cited by Gass
and Selinker 2008: 14). Others (Long 2003, mentioned in Gass and Selinker 2008:
14) have considered stabilisation as a more appropriate concept in describing
learners’ language system given the fact that permanent cessation of learning is
difficult to pin down. However, we need to note that stabilised or fossilised forms
exist irrespective of the learners’ exposure to the target language.

Given the above definitions and characteristics of ILs, can we say then that
the English language in Sierra Leone is an interlanguage or a "new" type of
English? A part of the answer to this question has been provided in the preceding
section and a more sustained answer will be provided later in this and subsequent
chapters. However, looking at the contexts of the existence and use of the English
language as we highlighted them above (in the concluding part of the previous
section), the first part of the question is half-way answered. That is, given that (a)
English is acquired in Sierra Leone in the classroom through non-native speakers
who were themselves taught English from similar inputs, learners having very
little exposure or opportunity to use the language except in the classroom and its
related formal contexts (in most cases), and (b) the users of English in Sierra
Leone have other languages which have unguestionably influenced English
(particularly Krio), we determine these as the primary steps towards the
indigenisation or localisation of English in Sierra Leone (see Mufwene 2001,
2009; Makoni 1993: 101ff; Turay 2010; see also the preceding section).
Furthermore, considering the areas of use and range of purposes for the use of
English in Sierra Leone: language of instruction, official language of the state, of
parliamentary debates, of the media, of international co-operation and
communication, among other domains, we can deduce that English is a localised

language in Sierra Leone, especially in the urban areas. The majority of people
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who live in the rural areas use Sierra Leonean languages in their day to day
activities and as such they have very little contact with English; they use English
in strictly formal situations and on very limited occasions. Those in the urban
areas have a more privileged position in relation to the frequency of hearing and
using English (that is, those who can speak and understand English). In general,
we can say that English is not replacing any of the indigenous languages in Sierra
Leone in any noticeable way. From a sociolinguistic perspective, if any language
is replacing any (other) language(s) in Sierra Leone, it is Krio both in the urban
and rural areas because, as in other English-using countries in Africa, the English
language in Sierra Leone is used mostly in official institutional settings in urban
areas and in very formal contexts. This reality has led many researchers to declare
that English in Africa is used as a Second Language in urban settings and as a
Foreign Language in rural areas (see chapter two where literature on Anglophone
countries in West Africa proves this thesis; see also Makoni 1993: 102). On this

matter, Makoni's position on the Zimbabwean rural/urban dichotomy is very clear:

[ITn the rural areas, because of the homogeneity of the local population, very
little English is likely to be used or heard. In the urban areas English may be
heard over the radio and is used in the media. In the rural areas, radios are
rare, television, known, but hardly seen, and videos, virtually unknown. The
circulation of newspapers does not normally extend to rural areas. The
homogeneity of the rural population, and the absence of technologies, such
as radios, means the rural population's exposure to English is confined to the
classroom (Makoni 1993: 102).

The Zimbabwean sociolinguistic reality of English which Makoni describes
above, notwithstanding the existence of both native and non-native speakers in
Zimbabwe and the period when his article was written, is not different from the
typical English-using African country, especially if analysed from the non-native
speaker perspective as it obtains in Sierra Leone and other non-native English-
using African countries. Literature on the different West African English-using
countries highlighted in chapter two makes similar pronouncements. As such, the
question whether there is a Sierra Leone(an) English, an emerging/"new" variety
of English, can be ascertained and sustained from two interrelated perspectives:

(1) the formal existence of the language in the country two hundred and twenty-
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eight years since the establishment of Freetown as a settlement for freed slaves
who brought restructured Englishes to their new home would, under normal
circumstances, promote the evolution of localised/indigenised norms (see chapter
four and five for a discussion of this issue; Holm 1988/89; Huber 1999, 2004;
Hackert and Huber 2007; see also Mufwene 2001, 2009; Turay 2010); and, (2) the
"new" variety is restricted to urban areas and naturally excludes the rural areas,
where English is almost non-existent. The two factors mentioned above are the
reasons why Freetown is chosen as a case study. Regarding the localisation of
English in Sierra Leone, Freetown meets all the requirements necessary for the
indigenisation of the language in the country (see Makoni 1993; Mufwene 2001,
2009, 2010). We are of the opinion that a phonological and structural description
of the English language used by Sierra Leoneans in Freetown would give us an
insight into whether there is a systematic difference between the English of Sierra
Leoneans and that of other speakers or users of English around the world and
whether the Sierra Leonean type is stable enough to be regarded an emerging or
"new" variety, although the issue of stability has often been ignored in languages,

especially learner varieties (Makoni 1993: 103; see Turay 2010).

3.4. Some concepts on language change and variation from a
historical sociolinguistic perspective applicable to this study

Since we are not just looking at language change and variation in the English of
educated speakers in Sierra Leone but rather focusing on current linguistic
features which might set it apart from other Englishes mushrooming around the
globe with a view on the history of English in Sierra Leone, it seems of prime
importance to explain certain concepts about language change and variation as
conceived in (historical) sociolinguistics scholarship.

Whereas many linguists have tried to explain the causes of linguistic
change and more especially that regarding phonological change, yet no agreement
has been reached as to why languages change. The disagreements
notwithstanding, some schools of thought have pointed out that climate or
geographical location, racial or anatomical background, -etiquette, social

conventions and cultural traits, ease and simplification, foreign influence, desire
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to be distinct and social climbing and external historical events as principal
reasons why languages change (Campbell 1998: 283-285). Recent literature on
language change has divided the causes into internal (linguistic/language internal
explanations/factors) and external (social explanations/factors) (Campbell 1998:
286ff; see also Thomason & Kaufman 1988; Labov 1994; Hickey ed. 2010).

Internal causes, as the name implies, are

what human speech production and perception is and is not capable of —
that is, the internal causes are determined for the most part by the
physical realities of human biology, by limitations on control of the
speech organs and on what humans are able to distinguish with their
hearing or are capable to process with their cognitive make-up (Campbell
1998: 286).

Essentially, internal factors have a very strong relationship with human
physiological and cognitive make-up and is as such both physical and
psychological in nature. On the other hand, external factors, are both outside the

human biological structure and outside language itself:

They include such things as expressive uses of language, positive and
negative social evaluations (prestige, stigma), the effects of literacy,
prescriptive grammar, educational policies, political decree, language
planning, language contact and so on (Campbell 1998: 287).

Looking at the two types of language change, the internal and the external, we can
see that there is an interaction between the two. This is so because a change in one
linguistic system will affect the other systems. For example a change in the
production of a particular phoneme in a word will affect the perception of the
same. As Campbell puts it “a change in sound may have deleterious effects on
aspects of the meaning side of language, and a change in meaning/function can
have consequences for the sound system” (Campbell 1998: 287). How then can
we explain linguistic change?

Even though it is difficult to explain or predict the causes of language
change considering the multiple causes and conflicting or competing principles
postulated by researchers, the most realistic reason why languages change is to

meet the functional/communicative needs of languages (Campbell 1998: 295).
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People use languages to communicate with one another and in that process a
series of causes may trigger a change in the linguistic system. Therefore,
Campbell observes that

given that multiple causes frequently operate simultaneously in complex
ways to bring about particular linguistic changes, to explain linguistic
change, we must investigate the multiple causes and how they jointly
operate in some cases and compete in others to determine the outcome
of linguistic change (Campbell 1998: 297).

On this note, it is imperative that, in describing Sierra Leone English we have to
consider the multiple external and internal causes so that we do not invalidate
some causal factors and consider only those we are more inclined to accept as
valid reasons for the ensuing language features of the English of educated Sierra
Leoneans. We have to look at, firstly, social (external) causes before assessing the
linguistic (internal) causes.

For Milroy (1992), the history of human natural language has shown that
language is always changing. The way we use English today was not the same
way past generations used to speak or write it: the lexicon has changed, new
syntactic structures have come up and pronunciation has changed and is
constantly changing depending on one’s linguistic background and the milieu in
which English is spoken. Change is an inherent phenomenon in human language
and hence “there is no such thing as a perfectly stable human language” (Milroy
1992: 1). Just as change is an intrinsic characteristic of human natural language,
variation has also been seen as a fundamental aspect of language as “languages
are never uniform entities; they can be observed to vary geographically and
socially, and according to the situational contexts in which they are used” (Milroy
1992: 1). Although it is true that,

the equation of uniformity with structuredness or regularity is most
evident in popular (non-professional) attitudes to language: one variety —
usually a standard language — is considered to be correct and regular, and
others — usually ‘non-standard’ dialects — are thought to be incorrect,
irregular, ungrammatical and deviant. Furthermore, linguistic changes in
progress are commonly perceived as ‘errors’ (Milroy 1992: 3).

