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1. Introduction
1.1.   AI enhancing academic writing (I)

Studies supporting the use of AI in writing: 

Chatbots increase motivation in SL/FL learning 
(Winkler & Söllner, 2018; Zhao & Cai, 2021) 

ChatGPT fosters collaborative work: 
“it helps students face the task with a higher

level of interest at the beginning” (92%) 
(Roig-Vila et al., 2023, p. 46)

AI tools at students’disposal: 

ChatGPT, Copilot, Deepseek, GoogleNotebook LM,
Gemini, Claude

Look for information, carry out assignments, 
automate long tasks and write essays in English 
(Writings)  

➢ TypeAI

➢ Quillbot

➢ Sudowrite

➢ Write & Improve

➢ Grammarly

Students must write collaboratively in real work settings

ChatGPT is available and reliable 24/7 with a flexible filter: 
→ drafts

→ process over final product
(Rodney Jones in Edmett et al., 2024, p. 47)



1. Introduction
1.1. AI enhancing academic writing (II) 

76% of English teachers confirm that
AI can help boost writing skills

(Edmett et al., 2024; British Council) 

1.348 teachers-118 countries

What do teachers and experts think? Grammarly helps to improve written expression: fewer
mistakes after its feedback

(Dizon & Gayed, 2021; Nazari et al., 2021)

GoogleTranslate serves to learn to write efficiently
in English

(Chon et al., 2021; Lo, 2023)

IA strengthens writing skills in EFL blended learning
(Chong, 2021)

ChatGPT is helpful to diagnose preliminary
English level through CEFR

(Koraishi, 2023)

SMOOC and QPR allow to detect mistakes and explain the
reasons behind them

(Chen & Warden, 2019)



1. Introduction
1.2.   IA hampering academic writing

What do teachers and experts think? 

Learners’ lack of autonomy without
ChatGPT’s or Grammarly’s assistance

(Edmett et al., 2024) 

Reliability and plagiarism (Garcia, 2019; 
Huertas Abril & Palacios-Hidalgo, 2023; 

Jiménez et al., 2023; Alejaldre, 2023)

AI might decrease students’ enthusiasm to write
(Suárez-Campos, 2023)

Essay mills and AI diminish intellectual property in 
English for Academic Purposes

(Bannister, 2023)

Responses from ChatGPT and Google Bard lack depth, 
style and contextualisation in American History

(Carrasco, 2023)

Risk of getting “hallucinations”
(Koraishi, 2023, p. 69; King & ChatGPT, 2023; Rudolph et 

al., 2023)

Teachers taken over by chatbots
(Thompson et al., 2018; Shin, 2018)

and having emotionless lessons (Viktorina et al., 2002)



2. Experiences with AI in our context and 
study justification

Obstacles: 

Students ratio
45-65 

Few contact hours
4h

1 computer room
Grading on paper

vs 
Campus Virtual 

Students write essays at home

Resort to AI= Copy and paste 

Students use structures above
their real levelAI plagiarism checkers

Compilatio? Quillbot? Copyleaks? Turnitin? 

ULPGC’s stance: 

→AI difficult to check
→Foster critical thinking



3. Objectives and methodology

Solution:

Integrate AI in essays

Objective: 

Find out whether AI increases or
decreases writing skills

Methodology: Action research

1. Identify a problem
2. Design an intervention
3. Observe the effect (data)
4. Reflect on results and restart the process

Context: 

33 students (18-20 y-o) 
1st year Bachelor’s Degree in Early Childhood Educ.  
B1+ (CEFR) 
Experimental and Control Groups
Universidad de Las Palmas de Gran Canaria, Spain

Instruments: 

❑ Writing 1: an email 
❑ Writing 2: a fictitious story or personal anecdote

❖ Teacher’s rubric

ChatGPT: 
➢ Procedure 1_Initial Prompt
➢ Procedure 2_Refined Prompt

❖ Final students’ survey on Google Forms



3. Objectives & methodology

Procedure 1_Initial Prompt Errors and corrections:

Writing 1: Email

Original version:



3. Objectives & methodology

Corrected version: 