Tagliamonte (2012) indicates that for a language-variation—-and-change-oriented
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sociolinguist, what is traditionally regarded as error is “an indication of the
variable but rule-governed behaviour typical of all natural speech varieties”
(Tagliamonte 2012: 2), that is, “real language in use” for Milroy (1992: 66).

Given the above and given the fact that language internal structures are
incomplete without social reference or implication, we believe that language
change “is a product of speaker-activity in social contexts, which cannot be
wholly explained from within the properties of language systems themselves”
(Milroy 1992: 4). This position is equally reiterated by Labov’s doubt “whether
internal factors can be successfully separated from social factors” (Labov 1994a:
1). Although most times, when people talk about languages they think just about
the grammatical or structural aspect, language is much more than that. For Labov,
a language is “the instrument of communication used by a speech community, a
commonly accepted system of associations between arbitrary forms and their
meanings” (1994a: 9). It is a social activity used by people to communicate with
others and without speakers using a language, that language is either inexistent or
dead. This goes in line with Tagliamonte’s definition of sociolinguistics as “the
interaction between language, culture and society” and hence any study of
language presupposes or rather alludes to “a social connection because without
this human component language itself would not exist” (Tagliamonte 2012: 1).
We would therefore define Sierra Leone English as the variety of English used by
educated Sierra Leoneans in their day-to-day communicative acts within its
domains of use in the country. And while language is in use, speakers make use of
the solidarity constraint in language (Milroy 1992) with others in the community.
That is, they use language so that others can understand them. The prestige norms
are usually those of the upper-middle social class. And lower-middle class
speakers tend to speak or imitate those immediately above them as “linguistic
changes do not originate in the highest or lowest social classes, but in groups
centrally located in the socioeconomic hierarchy” (Labov 1994b: xii).

What then is language change? According to Labov,

Language change involves a disturbance of the form/meaning
relationship so that people affected by the change no longer signal
meaning in the same way as others not affected — older people in the
same community, or people of the same age in neighboring communities.
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The result is a loss of comprehension across dialects and ultimately,
mutual intelligibility (Labov 1994a: 9).

While these disturbances may be frowned at the beginning of the process of
language change, they become firmly rooted in the language along the years and
then consequently appear “as very natural and not defective” to the ordinary
speaker/user of the language (Labov 1994b: 4). It is only “traditionalists in
professional and editorials chairs” who would not accept these forms as they are
used in society (Labov 1994b: 4).

Milroy’s concept of “solidarity constraint” mentioned above can also
explain changes taking place within a community of speakers. In this way, for
example, any study of variation in the English pronunciation of Sierra Leoneans
should take into consideration that the English of educated speakers exists in a
socially distinct environment. The prestigious pattern here is not RP and therefore
Sierra Leoneans look up to other Sierra Leoneans for norms just as other speakers
of varieties of English look up to other speakers within their territories or
linguistic environments when speaking English. Milroy clearly puts it while

referring to the Belfast community:

we can suggest very plausibly that the so-called ‘prestige’ motivation to
adopt RP forms is overridden here by the solidarity constraint, which
requires the speaker to conform to local community norms rather than to
norms that are viewed as ‘external’ (Milroy 1992:14).

On this note, we can also say that educated Sierra Leoneans accommodate each
other using the local norms rather than external norms when speaking English to
one another. Hence, linguistic changes that may have occurred in the English of
educated Sierra Leoneans can be explained along the lines of “consensus on
norms of usage in a speech community” (Milroy 1992: 17). This is why at this
stage we look at speakers within the Freetown community even though we expect
them to display some variation since language use is heterogeneous (as is always

the case).

1 A more detailed study which will encompass all provinces and major towns and cities
will be taken at a later date.
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In conclusion, the study of Sierra Leone English this thesis pursues, will
consider the following tenets: (a) language is not only a mental and abstract entity,
but a social phenomenon; (b) “variation is inherent in the individual, the group,
the community, and beyond” (Tagliamonte 2012: 21); (c) whatever variations and
changes in a given language, be they phonological, morphological, syntactical or
semantic, are seen to be constrained in the grammar of the language and we
cannot describe the existing variables in a language without taking the grammar of
that language into consideration. Hence, just as phonological variables ‘“are
constrained by the grammar” (Labov 2001a: 84 cited in Tagliamonte 2012: 21) so
also are morphological and syntactic variables “constrained by semantic
distinctions and/or structural configurations whose development can be traced in

the history of the language” (Tagliamonte 2012: 21).

3.5. World Englishes, New Englishes and Postcolonial Englishes

"New Englishes™ have been referred to as consequences of British colonial policy
from a sociohistorical, cultural and political perspective (Makoni 1993; Crystal
1997, 2004; Schneider2007; Ugorji 2010). Makoni (1993: 103ff) highlights four
factors responsible for the emergence of "New Englishes™: British colonial
language policy, localisation, the teaching force, and pedagogical implications.
These four factors apart, "New Englishes™ constitute a new whole linguistic,

psychological and cultural experience. Ugorji (2010) is very clear in this respect:

New Englishes constitute phenomena in the material world and in
linguistic experience; and as entities, they are part of everyday
observations; as human behaviour, they are associated with human
cognitive systems especially with respect to the intuition of their native
speakers; and as cultural entities, they are acquired in a socialisation
process or learned and transmitted from generation to generation; and as
instruments, they address communication exigencies; and are vehicles of
cultures, cross-cultures and as socio-cultural ideologies (Ugorji 2010:
131).

In this sense, Sierra Leone English, as a New English variety, demonstrates the
linguistic and cultural experience of those who speak English in Sierra Leone; this

variety can be observed both from a cognitive perspective coupled with the fact
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that it is a communicative instrument that meets certain requirements and can be
used to express what is typically Sierra Leonean.

From a colonial perspective, Crystal (1997, 2004 cited in Schneider 2007)
narrates the processes that led to the global spread of the English language from
the seventeenth to the twentieth century which later culminated in the linguistic
revolution of the English language in the later part of the twentieth century. For
Schneider, this is “only part of the story” since English was considered in many
countries as a foreign language imposed by the British Empire considering that
the language was (and, possibly, is still) “alien to a substantial proportion of the
indigenous population and an unwelcome reminder and heritage of colonialism”
(Schneider 2007: 1-2). Schneider seems to question why (some of) these countries
did not abandon the use of this linguistic legacy at independence: “intuitively one
could have expected it to be abandoned as fast as possible after independence”
(Schneider 2007: 1). Despite all the negative ideas attached to the English
language as a language representing “foreign dominance and loss of political and
cultural sovereignty” (Schneider 2007: 2), the English language has stayed even

after independence and does not seem to go; hence, its indigenisation:

English has managed to stay, not only in formal and official functions; it
has indigenized and grown local roots. It has begun to thrive and to
produce innovative, regionally distinctive forms and uses of its own, in
contact with indigenous languages and cultures and in the mouths of both
native populations and the descendants of former immigrants, making
ever deeper inroads into local communities (Schneider 2007: 2; see also
Mufwene 2009).

While one may not dispute the fact that English has become one of the
indigenous, native or “common” languages, through adaptation and appropriation,
of those who speak this universal language, one thing is much more evident: that
is, the indigenisation of the English language in its different ecologies has
diversified the language in its phonological, lexical and syntactic components.
This can be noticed listening to two speakers of English from two different
English-speaking or English-using countries due mainly to the development of
indigenous and regional varieties which most times compromises intelligibility

(Schneider 2007: 2, 8). This diversification does not only involve countries where
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English is spoken by descendants of ‘English settlers’ or ‘English immigrants’ in
the USA, Canada, Australia and New Zealand but also countries (such as Nigeria,
Ghana, Sierra Leone, Kenya, Uganda, etc.) where English has taken a more
formal or official status before and after these countries gained their independence
from Britain. With the former group, the variation involves dialect contact since
there was “contact between immigrants of various social and regional
backgrounds” (Schneider 2007: 4). The linguistic variation becomes even more
evident when one takes a closer look at users from the latter group of countries.
Hence, the postcolonial perspective of the English language maintained by
Schneider who states that Postcolonial Englishes “are products of a specific
evolutionary process tied directly to their colonial and postcolonial history”
(Schneider 2007: 3).

As for the relationship of the history of colonial and postcolonial Sierra
Leone with the evolution of English as a state and official language of education,
politics, administration, business, international communication and its consequent
indigenisation, chapters four and five seek to provide answers to this question in

considering that

what counts here is not the colonial history or the former colonial status
of a given country per se, and also not specifically British connection, but
rather the type of contact situation caused by these historical
circumstances, the expansion and relocation of the use of a single
language to new territories where a characteristic type of language-
contact situation evolves (Schneider 2007: 3-4, 2003: 235).
That is, these chapters (four and five) will trace the relocation of English to Sierra
Leone, the contact the language has had with other languages in Sierra Leone as it
is adopted and appropriated, the use of the language in education in Sierra Leone
and the language policies implemented so far with regard to the prominence of
English or other languages. This also reminds us of the fact that postcolonial
Englishes should be seen as a field of linguistic investigation both from general
and specific cases (Schneider 2007). What are then Postcolonial Englishes (PCE)?
Does the English spoken and used by Sierra Leoneans qualify as a Postcolonial
variety of this universal language? If so, what characteristics does it share with

other PCEs? If no, how different is Sierra Leone English?

138



A Roadmap to Sierra Leone English

Postcolonial Englishes are varieties of English “shaped and determined by the
sociohistorical conditions of their origins and by the social nature of man”
(Schneider 2007: 8). These two factors —(a) the sociohistorical conditions that
shaped PCEs and (b) the social nature of human beings— will become essential in
this study of SLE, and their assumption will lead to a positive answer to the
preceding question about the consideration of SLE as a postcolonial variety.
Firstly, the sociohistorical facts surrounding the Freetown settlement, which is the
birthplace of English in Sierra Leone, point to to varieties of English that were
brought, shaped and developed by circumstances different from those where
“native” English people were settled in or emigrated to (the case of North
America (USA and Canada), New Zealand and Australia). The people who were
settled in Freetown were not native speakers of English in the strict sense of the
word (see chapter four). In fact, the English they brought has been analysed as a
restructured variety (see Holm 1989; Fyfe ed. 1991; Montgomery 1999; Huber
1999, 2004; Hackert and Huber 2007). The second fact is that the English
language is an educational acquisition in Sierra Leone which raises the possessor
to the upper social, political and economic echelons of society due to its special
position in the state and its role in the educational system (Schneider 2007;
Spencer, ed.: 1971). That is, all those who speak English in Sierra Leone acquired
the language through the school system and use the language with others who
also acquired the language through the same means; these include family
members, friends, colleagues and acquaintances.

With respect to the fact that man is a social animal, we should expect Sierra
Leoneans who speak English to be more closely associated with other Sierra
Leoneans with whom they communicate in English than with people whom they
are less likely to interact with on a regular basis and as such we should expect
Sierra Leoneans who speak English to “accommodate and adjust their speech
forms to those of their friends and neighbors to express solidarity, which is the
reason why there are dialects and varieties of languages” (Schneider 2007: 8; see
also Mufwene 2001: 146-147 cited above). After all, we humans associate with
those around us and as such the way we speak languages “depends upon and at

the same time signals an individual’s background” (Schneider 2007: 8). This
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implies that Sierra Leoneans who speak English should be able to speak a variety
that betrays their Sierra Leonean background (consciously or otherwise) just as
we are able to distinguish an American from a British or Australian hearing them
speak English. This is evidently framed by Schneider, thus: “in most instances, as
soon as a person starts to speak, listeners will be able to roughly assess where the
speaker grew up, in which social circumstances, how formal or casual is the
speech situation being framed” (Schneider 2007: 8).

According to Schneider (2003, 2007), the emergence of New Englishes
and their consequent synchronic differences can be explained from a diachronic
perspective (Schneider 2003: 235). Although the linguistic growth of these new
varieties of the English language are as a result of the "colonial expansion of the
British Empire” to the different parts of the world (Schneider 2003: 235), the
linguistic relevance of these varieties has more to do with the new linguistic
situation that developed during the era of colonialism coupled with the
postcolonial implications (Schneider 2007) than with the colonial context per se
through which they evolved. That is, we cannot talk about New Englishes or
Postcolonial Englishes without making reference to the sociohistorical and
sociocultural contexts that brought them into existence, viz: the colonial history of
the English speaking/using country in question and the languages with which
English came into contact through individual speakers.

Therefore, although the colonial expansion of Britain propelled the
linguistic scenario, we are concerned here with the linguistic consequences of
these historical contacts including the relocation of varieties of restructured
Englishes to Sierra Leone and the typical language contact that evolves
(Schneider 2003: 235, 2007: 3-4 cited above). On this note, the colonial history of
Sierra Leone or the relation between Sierra Leone and Britain are important only
from a sociohistorical and/or sociocultural context. What we explore in this study
is the contact situation that arose first with the arrival of the settlers with their
restructured Englishes and African languages and then the consequent linguistic
implication with the declaration of Freetown as a British colony and the
subsequent declaration of the rest of Sierra Leone as a British protectorate. These

historical facts manifested themselves in different contact scenarios: economic,
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political, religious, cultural, educational and linguistic; all of these contacts
culminated into various stratifications and differentiation. While all the other
contacts are important, our focus is essentially the linguistic contact and the
ensuing effects as regards the introduction and use of English first in Freetown
and then in Sierra Leone as a whole taking into consideration the fact that
language is an important instrument of communication in any given society (see
chapter four and five). This position is further manifested in the different ways
language is transmitted and acquired from generation to generation, either through
the normal (informal acquisition) or scholastic (formal classroom transmission)
means. While it is a linguistic fact that Krio is an offshoot of the linguistic
situation of pre-colonial and colonial Freetown, it is to be explored whether Sierra
Leone English is an outcome of those two periods including the scholastic context
through which English is acquired in Sierra Leone. We know that the
sociolinguistic situation in Sierra Leone is a complex one considering the
multilingual nature of the country: various indigenous languages including Krio
exist side by side and these (especially Krio) co-exist with English (no matter the
minimal nature of the co-existence of English with the other indigenous Sierra
Leonean languages). However, considering Gupta (1997 cited in Schneider 2003:
235), and taking into account the colonial history of the country, which label best
describes the role of English in Sierra Leone: “monolingual ancestral English”,
“monolingual contact variety”, “monolingual scholastic English”, “multilingual
contact variety” or “multilingual ancestral English’*?

The various models which have been proposed to describe and explain the
different varieties of English worldwide (see subsection 2.2.) have considered the
disparate linguistic and colonial history of the English speaking world, with the
exception of the English speaking countries in the Caribbean where English is
considered a Second Dialect - ESD - (Gorlach 1991b: 12 cited in Schneider 2007:
13).

There seems to be a general consensus that most ex-colonies of Britain use
English as a Second Language with a prominent official role in politics,
education, jurisdiction and other such important domains notwithstanding the

existence of strong indigenous languages (Schneider 2003: 237). They, therefore,
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fall under the monolingual scholastic English group. SLE is not an exception to
this trend. What is more interesting is the fact that English co-exists with Krio (an
English-based creole language) in Sierra Leone, especially in Freetown. While
some researchers have maintained that "creoles are actually dialects of their
lexifiers" (Schneider 2007: 11; see also Mufwene 2001), we need to understand
that both language varieties, Postcolonial or New Englishes and their creoles,
whether in West Africa, Asia or on the Caribbean Islands, irrespective of the
varying circumstances that brought them into existence, are products of language
contact and as such there is some amount of relationship between them, especially
as both contribute to the sociolinguistic reality of the countries where they are
spoken (see chapter six).

Regarding the notion of nativeness and consequently norms of correctness,
whether or not Sierra Leone English can be classified as monolingual scholastic
English, the ENL, ESL and EFL dichotomies further put users of English in Sierra
Leone into the ESL category (the Outer Circle according to Kachru's classification
of World Englishes) when we consider the political, sociolinguistic and
pedagogical matters of the language in the country. In essence, monolingual
scholastic English is just another name for ESL/Outer Circle. The native and non-
native speaker dichotomy has further complicated the theoretical approach to New
Englishes (this is a point that we shall address later on in this and the subsequent
section). However, while "the traditional view holds that only native speakers
fully command a language and have proper intuitions on its structural
properties”(Schneider 2007: 17; see also Kachru 1997: 4-5 cited in Schneider
2003: 238), some users in the ESL/Outer Circle countries have qualified as
functional native speakers, whereas those in the ENL countries have been
regarded as genetic native speakers.