Procedure 1_Initial Prompt

Writing 1: Email



3. Objectives & methodology

Results: Procedure 1 _Initial Prompt

Student 1

Student 2

Student 3

Different format
Writing 1: Email



3. Objectives &  methodology

Procedure 2_Refined Prompt

Writing 2: Fictitious story or personal anecdote

Original version:

Errors and corrections:



3. Objectives & methodology

Procedure 2_Refined Prompt

Writing 2: Fictitious story or personal anecdote



3. Objectives & methodology

Results: Phase 2-Procedure 2_ Refined prompt

Student 1
Student 2

Similar format



3. Objectives & methodology

Phase 1-Procedure 1_Initial Prompt Phase 2-Procedure 2_Refined Prompt

1. Students write original essay without AI

2. Students ask AI to highlight errors without categorisation

3. Students ask AI to generate a polished version without
highlighting errors in bold

1. Students write original essay without AI

2. Students ask AI to highlight errors with categorisation

3. Students ask AI to generate a polished version with all
the errors highlighted in bold

Error corrections without being categorised and 

polished version without errors highlighted in bold

Error corrections with categorisation and polished-up 
version with errors highlighted in bold



4. Results & discussion

Q1. Does the AI help make fewer mistakes?

1.Did the AI help you understand the 
reasons behind the mistakes you made 

thanks to the corrections section 
alongside the polished version?

4,30%

0%

13,00%

47,80%

34,80%

0,00%

10,00%

20,00%

30,00%

40,00%

50,00%

60,00%

Totally disagree Disagree Neither agree
nor disagree

Agree Totally agree

2. Do you think that being able to 
self-assess yourself was useful before 

submitting your final version?

4,30%
0% 0%

26,10%

69,60%

0,00%

10,00%

20,00%

30,00%

40,00%

50,00%

60,00%

70,00%

80,00%

Totally disagree Disagree Neither agree nor
disagree

Agree Totally agree



4. Results & discussion

Q2. Does AI help foster metalinguistic awareness?

3. Did you pay more attention to the 
mistakes you made before submitting 

your essay into Campus Virtual?

0%

8,70%

4,30%

34,80%

52,20%

0%

10%

20%

30%

40%

50%

60%

Totally disagree Disagree Neither agree nor
disagree

Agree Totally agree

4. Once the AI made you realise those 
mistakes, did you try not to make them 

again in your future essays?

0%
4,30%

0%

30,40%

65,20%

0%

10%

20%

30%

40%

50%

60%

70%

Totally disagree Disagree Neither agree nor
disagree

Agree Totally agree



4. Results & discussion

Q3. Does AI help learn to write better in English?

6. Generally speaking, how beneficial was the use of AI 
to help you write your Writings in English? 

0%

4,30%

0%

47,80% 47,80%

0%

10%

20%

30%

40%

50%

60%

Totally disagree Disagree Neither agree nor
disagree

Agree Totally agree

5. Which procedure did you 
learn the most with?

9%

91%

Procedure 1 (Errors corrected
without being categorised and
polished-up version without
errors highlighted in bold)

Procedure 2 (Errrores
corrected with categorisation
and polished-up version with
errors highlighted in bold)



4. Overall results (Experimental & Control Groups) 

Grades

W1 W2 Final exam

Exp. Group 8,10 7,49 7,86

Cont. Group 7,80 7,93 5,30

0,00

1,00

2,00

3,00

4,00

5,00

6,00

7,00

8,00

9,00

10,00

Sc
or

e

Exp. & Cont. Group Grade Comparison

*

0,40,3



4. Overall results (Control and Experimental Groups) 

Plagiarism

Students in the Control Group (4/15) 

Students in the Experimental Group (0/15) 



5. Conclusions

Procedure 1

Trial & Error

A more reflective, fruitful and rewarding
writing process
(scaffolding) 

We cannot forbid AI nowadays

Instead of punishing it→ integrate it and encourage an ethical use

Procedure 2
Facilitates teacher’s grading (rubric=transparency) 

Promotes self-assessment (quick feedback)

Guarantees accuracy (detects more mistakes)

Increases motivation (challenging)

Decreases plagiarism

Fosters metalinguistic awareness

Reinforces “learning to learn” competence

Develops digital competence
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