When we put the political and sociolinguistic aspects aside, we are
confronted with norm orientations in the teaching aspect of the English language
in all English-speaking or English-using countries. Given (a) that "all language
users and varieties are functionally adequate in their respective contexts and
internally well-structured” (Schneider 2003: 238); (b) that "PCEs emerge and are

spoken in sociolinguistically complex circumstances, and they are therefore
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characterized by a high degree of variability” (Schneider 2007: 17), and (c) the
existence of other indigenous languages in contact, whose norms should be
adopted by teachers of English in Sierra Leone, especially as we know that Britain
and the other ENL varieties have been considered as the ‘centres' of correctness
while ESL varieties and consequently New Englishes have been relegated as
'peripheral’ with negative perception towards them? We know that “it takes a very
long time —generations or even centuries— for regional speech differences to
emerge, stabilize, and become recognizable in the public mind" (Schneider 2007:
9), but has the existence of the English language in Sierra Leone for more than
200 years not been able to mould an internally well-structured language variety
that is capable of determining notions of a stable variety of English?

In the following sub-section we look at the “Dynamic Model”, the
evolutionary cycles of New Englishes following Schneider (2003, 2007), and

show SLE evolutionary development taking the model into consideration.

3.6. The evolutionary phases of New Englishes

Based on the concepts of language contact, ecology of language evolution and the
principles of competition-and-selection and language indigenisation (see
Thomason 2001; Mufwene 2001, 2005, 2009: Hickey ed. 2010), the five-phase
“Dynamic Model” or the evolutionary cycles of PCE developed by Schneider
(2003, 2007) subscribes to the fact that "speakers keep redefining and expressing
their linguistic and social identities, constantly aligning themselves with other
individuals and thereby accommodating their speech behavior to those they wish
to associate and be associated with" (Schneider 2007: 21; see also Milroy 1992;
Labov 1994; Campbell 1998; Tagliamonte 2012). How does this happen? A
straightforward answer would be: World Englishes, New Englishes and PCE are
developed, shaped and spoken/used in bi- or multilingual settings, as such in
language contact situations (Schneider 2003: 335; 2007: 21),

by people with a variety of ethnic origins and linguistic histories, in
forms which are shaped not only by regional and dialectal
diversifications but also by complex processes of language contact and
also dialect contact, new social environments and discourse contexts
(Schneider 2003: 335).
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Essentially, language contact and language ecology roll the dice for the evolution
of the various Englishes around the world. We, therefore, put into perspective the
‘Dynamic Model’ of Schneider (2003, 2007) for the evolution of Sierra Leone
English as we juxtapose it with the historical process starting with the restructured
Englishes brought to Freetown by the early settlers and the sociolinguistic setting
which determines its use in Sierra Leone today.

Before looking at this five-phase model, let us quickly put into perspective
some of the developmental patterns of English as presented by Schneider (2010).
We need to state at the outset that the evolution of Sierra Leone English follows

the normal path as other PCE:

English was transported to new locations, introduced into regions where
other indigenous languages had been spoken, by English-speaking
traders, missionaries and settlers. World Englishes had been shaped by
the contact between English-speaking migrants and local, resident
populations who, initially in any event, had no choice in the matter
(Schneider 2010: 373).

Hence, English was brought to Sierra Leone by traders, the settlers and the
Christian Missionaries most of whom did not speak English as a native language
even before the country was officially colonised (see chapters four and five).
Crucially for the evolution of English and Krio, the locals and the traders, and
later the settlers, had to relate with one another and this propelled the development
of what is regarded as West African English and Krio and its consequent spread
through missionary activities to other West African countries and beyond.
However, during the colonial period there was an unequal relationship between

the locals, settlers and the representatives of the British Empire:

The representatives of the British Empire were the carriers of political
power, explicitly or implicitly, and dealing and trading with the
Europeans meant new opportunities, so from the early days of colonial
history, a knowledge of English promised a share in these attractions for
indigenous people (Schneider 2010: 273).

This new linguistic situation initiated the emergence of contact forms of English

which, in the case of Sierra Leone, had already begun with the traders and the
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settlers’ restructured varieties of English in Freetown and its environs (see
chapters four and five). Hence, the transfer of pronunciation habits, the lexicon
and sentence patterns from the indigenous languages into English became the
norm especially as many people became interested in the new language and were
taught by other people who were not native speakers of English. This gave origin
to the appropriation, transformation, the birth and nativisation of a New English
(Schneider 2010: 373-374).

Apart from the complaint tradition of educated speakers of English in the
countries that have adopted English as one of their languages, this deploring and
deficient new linguistic property of an indigenous population with their own
languages (see Pemaghbi 1989 for the case of Sierra Leone; see also chapter two) is
adopted and spread “gradually until even policy-makers accept it” (Schneider
2010: 374). This is so because the English language is only used as an official
language of administration and education as we show in chapter two vis-a-vis the
different English speaking West African countries. Consequently, its spread is
conditioned by the indigenous/local models “rather than through the adoption of
so-called ‘native-speaker’ models” (Schneider 2010: 375).

A recurrent developmental pattern which we should mention here is the
fact that there was social distance between the newcomers and the local people,

whereas the missionaries established a close relationship with the locals:

Missionaries tended to live together fairly closely with indigenous
population, and thus provided linguistic models. Settlers usually built
their own communities, largely separate from indigenous populations,
and the relations between them soon tended to be marked more by
competition than collaboration — which implied distancing, seclusion and
even outright hostility (Schneider 2010: 375-376).

This was evident in the Freetown settlement: there was total distance between the
settlers and the indigenous people of Freetown and even among the different
settler groups themselves (see chapter four for a discussion of this issue).

Another developmental pattern worth mentioning is that related to the type
of rule introduced by the British Colonial system. The ‘Indirect Rule’ system
which the British introduced in the colonies, especially in Africa, where

“indigenous power structures were recognized” and “local leaders were educated
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in British institutions with the intention of making them friendly to British
interests” ensured the ensuing language contact situation (Schneider 2010: 376).
When the British left at independence, political power was given to the fortunate
educated groups, but “genuinely British speech models” became more scarce and
“the language-teaching duties and the role as linguistic models fell more strongly
upon local speakers of English” (Schneider 2010: 376). What linguistic features,
then, do we expect such English varieties to have?

According to Schneider (2010: 376ff), varieties of English around the
world display fairly different linguistic features —in phonological, lexical and
syntactical levels— due mainly to contact effect with the indigenous languages in
each country. However, some of these features cut across regional and continental

boundaries:

More interestingly, and perhaps surprisingly, many similarities have also
emerged from all these contact processes, despite all differences in input
languages and varieties, and in their respective historical and social
settings (Schneider 2010: 377).

Some of these similarities are outlined in Schneider (2010: 377- 379) and are
summarised below:
(1) Koinéization: “an intermediate, middle-of-the road variety” which is like
all the dialectal forms of a variety spoken in a particular country.
(2) Emergent bilingualism: in the absence of a common language, a lingua
franca, in a particular community, people tend to shift to each other’s
language in situations of language contact. However, the language of the
group which wields more political power tends to be the language that the
lower-status group will acquire. In this case. English tends to be the language
that promises one an upper social status.
3. Substrate transfer: bilingualism is a result of language acquisition. In the
process of acquiring a second language, one’s linguistic background and
habits are manifested through the transfer of features which are inexistent in
the target language. Some local lexical components are also transferred.
4. Sequence of contact effects: the area that first signals contact effects is the

lexicon: “words travel easily” (Schneider 2010: 377). Words denoting place
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names, designations, plants, animals, local customs and cultural objects are the
first to be noticed in the target language followed first by phonological
transfer and then grammatical structures, which are the last to be influenced.

5. Contact effects in line with cline of contact intensity: the intensity of social
contacts will determine the previous sequence of effects. If the contact is
superficial, only the lexicon is transferred/borrowed. An intensive contact will
result in morphological and structural transfer.

6. Structural nativization: when all of the above have obtained, the wheel
propelling “the evolution of a ‘New English’” completes its motion; a new
language variety is born: “a new dialect of English ... has been ‘nativized’ or
‘indigenized’” (Schneider 2010: 378).

7. Adoption of indigenous forms: in countries where there are native speakers
of English, these innovative forms of indigenous speakers of English, are
adopted by native speakers with the exception of grammatical forms which are
reluctantly accepted.

8. Appropriation of innovative linguistic forms for social purposes: words and
sounds are more easily accepted and hence are used socially. These features
show a mark of membership or “a symbolic expression of attitude” and
“signals a desire for social solidarity” (Schneider 2010: 378-379).

Therefore, despite the variations among the PCE caused by the type of
colonisation instituted and the consequent historical facts of each English-using
country, there are many similarities in the process of transplanting a language
from one region/country to another. In fact, Schneider (2007: 21ff) outlines a five-
phase ‘Dynamic Model’ which describes “the developmental process and, its
constituent elements, emphasizing those aspects which are most widely shared
and observable but also at times suggesting characteristic modifications”
(Schneider 2007: 29). This model can be convincingly applied to the history of
English in Sierra Leone, which follows the principal process in the evolution of
PCE: that dealing with settlers and indigenous groups, although the settlers in the
case of Sierra Leone brought with them restructured varieties rather than native-
speaker varieties of English (see Holm 1989; Fyfe ed. 1991; Montgomery 1999;

Huber 1999, 2004). Hence, the Freetown settlement also witnessed the
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reconstruction of the “us” and “them” group identities (Schneider 2007: 29; see
also chapter four and five). The sociohistorical facts that led to the evolution of
English in Sierra Leone have to be made clear before we explore present day
Sierra Leone English because, as Schneider puts it,

In the beginning, a group of settlers in a foreign land consider themselves
as an extension of the “us” of their country of origin, clearly separated
from the “other” of the indigenous population of their country of
destination. In the course of time, however, for one reason or another, in
the settler community bonds with the former homeland weaken and are
gradually dissolved, so that in their eyes the country of origin turns into
an “other”, while a new, regionally based construction of “us”, gradually
incorporating the indigenous population is being developed (Schneider
2007: 29-30).

The establishment of the Freetown Settlement in 1787, the evolution of West
African English and Krio and its sister Pidgin and Creole languages in the region
and beyond from the restructured varieties and the consequent development of

nationhood in Sierra Leone are all interconnected. This is well-captured here:

Typically after having shared the land for many decades and even
centuries, both groups recognize that this need to co-exist will continue
for good, and they move more closely towards each other, both socially
and linguistically ... and it also typically involves a stage of nation-
building intended to diminish ethnic boundaries and to develop a pan-
ethnic feeling of nationhood (Schneider 2010: 381).

Cultural and linguistic differences lead to mutual recognition and understanding
and subsequently to nationhood, social moves that will be discussed in the
subsequent chapters. We cannot forget that PCE are “identity-driven”, and this
justifies a diachronic study which must necessarily precede a synchronic one. In
this thesis we propose such study for SLE in order to put into perspective

Schneider’s views who states inter alia that

(1) Extralinguistic factors, like historical events and the political
situation, result in (2) characteristic identity constructions on the sides of
the parties involved. These, in turn, manifest themselves in (3)
sociolinguistic determinants of the contact setting (conditions of
language contact, language use, and language attitudes), which,
consequently, cause specific (4) structural effects to emerge in the
form(s) of the language variety/-ies involved (Schneider 2007: 30-31).
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The four processes — the historical events around the Freetown Settlement, the
construction of the Freetown society (people, languages, organisation), the
ensuing sociolinguistic determinants which propelled the evolution of a
characteristic variety of English and Krio, both of which spread to other West
African countries and beyond (The Gambia, Nigeria, Cameroon, Equatorial
Guinea) — coupled with the “ethnographic ecology” of the then Freetown
Settlement should be made clear before a discussion of present-day Sierra Leone
English. Considering the fact that Sierra Leone English as it is today is the
outcome of “sociolinguistic conditions of language contact, linguistic usage and
language attitudes” (Schneider 2010: 381) processed and moulded in the Freetown
Settlement, let us now briefly look at the five-phase ‘Dynamic Model’. Each
phase has four different levels: socio-political background, identity constructions,

sociolinguistics conditions and linguistic effects.

Phase one - Foundation (Schneider 2007: 33-36)

This phase signals the coming of a group of people and with them a new
language. Even though the number of the migrants or settlers may be
insignificant, the fact that they can use their language among themselves is very
important. Their relationship with the indigenous people is at first not very
friendly and the newcomers consider themselves superior due to their educational,
military or any other type of social status they enjoyed and local population might
seem to lack. The seemingly friendly relation would soon become violent because
of the way the settlers might want to control the local population.

This consequently sets in the recognition of each other’s existence and
hence the distinct character trait of each group is clearly manifested. The settler
group would want to reign over the indigenous group as they see themselves as
representatives of a superior power as well as wanting to establish a cultural copy
of the modus operandi of their homeland. The indigenous group, as the rightful
owners of the territory, would resist this.

Given the fact that both the settler and the indigenous groups have

different languages, the sociolinguistic situation that manifests itself is an
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interesting one. Settlers are normally brought from different dialect groups from
their homeland and this ensures dialect contact among the settlers. The interaction
between the settlers’ groups and the indigenous groups set the language contact
wheel in motion. The limited contact between the settlers and the indigenous
group at the beginning is supported by the fact that the settlers, conscious of their
power (military, cultural, political and otherwise), do not bother to learn the
language of the indigenous people. On the contrary, some elements of the
indigenous group tend to learn the language of the settlers. Sometimes, the locals
are forced to learn the language of the migrants to serve as interpreters. This sets
in L2 acquisition and minimal bilingualism.

Consequently, “koiné€ization, incipient pidginization and toponymic
borrowing” become the three linguistic effects of the sociolinguistic reality that
obtains. Linguistic accommodation sets in as a “middle-of-the-road” variety of the
different dialects with a “phonetically or grammatically intermediate
“interdialect” form” is made possible (Schneider 2007: 35). The indigenous
languages would relatively not influence the language of the settlers at this stage.
Original names for places are mostly retained from the local languages.

This phase, in the context of Sierra Leone, would contextually be
explained as the coming of the Europeans to West Africa, in general, and to Sierra
Leone, in particular during the slave trade, followed by the establishment of the
Freetown Settlement, the declaration of Freetown as a British colony and the

subsequent Missionary activities. Sections 4.2 and 4.3 discuss this phase in detail.

Phase two — Exornomative stabilization (Schneider 2007: 36-40)

At the inception of this stage, there is seeming political stability under foreign
influence, in our case, Britain. Colonies or dependent territories are officially
established. English, in this case, serves as the language of administration and
education, and a small number of native speakers are there as expatriates.

Interestingly, the colony, as it is now known,

serves the purpose for which it was founded —accommodating new
settlers and providing agricultural lands; serving as an outpost for trading
activities, for the military, or for missionary activities; securing political
control and naval routes; providing a dumping ground for criminals and
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other folks unwanted at home (Schneider 2007: 36).

The aforementioned activities require more land and an expansion of the territory
of the colony and consequently more contacts with the indigenous population.
This also ensures a significant number of the indigenous population seeking
contacts with the colonisers as a means to “advancing their status or economic
prosperity” (Schneider 2007: 37).

Settlers begin to have mixed identity: settler-cum-local. Mixed marriages
produce “children of mixed ethnic parentage” and hence these children “develop a
hybrid cultural identity” (Schneider 2007: 37). Members of the indigenous
population who have knowledge of English begin to feel more competitive than
those in their group who do not have this new linguistic wealth. Segregation
enters the indigenous community as those who speak English associate more with
the Europeans or settlers.

Bilingualism spreads as more and more indigenous members become
familiar with English and are competent in, at least, one of the local languages.

Interestingly,

For the indigenous population a command of English gradually turns into
an asset, opening roads to higher status or specific commercial options.
Especially in exploitation colonies schools are established to train an
indigenous elite in English and European manners, to produce a stratum
of indigenous people expected to assist the British in maintaining their
dominance and in ruling the country (Schneider 2007: 38).

Consequently, the English language and its culture were spread among the local
community as the highest achievement of civilisation. During this stage, linguistic
correctness is of limited importance and a “learners’ interlanguage, enriched by
indigenous vocabulary and interference patterns” sets in (Schneider 2007: 38).
The settlers equally get exposed to both indigenous languages and the varieties of
English growing among the indigenous users of English.

The growing cultural and linguistic contact among the different groups
influenced “the linguistic system(s) of English” firstly on the lexical level with
slow inroads on the syntactic and morphological levels as well (Schneider 2007:

39). The English language is now moving toward a local language variety and in
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some contexts ... ecological conditions are such that already at this stage
stable and expanded pidgins develop and creolization occurs. Within the
Dynamic Model this is regarded as one pole of a continuum of contact-
induced effects of varying intensities (Schneider 2007: 40).

A new language variety is born.

Given the fact that Freetown was declared a British Crown Colony in 1808
and Fourah Bay College was established in 1827, we could designate this period
as the beginning of this phase, even though it can be joined with phase one taking
cognizance of the fact that there was some amount of organisation in Freetown
before it was declared a British Crown Colony. The declaration of the rest of the
country as a British Protectorate in 1896 and the expansion of education and the
consequent interethnic relations among Sierra Leoneans and representatives of the
British Crown gave a stronger impetus for the birth of Sierra Leone English taking
into consideration the intensity of the contact between those who speak English
and the other languages that were in existence and in contact with English in the
whole country. Considering also the fact that the early settlers brought with them
some restructured varieties of English, this phase could be seen as the phase that
brought English to Freetown. The contact with the indigenes and the other
Recaptured Africans that were brought to the settlement paved the way for
language contact and the ensuing Pidginization and Creolization of these
restructured Englishes. Discussions in sections 4.4, 5.1 and 5.2 should throw more

light on this phase.

Phase three - Nativization (Schneider 2007: 40-48)
As the most significant phase, “cultural and linguistic transformation” takes root
at this level. The different groups in the country realise that transformations are
taking place at various levels: traditional, identity, socio-political
associations/groups are formed, a combination of the old and the new is created
and language use “becomes a major practical issue” (Schneider 2007: 41).

At this stage political independence is gained and a semi-autonomous state
is created and the difference between the indigenous and the settler groups is

reduced although “differences in cultural backgrounds, ethnicity, language,
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prosperity, and lifestyle, and also status and political power are not wiped away
all of a sudden, but they are gradually reduced in importance” (Schneider 2007:
41). The initial boundaries between “us” and “others” become blurred and both
become “us” as the different groups approach each other for the good of all.

Since “political independence is a precursor of linguistic independence”
(Greenbaum 1996a: 11 cited in Schneider 2007: 41), linguistic development takes
place as regular contacts at all levels are maintained by all groups. Likewise,
linguistic acculturation and assimilation occur as more and more indigenous
people look up to English as the language of national integration and international
communication. We equally witness the beginning of the complaint tradition as
people complain of the deteriorating standard of English.

English is structured at all levels at this stage to reflect the identity of the
new nation and the identity of the people that are now making use of the language
for their peculiar realities. The users of the new language are no longer “passive
recipients of linguistic forms”, but are themselves “language builders” (Schneider
2007:45). A new language variety has been created out of the social and cultural
milieu in which it exists.

With independence achieved in 1961 and the mantle of responsibilities
now in the hands of Sierra Leoneans, English is now used more and more among
Sierra Leoneans especially in matters of state. This promoted the flourishing of
the creation of an authentically and ecologically made Sierra Leone English.
Political representatives, teachers, government institutions’ directors and other
administrative responsibilities are now in the hands of Sierra Leoneans from
different ethnic and cultural backgrounds. English became the neutral functional
administrative language among Sierra Leoneans and hence Sierra Leoneans
became creators of a locally made English spoken at home and abroad. Sections

5.3 and 5.4 discuss issues related to this phase.

Phase four — Endonormative stabilization (Schneider 2007: 48-52)
This phase follows immediately the independence of the new nation and as such
the country now has the mandate to decide its own linguistic matters and has now

become culturally self-reliant.
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The erstwhile settlers now consider themselves to be part of the new nation
and the new identity and hence “the role of ethnicity, and ethnic boundaries
themselves, will tend to be redefined and regarded as increasingly less important”
since it has now been realised that ethnicity is “but a social construct” rather than
a biological one (Schneider 2007: 49). As “nation-building” becomes the
watchword of the new nation, all other differences are seen to be peripheral.

This stage truly shows the birth of a new nation as

the newly achieved psychological independence and the acceptance of a
new, indigenous identity result in the gradual adoption and acceptance of
local forms of English as a means of expression of that new identity, a
new, locally rooted linguistic self-confidence (Schneider 2007: 49).

The initial stigma attached to this new variety is positively assessed as it now
becomes recognised as an adequate form of expression. Whereas in formal
contexts the former colonisers’ variety is imposed, especially in education, in
informal and oral contexts “all English-speaking communities tolerate some
degree of deviance” (Schneider 2007: 50). The symbolic expression “English in
X”, being X the name of a region or country, is replaced by “X English”
particularly as it is reflected in literary creativity (Schneider 2007: 50).

Linguistic change and nativisation has now been able to mould a distinctly
recognisable language variety, different from that which was originally brought.
The new language variety has stabilised, not totally homogeneous and free of
variation, but the ethnic and social heterogeneous forms are suppressed.

The process of nativisation which began in the period before and
immediately after independence becomes complete during this phase. Linguistic
progress has taken place and so in symbolic representation English has grown
stronger roots in Sierra Leone and hence it is now firmly rooted in the Sierra
Leonean Linguistic Landscape (SLLL henceforward). It is now Sierra Leone
English. A Sierra Leonean is known by the way he speaks the language both at
home and in the international scene. Chapter six and the corpus contained in the

attached CD should throw light on this phase.
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Phase five - Differentiation (Schneider 2007: 52-55)
This stage marks complete political, cultural and linguistic independence. The
emergence of the new language variety is now complete and can no longer be
disputed. Internal linguistic differentiation comes to light as differences “between
individuals with respect to their economic status, social categories, and personal
predilections come to light and can be given greater prominence” (Schneider
2007: 53).

People’s identity construction is narrowed down; the immediate

community takes prominence over the national:

the citizens of a young nation no longer define themselves primarily as a
single social entity in relation to the former colonial power but rather as a
composite of subgroups, each being marked by an identity of its own
(Schneider 2007: 53).

One’s identity is now based on his/her sociocultural and sociolinguistic defined
group.

The aforementioned network groupings trigger “group-internal linguistic
accommodation” and shows off in the new language variety “as markers of group
membership” (Schneider 2007: 53).

Linguistically, the emergence of a new language variety gives rise to new
dialects birth based on group identities within the national territory. Differences
are shown in “accents, lexical expressions, and structural patterns” and hence this
phase “marks the onset of a vigorous phase of new or increased, internal

sociolinguistic diversification” (Schneider 2007: 54). However,

depending on the relationships between people of different ethnicities in
a nation and, consequently, the identity constructions of communities
along ethnic grounds, such dialect differences may be reinforced or may
actually develop afresh as markers of ethnic pride, or they may be
relatively inconspicuous and be hardly perceived (Schneider 2007: 54-
55).

This phase is hardly attainable in monolingual English communities. This phase is
only possible in bi- or multilingual communities where indigenous languages co-

exist with English and individuals show high levels of proficiency in either two or
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more languages.

Given the spread of education and the importance given to English in
present-day Sierra Leone and the use of English in the media and social networks
and all other spheres in Sierra Leone, English should be seen to taking a route
leading to differentiation. This simply means that regional and ethnic affiliations
should be seen to be reflected in the English of educated speakers in Sierra Leone.
However, the findings of the different language enthusiasts regarding Sierra
Leone English must first be consolidated before an approach to this stage is made.
A research into the regional or ethnic affiliations of educated speakers of English

in Sierra Leone would complement this phase.

3.7. Conclusion

This chapter has provided us with theoretical and conceptual orientations as to
how we should approach the study of Postcolonial and World Englishes. The
spread of English on a global scale should first be seen within sociohistorical and
ecological contours. Outside these, we would be doing linguistic injustice to those
who acquired and appropriated these varieties within socio-cultural milieus
completely different from where these varieties are spoken as native languages.
The acquisition pattern which is partial in nature, since they are not heritage
languages in these societies, and their subsequent evolution is structural in nature.
This simply means that these varieties undergo long term changes in sounds, the
lexicon and morphosyntactic properties (Mufwene 2001). Hence, our
sociohistorical and ecological perspective in this study.

The sociolinguistic settings and the contact of other languages in societies
where these language varieties are used permit the contact of language systems
through speakers and the ensuing linguistic effects of the transfer of other systems
from other languages known and used by the new owners of these language
varieties. This provides the basis for language indigenisation which is also a
response to the ecological conditions that prevail in societies where these varieties
are spoken.

Closely related to the above language contact and indigenisation process is

the fact that these language varieties are spoken in multilingual settings, and
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hence interlanguage, fossilisation and stabilisation phenomena should be seen
from sociocultural and cognitive perspectives since the speakers of these language
varieties are shifting to another language and the linguistic apparatus of their other
languages are not switched off while they are using the new linguistic property.
Therefore, the speakers of PCES/WEs are continuous learners. This is why the
synchronic differences that these language varieties (ESL varieties) show vis-a-vis
their L1 counterparts (the ENL varieties) should first be explained from a
diachronic perspective.

Given the above as one of our theoretical orientations, the chapter
concludes by explaining and situating the evolutionary development of SLE by
following Schneider’s (2007) five- phase “Dynamic Model”.

Chapters four, five and six try to elucidate this sociohistorical development

of SLE within its ecology.
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Chapter 4

A Sociolinguistic history of

the English language in Freetown

Freetown, it may here be observed, is the great source of
blackman’s English, which runs down the whole coast except
about Accra, where the people have learnt somewhat better,
and amongst the Krumen, whose attempts are even less
intelligible to the Englishmen (Burton 1863:1:214 in Huber
1995: 68 cited in Gorlach 1996: 7).

4.0. Introduction

The (trans)shipment of people and the consequent diaspora of restructured
varieties of the English language through Granville Sharp’s philanthropist move
to (re)settle the Black Poor in London and consequently other people like them in
the Americas to Freetown 228 years ago was not only a salvation and civilizing
mission but was also meant “as a potential utopian frontier of the mind and soul: a
new beginning, in which humanity could rectify its past sins” (Bledsoe 1992: 186;
see also Alie 1990: 48). For Alie (1990: 51), Sharp “envisaged a free and
independent community” which “would serve as a nucleus for the spread of
Christianity and European civilization in Africa”. Therefore, the existence of the
English language with its divergent dialects in its new ecology in Freetown, the
‘Province of Freedom’ (Fyfe ed. 1991: 2), which has attracted some language
enthusiasts (Spencer 1971; Jones 1971; Jabbi 1972; Holm 1989; Pemagbi 1989;
Fyfe ed. 1991; Conteh-Morgan 1997; Montgomery 1999; Huber 1999, 2004 and
Hackert and Huber 2007) should be seen as a contact-induced variety considering
the linguistic diversity of the settlers’ Englishes and their co-existence with
speakers of other languages (African languages for that matter) in varying
circumstances in a society in which different people and a plethora of languages
existed side by side in especially two important phases: settlement (1787-1850;
1808-1863) and colonisation (1808 & 1896). Like in other English-using (West)

African countries, at independence in 1961, English remained as the official state
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and administrative language, and, as the language of instruction with social,

political and economic implications in Sierra Leone. Can the use of English in

Sierra Leone, then, be free from contact-induced change? What role did Freetown

play in the birth of West African English and the English lexified Pidgin and

Creole languages in West Africa and beyond?

To answer these questions and consistent with the two periods mentioned
above, this chapter intends to:

a) give an account of the people who were settled in Freetown as they co-existed
with one another and with the indigenes of the Settlement;

b) establish the structure of eighteenth and nineteenth-century Freetown society
in relation to the people and their use of language, more especially the English
language;

c) review the varieties of the English language brought and used by the Freetown
Settlers taking into account the other languages spoken in Freetown; and,

d) discuss the role played by the Freetown settlement and Sierra Leoneans in the
birth, development and spread of not only West African English but also
English lexified Pidgin and Creole languages in West Africa and beyond.

In view of the above objectives, this chapter is a sociohistorical and
(socio)linguistic appraisal of eighteenth and nineteenth-century Freetown
settlement with a focus on one of the most documented variety of English, the one
brought by the Nova Scotian Settlers, with the aim of determining whether
present-day English language usage in Sierra Leone, Freetown in particular, can
be said to show contact-induced language restructuring and change examining the
history of the settlement vis-a-vis the language, the people and the society.

As observed by Spencer (1971: vii) with reference to the social and cultural
background of the English language in West Africa, “sociolinguistic elucidation
must precede descriptive work™. Since the preceding chapter has discussed the
theoretical, methodological and descriptive framework of the study together with
the relationship between historical linguistics, sociolinguistics and contact
linguistics with regard to language variation and change, in general, and with
particular reference to the English language and the variations and changes that

have taken place through time in the different places where English is used,
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especially where it is used as a second/official language, this chapter is a
sociohistorical and sociolinguistic analysis of pre-colonial and colonial Freetown.
The focus will be laid on the non-native or restructured variety of English brought
to the (West) African English-using countries in general and Sierra Leone in
particular, and special emphasis will be put on the sociohistorical context and the
sociolinguistic reality through which the English language was or is acquired and
the changes that have taken place or are taking place through contact with the
indigenous languages. It also gives an overview of the sociohistorical context of
the English language with reference to the linguistic attitudes of the Settlers and
native speakers of the language when Freetown was established as ‘the province
of Freedom’ and the consequent declaration of Freetown as a British Crown
Colony in 1808.

4.1. The Sierra Leonean Linguistic Landscape

The adoption of English as the official administrative and diplomatic language,
and, the language of instruction in the former British colonised countries in Asia
as well as in Africa demands a thorough sociolinguistic investigation. This is
particularly so since the English language has become one of the ‘indigenous
languages’ in these countries considering, first, its use, function and status, and,
second, its continued co-existence with indigenous languages. Through this
linguistic contact there is a presence of the English language in the indigenous
languages and vice versa through ‘loans’ or ‘adoptions’, resulting thus, in a
situation of mutual influence. This is closely related to Jenkins’s two dispersal

phenomena of the English language:

The first diaspora, initially involving the migration of around 25,000 people
from the south and east of England primarily to America and Australia,
resulted in new mother-tongue varieties of English. The second diaspora,
involving the colonization of Asia and Africa led, on the other hand, to the
development of a number of second-language varieties, often referred to as
‘New Englishes’ (Jenkins 2003: 5).

With these two exportations of the English language, “new mother-tongue
varieties” and “New Englishes” came into existence. This is equally highlighted

and supported by Baugh and Cable (2002: 2): “the political and cultural history of
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the English language is not simply the history of the British Isles and of North
America but a truly international history of quite divergent societies”. Holm
equally talks about this unique transplantation of the English language the world
over: “[B]ritain was more successful than any other nation in implanting its
language around the globe, both in terms of sheer numbers of speakers and in the
proliferation of overseas varieties” (Holm 1989: 405). It is from this international
perspective and the success story of the language that we will approach the issue
of the English language in Sierra Leone.

Bearing in mind the Sierra Leonean Linguistic Landscape (SLLL), and the
country’s language policy which does not give an equal opportunity to all
languages spoken in the country in terms of use and function, we would not
consider Sierra Leone to be a multilingual country but rather a country with
linguistic diversity (Sengova 1987; Kamanda 2002; Fyle 2003). This is so because
multilingualism means identical prominence of languages in relation to education,
language identity, status and language policy implementation (see UNESCO
1953, 2003; Dalby 1981; Bamgbose 1999; see also Baptista, Brito and Bangura
2010, among others).

For Fyle “[t]here is perhaps no truly monolingual country in Africa, even
if one thinks only in terms of indigenous languages” (Fyle 2003: 115). He further
maintains that “in Africa the average person is of necessity a multilingual animal,
not just a bilingual one” (Fyle 2003: 117). The latter quote goes in line with our
view that, Sierra Leone, like most African countries, has what should be
considered linguistic diversity instead of multilingualism. Put differently, there is
individual multilingualism not societal multilingualism. This can be buttressed
with the following example from Fyle (2003: 116): “[i]n Sierra Leone, for
example, a person may be a Vai speaker, before being a Mende speaker, before
being a Krio speaker, before being an English speaker, before being a French
speaker”. No matter the discrepancies, in order to have a functional multilingual
society, there has to be linguistic equality with regard to education, identity, and
language status. What is evident in Sierra Leone, like in other African countries, is
the existence of individual multilingual tendencies rather than societal

multilingualism, as shown in the SLLL diagram below:
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~

«four home and community languages: Krio, Limba, Mende and
Temne are used as regional and languages of wider communication;

sused in the electronic media;
eused as media of instruction in lower primary education, and as
disciplines in secondary education. /

«English \

«official administrative, legal and diplomatic language;
Official +language of instruction throughout the educational system;

SCUCEEREEE Lthe linguistic determinant of upward social, political and economic
mobility, and, of civilization.

+18 indigenous languages

Indigenous
Languages

J
*French \

« First Foreign Language, studied at secondary and tertiary levels of
education and used as a diplomatic language;

Foreign
Languages .
S +Arabic
«Studied minimally at Muslim secondary schools and in some tertiary
institutions, and used for religious and diplomatic purposes. j

Diagram 1. Sierra Leone Linguistic Landscape
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Given the above description of the Sierra Leonean Linguistic Landscape, we

provide the linguistic map of Sierra Leone below:
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Map 3. Ethno-geographical distribution of Sierra Leonean languages (Sengova 1987: 523)

This linguistic landscape should give us an insight into the picture of

languages used in Sierra Leone and their respective importance. Even though

foreign languages are not normally accorded space in linguistic landscapes, the

place of French (and Arabic as well among the highly educated Muslim clerics) is

slowly becoming successfully evident as languages that have some significant

number of users/speakers in Sierra Leone. They thus play a part in the linguistic

diversity of Sierra Leone. We excluded some other languages such as Nigerian
Pidgin English (NPE) and Liberian English (LE) (restructured Englishes in this

case) in the foreign language category, especially so as the former is seriously

influencing Krio at the moment, owing to the fact that these two languages, NPE

and LE, are mutually comprehensible not only to educated Krio speakers but to a
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good number of average Sierra Leoneans as well. This mutual comprehensibility
is a result of the many Liberian and Nigerian citizens resident in the country since
the early 1990s due to the civil wars in Liberia and Sierra Leone. We also need to
state here that there are some common cross-border languages (Soso, Krim, Vali,
Mende, Koranko, Fula, Kissi and the like) spoken along the border areas of the
three sister countries —Guinea Conakry, Liberia and Sierra Leone— but since these
can be classified as indigenous languages there is no need to classify them as

foreign or international but as transnational languages.

4.2. The history of English in Sierra Leone

As with all European languages, the diaspora of the English language in Africa, in
general, and in Sierra Leone, in particular, is due to several factors: trade,
colonialism, evangelism, and, the Second World War (Jenkins 2003). In the case
of Sierra Leone, we consider the slave trade, the Freetown Settlement, colonialism
and evangelism as factors for the diaspora of the English language. With regard to
the historical perspective of the English language in Sierra Leone, our concern
here is to study the language from the context of the speakers/users: “the history
of a language is intimately bound up with the history of the people who speak it”
(Baugh and Cable 2002: 1). Therefore, just as the present day language of the
English people reflects centuries of contacts, developments and events, the current
use of the English language in Sierra Leone is expected to show a similar reality,
especially so when we examine the different circumstances that brought the
language to Sierra Leone and its present state —from business contacts, to religious
events, colonialism, and the present era of information technology and
globalisation.

As noted above, in the history of English expansion two diasporas can be
distinguished. The first diaspora was to America, Australia and the other “new
mother-tongue” Settler’s regions. The second dispersal is the transportation of
English to Asia and Africa. With regard to this, Jenkins notes: “[T]he second
diaspora took place at various points during the eighteenth and nineteenth
centuries in very different ways and with different results from those of the first

diaspora” (Jenkins 2003: 7). In this section, therefore, we consider, first, “the
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different ways” through which English came to Sierra Leone and, then, “the
different results” that are noticed in Sierra Leone considering its co-existence with
not only Sierra Leonean indigenous languages and other West African languages
on the one hand, but with European languages on the other, namely, Portuguese.
The different ways and results are juxtaposed with Fyle’s metaphorical
considerations of languages (a) as being part of culture: “[IJanguage itself is part
of culture and in many respects its highest and most important manifestation”
(Fyle 2003: 118) and, (b) as living things which are prone to change depending on
the situations and events that surround them:

Languages are living things, they are subject to constant changes, not only
internally as regards their sound systems, their vocabulary and so on, but
also in the extent and the importance of their uses, in response to such factors
as social change, variation in population density, social mobility patterns,
improved communication technologies, political and economic needs, and so
on (Fyle 2003: 117).

We hope to show that the English language in Sierra Leone reflects both the
cultural aspects of the country and the changes and variations that are the
outcomes of the circumstances that surround English in Sierra Leone apart from

the internal phonological and lexical modifications.

4.2.1. The slave trade and the development of restructured English
While the Portuguese were the pioneers of the slave trade in West Africa, the
English participated equally in this business: “The Portuguese maintained their
monopoly of the slave trade until the seventeenth century, when this trade was
taken over first by the Dutch and then the English, French, and other North
Europeans” (Holm 1989: 410). With their participation in the slave trade, the
English made several expeditions to take slaves from countries in West Africa,
namely Sierra Leone, the Gambia, Ghana and other present day English
using/speaking West African countries and consequently established, first, forts
and, then, families with African women to make the slave business more viable
(Holm 1989: 410; see also Huber 1999: 62). With these two establishments, the
forts and the families, the wheel for the use of the English language or varieties of

the English language was thus set in motion. While the African women of the
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English were said to speak “a stable pidginized variety of English or an unstable
learner’s variety or even a second-language variety of English”, the third
generations of these families spoke “a creolized variety of English” and the Afro-
English children “grew up speaking not only the creole but also the language of
their mother’s ethnolinguistic group” (Holm 1989: 410). Considering this,
therefore, we can say that the birth of English-based pidgin and creole languages
in West Africa came about through the British involvement in the slave trade.
However, such restructured varieties of English were not short of influences from
both the African indigenous languages and some other European languages
involved in the slave trade, particularly Portuguese (Holm 1989: 411).

As for the Gold Coast, Huber (1999: 57) observes that there were three
groups of Africans who had contact with the Anglophone traders: those who had
regular contacts with the English traders because of their geographical proximity
to the trading posts; African interpreters, usually referred to as the “linguists”, in
the service of the whites, and, finally the mulattos, predominant in the coastal
areas. With reference to the last group, Huber (1999: 62) notes that “the presence
of the mulattos ... shows that there must have been frequent sexual contacts
between white men and African women” (see also Holm 1989: 410 mentioned
above) and this situation helped the latter to develop some competence in the
English language and speak ““a second language version of English” (Huber 1999:
62). With the increase in use and number of speakers of these restructured
varieties of the English language in West Africa, “British traders had the
advantage of not needing interpreters in West Africa since English was spoken
along the whole Guinea Coast” (Holm 1989: 411).

Another factor for the widespread use of the English language in West
Africa was the exportation of Afro-Americans with their restructured English and
other English-based Creole speakers from Jamaica and other plantation centres
which saw the beginning of the establishment of Freetown as a settlement for
freed slaves and hence the consequent establishment of, first, Freetown as a
British colony and then the rest of Sierra Leone as a Protectorate (see Fyfe ed.:

1991; Montgomery 1999; Huber 2004). Furthermore, recaptured Africans on
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slave ships en route to slavery were brought to the Freetown settlement from the
interceptions made by the British on the high seas (Holm 1989: 411-412). Thus,

Sierra Leoneans were particularly influential in shaping West African
English as it developed in the nineteenth century. Their Krio spread as a
second language not only to the nearby indigenous groups in Sierra Leone,
but also throughout much of the rest of West Africa (Holm 1989: 411—
412).
On a similar note, Ali Mazrui maintains that “the impact of Sierra Leone on West
Africa as a whole was perhaps more in the spread of the English language than of

Krio” (Mazrui 1975: 41 cited in Wolf 2001). In Sierra Leone, the influence

came to be centred on Fourah Bay College, established in 1827 as virtually
the first modern institution of higher learning in sub-Saharan Africa. Year
after year the College sent out Africans to propagate the Gospel and to
spread liberal education in the English language in different parts of Western
Africa (Mazrui 1975: 41-42 cited in Wolf 2001).

The success story of the Sierra Leonean missionaries, especially as their activities

were related to education and civilization, is expressed in the following lines:

The Sierra Leone men are thus forcing on civilization, and English customs,
teaching the people the use of writing and printing and bringing about the
adoption of written laws. They are doing what we cannot, for we cannot use
the means they do to accomplish their purposes (Townsend to Venn,
3.4.1866; CMS CA2/085 quoted by Ajayi 1965: 197 cited in Huber 1999:
139).
As such, the spread of the English language and Krio and its consequent influence
on Pidgin English in West Africa by Sierra Leoneans was due to the fact that,
after Britain successfully gained control of certain areas, the British sent Sierra
Leonean Krios to the other regions (the Gamb